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Building School Culture: Principals' Role in Cultural
Leadership



1. 1FRICRITE R S IR

Composition and Interpretation of School Culture

® FIALHIZAY, B— 1 EEE. RE. EZMEMKN
STHERE, TLUEERIES, ERFAEEEIE

The formation of school culture isa  gradual
process of emergence, accumulation, evolution,
and development. It can be consciously nurtured
but should not be rigidly "constructed."

® R, REH "EiFRiR., MEWE. HERRE.
(NZUPREL, MIRtmR” SEEMW, HXRWNE:

School culture is generally composed of the

following interconnected elements,as shown in the
diagram:

RV B Unspoken

Assumptions

Pr B2 Core

Values

HZFNVE  Organizational
Norms

AR B Rituals and

Ceremonies

P )i by IR
Material Symbols



<5 CAMBRIDGE

Composition and Interpretation of School Culture

® AMIXIXARIERE, HITXEM “"SBUHNZ=EF U ERAT "EXHXRFM

« The understanding of culture has shifted from a "material-object and spatial orientation" to
a "meaning and relational orientation"” (Shi Zhongying, 2005; Zhang Shiyuan et al., 2015).

* RNFEBBWMAE "REXMA" @STHERE, 2EH. EFMESFIINERMAESR

« We must transcend the conventional concept of "campus culture” and adopt a holistic
perspective on school cultural development (Xie Yi, 2005, 2009).

¢ FRXNUANRIMEZE/HKIT, ERMA—HMAEARANNL, ZRIXMUEAR "II5" X, MERSFLEX
WEE (BREME. iR, Rix. BX.....) HERN. HEFANIIE

« School culture manifests not only through physical spaces/environments but also as
organizational culture. It is not an "isolated island" but a dynamic process of mutual
absorption and interaction with local cultural resources (including class, region, ethnicity,
nation...).
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® AMINWXARER, HIERN "SBYHNZRAFA" ERAT "EXHXEFL

The understanding of culture has shifted from a "material-object and spatial

orientation” to a "meaning and relational orientation" (Shi Zhongying, 2005; Zhang
Shiyuan et al., 2015).

* RiIFEHRBHMNMA "REXMA" MSHERE, 2H. EAMNESFINNERNLER

We must transcend the conventional concept of "campus culture" and adopt a
holistic perspective on school cultural development (Xie Yi, 2005, 2009).

¢ FRNMUAMNERMEZNE/HKIR, ERMA—MAR[ANN, ZRXMAARE "II5" X, M=
S5FIXHEE (BFEHE. i, Bix. BXR......) HERA. HEERNIE

School culture manifests not only through physical spaces/environments but also
as organizational culture. It is not an "isolated island" but a dynamic process of

mutual absorption and interaction with local cultural resources (including class
region, ethnicity, nation...). , ,



BREFEXACH=8WMA: |
Three Perspectives for Understanding School
Culture:

—EFRNXAERZN "R" "E" & sach

First,the “"Soft"™ and “"Hard™ Transformation in Cultural

¢ A HEFET "HEXR"

Hard Elements: Organizational structures,
Institutional systems

® Y. ERFRT "KEXR"

Soft Elements: Cultural values, human qualities
¢ _EZAFEEHERMAIRER: "REXR" LT "EMHA" YK
SEZF, M "HER" FL2 "KEFR" EALS

Soft elements generate the transformation of hard
elements, while hard elements require enduring
nourishment from soft elements.
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Second, The Temporal- © fEh "B WSETH, SEFRNBEIUHE
Spatial Interweaving of Temporal Dimension: Millennia-spanning
Cultural Development historical continuity and cultural evolution

o {FA "=" NARNERSI TARIMESHKEHTIE

Spatlal Dimension: Contemporary physical
and conceptual spaces for interpretation
and innovation

® E\%%Mﬂ—ﬂi, EERMANXHUNEREERSRIFE
-
Integration: Schools thus become hubs of
cultural heritage preservation and
platforms for innovation.
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josis of itlh@ "Explicit" and "lmplicit” in

1l Advancserment

- EEREREASIMEE SRR R
Explicit Factors: Visible manifestations and carriers 3
of core values ‘

- RERREX R RS AAEIRE \

Implicit Factors: Elements intentionally shaped or
transformed through cultural development

« "R J BN, BINSE, REEENZSHIT
= *f)u\lvﬁukﬁ’:lﬂﬂﬁ"_m BERIE

Effectlve pathways for explicit-implicit synergy
i Include: redefining school mottos, holistic integration,

reflective reconstruction, and multidimensional
convergence
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Vision and Framework for School Cultural

Development

cultural Consciousness; cultural confidence; cultural Empowerment

oz AL B 52
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Awakening Cultural
consciousness

® Y{BE®X: "BEEFE—EXHFHANEXMHE 'BFNZ
B, BAEERIXD, adE, FrENSeexENE
[...... ”

Cultural Consciousness: "Refers to the self-awareness of
people within a cultural system about their culture’s origins,
evolutionary trajectory, distinctive characteristics, and
developmental direction..." (Fei Xiaotong)

® HTFXMHBEEAR LENXUIMENKETEE, AL
B ERXEXMUIMMESE X AIERE

Cultural understanding fundamentally entails comprehending
cultural values and meanings, as cultural consciousness
arises from awakening to these values.
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Strengthening Cultural Confidence

o Xt EMmDMEESE L
Faith in cultural vitality

® HBEHRNNL. dBFaXt. RIEREXA. MAPREXK......

Historical traditions, Red Revolutionary culture, ethnic folk
cultures, modern Chinese culture...

o HRBBEN. FiEKEENL. FESARER

Global historical cultures, diverse ethnic traditions, worldwide
civilizational achievements

Y 0 BEAXASESRX: EFE. £ABX. EHE. 2@ (FBRXHMEERSH
SREIR)
Core approaches: Respect without arrogance, systematizing

knowledge, articulating ideas (contemporary reinterpretation of
historical-cultural values)




ERCHE

Advancing Cultural Empowerment

o V{tHE, WERBIEMS, MEXNXMIR. XMXHKR., XERAEE
518K
For schools, cultural empowerment embodies the aspiration to

establish, revitalize, and strengthen school identity through
culture.

¢ IR BmLZ — M EBECRIEIR. KEECHNE. RHBCRS
& A B ER T B E
Self-Reliance Dimension: Grounded in local realities, leveraging

endogenous strengths, and forging distinctive pathways for
cultural excellence.

/.
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® FRNUERZ "] —FEFERIXUANTENEEm. BHRES. BHTX
ML SAGERRIKS|0. w7, MEREIRZHEIFAEXM. BRTSENX
fe S BERYIE D S EUIE D,

® |[mpact Dimension: School culture should not only nurture individuals, foster
cohesion, and radiate influence to communities/society, but also ignite
creativity in educational innovation and socialist spiritual civilization.

® XN EE, FERE "XHER" . "NHEE" HNEM EXNERMMHEITR
RFEE

® Cultural empowerment requires reflective reconstruction of school culture
based on cultural consciousness and cultural confidence




1. 2R IFIEEAS RIS TS/
School Cultural Development Demands
Principals' Cultural Leadership

{ig "MEN”

What is Leadership?

—RRIAA, MESNE—FEES, RIS _ %sgj]
S, B, EREE. HIRSEH o L a
TEE. FSOIHRANTENEES. SHOLIENER
Leadership is broadly recognized

as the capacity to guide, empower,

manage relationships, execute
strategies, drive innovation, and

lead organizational transformation




IBRERMSIRIKHE:

Core Insights into Leadership
o ——SMEITNE—IFE (Leadership as a Process)
o NE "B —EF MASTIL A E B AiRaIgiE”

Leadership “is the process by which an individual influences a group to
achieve shared goals."

¢ —WMSBEEREXM (—HFIARRIAMRSIN)
It involves reciprocal influence (a unique form of interpersonal impact).
o HAPHNB— P ABMELMEA, BEEZMANTE, HES RIEBESBERNMN
SLHYRS AT,

Every organizational member both influences and is influenced, meaning all
staff possess latent and actual leadership potential.

¢ MSHEHRFRE

Leadership emerges as a contextual phenomenon through interactive
processes in organizational systems.

A



e = ST macro-decision
AN ST TR =41 EY R

BUEE SHERI T ESAS

Three-Dimensional Model of
Principal Leadership Traits /£
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management behavior personal quality



® IS/ (Principal Leadership)
o RERAEFZERGSEERFMERMNTZWA. 58, EEKENMNSAHSE. AS
RETNRENMNAZERSEINGSHFRZERERAN—MESSIERD
The demonstrated influence of principals in school leadership
processes. Alternatively, a synthesized force combining personal

competencies and team leadership under specific institutional and
environmental conditions.

® BN AMS 7] (Personal Leadership of Principals)

o {EIG SRR INIETRAYRS

R UEHFERWET]. BIBETI. REF7I. BAIDAMIT

DX AWK ERTRSEET

Making right decisions

at critical junctures, requiring five core

capacities:insightfulness, foresight, decisiveness, motivational
Influence and execution excellence.




® IKHYIRFRMS S (Curriculum Leadership)
o NFREfrt AR, ZREZRMMSAIER, RFEAAR. LT RZERIEE
(B8, MK, FFx. i, EF)
® The ability to systematically design, implement, and evaluate
curricula aligned with national/local requirements while
adapting to school-specific contexts. (Conceptualization,
Planning, Development, Implementation, Governance)

® b =S (Middle Management ‘s Bridging Leadership )
o FMEEHARALL "IEMRAR" M "ERNE" |, fEMHIITRIKIINS S
® Guiding administrative teams to "do the right things in the right

ways" through creative enactment of principal leadership
directives.

)

e
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(2(2 ® +tAR "NHWMEI" (8 “MEWM=E
A" "EREGEN" ) FREAEE

® Scholars interpret “cultural
leadership” (also termed “value leadership”

. “ethical leadership” ) diversely:
[N ET
. o —ZKMRAAAZE—MEES], W "BIRKTHS
What is Cultural jyeqpinemensn ge. 22 =

B~F. ER[. &
Leadership” ? elErIsen” |

® Competency-Based Perspective: "The
principal's ability to identify, advocate,
integrate, apply, and innovate core
educational values throughout pedagogical
processes.”

i
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Influence-Based Perspective: "A principal's capacity to
synthesize intra-school and community cultures,
reimagine school culture, and translate cultural capital
into leadership efficacy. This force reshapes
stakeholders' values, beliefs, and behaviors while
fostering their cultural identity, belonging, and
fulfillment."

BH—REFXW, W "WRKXUAS D ZREL FNEBAKIARL,

BESRFERAIN, BIFFARRIFRNMN, FREZFRX
UHERWAMED, BEMBERNMEN. FS517H, FiB
SRIPEXTFRACIAERR. AREA R — 02

gl



1.3ZRMEA UM "BEFRIL”

How School Leaders Shape School
Culture

EEM, REKEOIXAMMEND, ERKTS
FRTIEKPANDEIEPENEEZRE
HWHERNEDNHRZ NI (MMREFER -
A", NFETHRERZR "£N)

In essence, “a principal's cultural
leadership” represents their
“‘competency’(viewed through individual
aptitude) and “influence” (assessed by
outcomes) in collaboratively shaping a
school's cultural identity over sustained
Institutional development.
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ZEREmultiple roles, BP:

- Historian: seeks to understand the soual
and normative past of the school

« Anthropological sleuth: explores and
probes for the current array of cultural
traditions, values, and beliefs

* Visionary: works with others, including
leaders in the neighborhood community, to
characterize a portrait of the superlative
school

* [con or Champion: affirms values
through dress, behavior, attention, actions,
and routines
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e Potter: shapes and is shaped by the school's

e Poet: uses expressive language and images to

symbolic webbing of heroes, rituals, traditions,
ceremonies, symbols; brings in staff members
who share core values and helps them find the
right seat "on the bus" (Collins, 2001)

reinforce values and sustain the school's best
Image of itself

* Actor: improvises in the school's predictable

dramas, comedies, and tragedies

» Healer: oversees transitions and changes;

heals the wounds of conflict and loss, missed
opportunities, and thwarted efforts

(T. E. Deal K. D. Peterson Shaping School
Culture,2016)

SR, EYEEEr. X

0. B, (NTUIKEEE

RAZEBFRIA

\

/

AT

T"?

FA, LUEBRIDHNES
S KBIANMEN, 4EF5

?—1‘54 ﬂxt.jrﬂljﬁ/%

RR, EFREAEN

YR, ERIFIRER]

N

N::

/

- TREE, IaRUPSSHIRIA.

TEI A LT



—_— gy,
—
~

|
& 5 Vision 1
I S8 #Refine HTEME? I Mk You?

[ ' T i 3tiHon the boating
PPt S i Feedback %{%%miﬂman
k AT LRI Act 4/




FZ2—: BWESCHAFEIRIZ

=2y



“® BB AR IR
LU EE I RZ,
MR EE. e
AL RBRIEEN S
BNIRR, TERRIE—

Rooted in poetic
spirituality since the
Ming-Qing dynasties,
Jiangnan culture
comprises three
dimensions:material
cultural Resources,
socio-cultural resources
and aesthetic cultural
resources. The main
types include:

® HIENMURIR. KEMUFIR., MEXURIR. #BHXHEIR.
WHRIR, EAXHURIR. ERAMSHS A RIR
Ancient town heritage,Agrarian-sericultural
traditions,Culinary arts,Urban legacies,Industrial

T

heritage,Canal culture,Classical gardens and operatic arts .

S A HRIE R IR S —— LU TR IS /9
Exploring Regional Cultural Resources for Curriculum
Development: The Case of Jiangnan Poetic Culture

¢ XUVHURFS IMtXKBRENEERM, BUREF
EHABNRERENEEZERIR
These cultural assets form the bedrock of Jiangnan's

revitalization and hold immense potential for
educational curriculum enrichment.

) 8



Distinctive Features of Jiangnan Cultural
Resources:

KIREERERLSE, KEAEinaIrsiL”
« "The Great Wall stands as history petrified in stone; the Grand Canal whispers tales of
L) YRS culture in its ceaseless flow.”

Material Abundance o "R, KFRB" . "KHEKF

e "“Let Suzhou and Huzhou’ s fields ripen, and the empire’ s hunger is
forgotten.” , "Weaving a fabric that drapes the world”

o TUXMUHIR., BHXXMUEIR. TS EIR
7‘1%3‘:{%157)?59&755 « canal-related cultural resources,urban cultural capital,industrial heritage
Social-Cultural Vitality o JWMIES

« tradition of valuing literature and culture

o TR

HEMURFHNERE « Jiangnan Classical Gardens
Aesthetic Transcendence o YRR

e Traditional Chinese Opera Culture



£ Lo mmkax mmEzw)

Where Stone Bridges Lull the Streams, and Timeless Dwellings Nestle
(The Culture of Ancient Towns) ;

o BPBEARM (RFL)
We drink our wine and talk of crops and mulberry trees. (The Culture

of Agrarian Life and Silk Traditions) ; BAK®E (IXEX{) Never Tire of
Culinary Refinement (The Culture of Gastronomy);

o mAKIL. PFEREZ S (&M3{)

Streets Adorned with Pearls, Homes Filled with Silks (The Culture of
Urban Prosperity);

® IEiERYIFIE (TIk3Z{E)
The Epic Poetics of Industrial Grandeur (The Culture of Industry);

E2STEHER (BWUXMWL) ;

The Epic Poetics of Industrial Grandeur (The Culture of Industry);
Thousand Miles Still Thrive by These Ancient Waves (The Culture of
Canals);




1

® ARMFHIR (LBI)

With My Blood, | Swear Allegiance to Xuanyuan (The Culture of
Revolutionary Spirit)

® FEANER/\t+5 (WU#3{E)

Four Hundred and Eighty Temples in the Southern Dynasties’

Mountainous Landscapes (The Culture of Sacred Mountains and
Forests);

® TrhXith (E#M3Z)
A Universe Within a Pot (The Culture of Classical Gardens);
® Rk BIEX (EHIZL) ...

Songs Exhaust the Wind Beneath Peach Blossom Fans (The
Culture of Chinese Opera)......

—

)



2.2, TR M AN RAZ L 1R
Curriculum Transformation of Jiangnan Poetic Culture
- [ABIRFE? WAFA? What is Curriculum? How to Develop It?
» IR EPRIRAR S PRV

Integrating Jiangnan Culture into Global Citizenship Education
» LRI LEEFRIEFHYE R

Integrating Jiangnan Culture into Philosophy for Children

« RN IESTEM + 8 STEAMIRIEFRIFEHA

Integrating Jiangnan Culture into,.STEM +/STEAI\' 2\ qu

/
ST E Science, Technology,

Engineering, Mathematics




“BEEEM”

o IHEE R, MIEBEHESHIER

o To understand the world, start with
understanding yourself.

o ZE(L; LHMKA

o Lane Culture;Rainbow Sunshine
Valley

® /\\EEFItFEK; Kids Playing
Handball;

® \Walking Shanghai Enjoying World!




)LE*E Eﬁ*ﬂ%u-
Concepts of Philosophy for Children

® Philosophy for Children (P4C)
® mA)LE. EFJLE. #/LEZEFERNE=RE (RIBiEE)

Philosophy courses (subjects or activities) oriented toward children,
suitable for children, and designed for children.
e Philosophy with Children
e Philosophy about Children

¢ ESHIBERITFHY!
Appropriateness is the Best Policy!




IWEBFRIFFES

Analysis of the Characteristics of Philosophy for Children

“ JLIEBZFESE "—ITRE" (programme) , BRFERIERFA
o

Philosophy for Children is first and foremost "a curriculum program”
(programme) with systematic themes and content.

—)LEEFHE "FrERE" | BILEGFFEALE, A
g IREZP, HarIHEE/BBNEMRRE, B
AILEEZ, EPRFEFERIIRIE

It is also "all curricula": by integrating Philosophy for
Children as a method into every subject, a certain depth of
thinking/thought is revealed. All such courses can be
regarded as Philosophy for Children, or at least as
philosophically infused curricula.
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° JLERFFHNAGEER LI EFSEFMEE, MREILENERBERESM
B, BRIAINER%ZE. SlEtER%E. XMER4E (3C) . EARRKILEEF
REWVHEZR, BHEFEMNEGTUEZRPBEES, cEEFERT
A F AR TSR AIARIE,

The primary goal of Philosophy for Children is to teach children
to think philosophically, developing their complex or higher-
order thinking, including critical thinking, creative thinking, and
caring thinking (3Cs). It does not aim to train children to
become professional philosophers, nor does it expect them to
think exactly like professional philosophers; it even avoids
using overly abstract terminology from academic philosophy.

o JEEFREERTRENBEMBNAERENRE, EEREBHERZME. #
A, REEMeIEMR "B RE"
Philosophy for Children is a profound curriculum focused
on thinking and intellectual quality, serving as "mental
gymnastics" that directly targets the depth, criticality,
flexibility, and creativity of thought. , ,



BRI AEAREFER/FRMNER) LEERNZEIM R (NEEIE.
Mg, =R BS. EiF. #E. F0) [ BEEENINHTES
B, ALERI, rENERE BEEEESEEFIEHAE
“

Learning materials (such as philosophical stories, novels,
picture books, fables, fairy tales, myths, films) are typically
developed for children of different grades/age groups,
accompanied by corresponding teacher guides. With careful

observation, all school subjects or activities inherently contain
philosophical themes and thinking.

—Em, JLIEEFREAL ZEM. REZE. S514&!
Therefore, Philosophy for Children curricula can

broadly source materials, deeply explore them, and
synthesize comprehensive frameworks!




JLEEFRA: B, (IR LYIBE/M)

Examples of Children's Philosophy Lesson: Su Shi

Praising West Lake inthe Rain y-ooirscmmgpmz  goey,
KSR TSF RAFAFHIERE ——— K",

Explore one of the themes of philosophy - “beauty”;
1.What can you feel from this poem?
the eyes on sunny days,
(The Beauty of West Lake.)

LI B82S SRRTINET | |
. 2.How does this poem describe the beauty of West
The dimming hills present rare | ake?

views in rainy haze.
S mricy il

West Lake may be compared
to Beauty of the West,

AR SEE

Whether she is richly adorned
or plainly dressed.

The brimming waves delight

(West Lake itself is very beautiful.)

3.If it is beautiful in its own right, why don't |
always find it beautiful when | visit West Lake?

(We think West Lake is beautiful.)

Is West Lake beautiful because it Is beautiful In
Iitself, or I1s it beautiful because we think it 1s?




+—rE T U=
Su Shi: Praising West My Canal, My
Lake in the Rain Bridge

Eleven cats doing
hard labor

 The meaning of « What is the beauty < The Bridge ltself

“rules”? of West Lake? and Associations.
« How do you « How to examine « How many ways
teach rules with the beauty of West are there to present

picture books? Lake? Bridge as a course?



F LAFSEIEFR

Mao Yisheng Experimental School:

M (HFF-&Eas) 3 “"HaEaEauF"

From “Bridge-Life” to “My Canal My Bridge”

- EERAUDFEEREFR, ERESHRMET 108RMHGEEIRE (FF-£68) |
Brxee (FIFE) . BFAR. XA —I, BR=E, &k, I8, 2R
% (STEAM) Bt A—IK, B 15T IX—RENZE.

The school has gradually developed and shaped a 108-lesson comprehensive

curriculum “Bridge-Life” in the process of group school running, integrating

bridge skills (making), bridge knowledge and bridge culture, and integrating
science, technology, engineering, art and mathematics (STEAM). There are

15 teachers across the school who are competent to teach this curriculum.




REAALIERNERET, B
STEM +iRIZIESHIS I A TIHA—
zl')ﬂ}fl\ X LI:.L_I.L% LI:.LJ?—BL\ £
"a‘—kﬁ’]‘_‘__fa‘:bﬁ’]ﬁ"

In the process of developing
and implementing the bridge
program, the introduction of
the STEM+ curriculum concept
has led to a new phase, out of
the classroom, out of the

school, and towards “My Canal,
My Bridge”!

I 'I'




2018 F R HEM AT A ERIERIIRYE M FEL,
o E—ERImXSE%, IFRfRREEN R
HinFRISE., FURAFRE "Hr-Ean” X—IR
IR, LU "BRTRREIRT AER, LA
STEM+IIE%S "B e M —mE" Jshik
NEZEIEZF I NMIEME,

2018 is the fourth year since the Beijing-Hangzhou
Grand Canal's successful bid. Bridges are a beautiful
scenery on the canal, telling and displaying the stories
of the canal and its banks. In the curriculum structure of
“Bridge - Life”, Mao Yisheng School takes “My Canal,
My Bridge” as the theme, and I build a new bridge for
the canal” as the carrier of STEM+ project learning. The
Integrated project-based learning was born then.



Based on the results of the previous phase of research, effective
justification and design will be carried out around the siting of new
bridges, basic modeling, bridge material selection and functional

creativity. , —_
Y REF-HBEFEAR, BaH
. . EARA . EAEA. HE  Actvity display, reporting and exchanging
Activity opening and . . 5 i
Drogramming HAH AR S EES F&H, #4F ideas ‘ L
LT, e AE A e IEFIZ . EH RS, ILAREUR

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
BB

mﬁ Based on the design of
the new bridge in the
previous phase,
.. . N 3 79327, £ o3 ] ¥ & ah ,
e s b AR g Rt AR ARBME AT e s o
EBENFON “ApETHE—E OFLLERPAREES D€ e previous research

a new bridge over the canal’ - : 2 3 S
: 7 AR K : 5B 745, ' ' ini-
from the perspectives of Hr7 $9HR S K L Ao LEFH B 715 v;/]erg ert'([jen |rr1]to a mini
solving traffic congestion and thesis and a t esls
defense presentation.

improving urban construction.

We searched for “bridges over
the canal”, researched and
summarized the addresses,



FELUVNASERAID BIER T'ﬁ‘_‘jﬁs&%ﬁ’ﬁi

HHE. B, FRSESHTESRE

X 3L,

Students work in small groups to explore topics
such as community practices related to the

X “IENEE AV T E IR S

{% @ri=)

(FiER STt =X
AR TR
A (1) BEHZZIBA

effects of canal bridges, bridge history, bridge @' (AR EIMIZHT)
culture, and bridge renovation and new s
construction. @ «gm»
1K JHC iR LHFRE) E A (2) YEEFBEABA
L 6 PR RRIE A Rl SoRp b BT
A (1) BE FmE R He
E¥E S R L Fiziogh @ «WHETJ??;miEi’\EjE =
A (2) ¥ FEREA -
AR, =
3. # Efﬁ*ﬁ}} | | ﬁf} HE ERZPEI]BA s . (EARHLUCRE—EH
4, i B 5 Eer s iRs » HERT TR )
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3R XEXBHEEAEFRNUESRR

3.1 Conceptualize the school culture concept system with
school-location connection thinking

FIRESRF—MRETE: epxms (h=s. H2EH)

School philosophy School Philosophy (School Purpose, School Objectives)
systems generally o S AB (BB
Include:

Educational Objectives (Fostering Objectives)
® Y xEBR

Teacher development goals

® —ijI=X (BIl; WX, FX. X))

&~  One motto and three styles (school motto; school style,
' learning style and teaching style)

® SHYKIE "FIfSMH"

Some refer to “school spirit”




%%Iﬂgfﬂﬂﬁﬁﬁk&ﬂ%?ﬁﬂﬂﬁkﬂ ZFRFRTEMRLE S AERY
‘5& 7 g ———

The ?Grmati_on of the school's philosophy and the
shaping of its conceptual s¥stem are profoundly
influenced by the culture of the region in which the
school is located ——

® S EEANBEE. WENNEHNRE

the occurrence of significant historical, geographical and cultural events

® BB FRERLAKAIFF AR CIRIE
or the enduring culture of the school since its founding

® B IRBARY BRI R BH &
or inspired by the name of the school

® N EN E— R RIRMEAITEEHGETE
or expanding through the distinctive eye-catching features of a particular featured
resource




AT IRFBLL=S

iz MRS RVERE

L

LL],

/]

EUIRFAN U RIRAYRAN

Integration of Lingnan Cultural Resources from the
Proposed Core Concept of Foshan Third Middle School in
Guangdong Province

° IjJ\%IEIU\ ‘
School Philosophy::

- EAE? 1S5 (FIE?

' Elegance? Erudition? Refinement?



M7 5. EBRMK, BIREAR, HLAMBEH, EH=
i

Elegant School: “Undertaking the cultural lineage of the
Academy, showing the true colours of Lingnan, promoting the
spirit of the Cotton Tree, containing the quality of the Bai Lan”.

HigZz#l: EEARTEZE. SIFESHZR. BURRYMIGZ
2. AEEIMH

LM R Z FFERIAN——
My generalisations after
brainstorming——

N : . : _
7JHR > The education of broad erudition and refined taste: Create an
jj ’\E‘FEZTX environment for natural and unrestrained development, draw

—_ e N from a rich and diverse source, adopt the approach of
TE%EZ$5Z exploration and dialogue, and cultivate an elegant and lively
character.
E $ (11 7
REZA  REFE —GITHF. ECEANRREAT—
Establish an elegant school, BBz, KReE5k
) Refined and gentle people:
conduct learned education, Refined and gentle students —— "Be diligent in action and eager
cultivate refined individuals. EREEUEHICIaNeIIEEINETale Tl ool Sy
Refirr!j\!nd gentle teachers —— "Have profound virtue and
exter®iv¥e knowledge, take pleasure in educating and be goo
nurturing." )

Ce



TistlH=, BEaHFANRIIB—MERIRNE? N
Prior preparation of Foshan No. 3 Middle School: What kind of spirit or

quality, as implied by the Cotton Tree and the White Orchid (Gardenia)
can enter the school motto to become an inspiring force?

Tte, MZEX, ETEE,
BFaFR, TE?IML BB
PAMAZ, EFELE, BREARIR
RIBERIZ S

B=, W=REER, Hhis
286, HxBMES. 50
=, BRSNS R
LYRIBAEZSE

. Interpretation of school culture symbols:

XFBOATSHIBRE:

Cottonwood, the tree is tall, strong and
sturdy, the branches and trunks are
spreading, and the flowers are red like fire,
which has the masculinity of standing
upright, vigorously upward, and
perseverance;

White orchid, the tree posture is graceful
and plump, the leaves are clear and green,
the flowers are as white as snow, fragrant as
orchids, with pure and elegant, introverted
and euphemistic feminine beauty.



LTy
e | mbe & 1 n '!"
ERENRII: "HMlgE, ENE=

The school motto: “As brilliant as the Cotton Tree,
as elegant as the White Orchid”.

P, '
.lf/
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e UARRIEN

It can also be interpreted as:
- BFZE: RRBE. EARLE ,
The demeanor of a gentleman: proactive and
confident, with an_upright and aspiring spirit.
M ZE: AiEa, FINEF ,
The beauty of a ladci/:' pure and elegant, with both
pP|1_JyS|caJ beauty and inner wisdom.

(MIZZMEET. B FReE. AINRE)

(Combine toughness with tenderness, possess both
moral integrity and talent, and cultivate both inner
qualities and outward appearance.)

:::3>%<::::::::>x<i::::\“:::::::><i:::



® B, FREBFEBMBEFEIHINMN, WAL BABNZERNK.

The culture embedded in a school's already distinctive programs can be
expanded to become the culture of the entire school.

¢ EFRWEBCHNKFANERIIE. B, MFERE. FRENFHITH
BIETT, HEHEXMURBE,

Schools expand and upgrade their existing or future special programs and

areas of strength, such as special courses and special activities, and

guench their cultural essence.

¢ IFEINE, REFREFEERT, ABLEERMERFTANERGIHEIINE
s, SIFEFEIRE. FeiEE.

Characteristic program refers to the program or area with unique

advantages formed by the school due to historical or other factors in the

construction of characteristics, including characteristic curriculum,

Sk~ characteristic activities, and so on.
L.




ML EE GIEIMEM NN
Rsene, —REEEK, 3B
LRBRIKFBHEMTA? (B, H
B, HE, ##E)

EE—1TEILETZ? BBAHEX
HERXEHA? (B, %)

For example, the 2nd Primary
School Affiliated to Hefei
Normal has two special
programs, one is school
soccer, so what is the spirit
of soccer? (What is the _
Avoide
spirit of soccer? (Dream, conflicts
Passion, Unity, Struggle) and
the other is Children's

: . draw an point out
Philosophy, what are its inference examples

cultural qualities? (Love,
wisdom)




phy Everyday We
Dream

Everybody Loves
Wisdom




3.2l "A-A" REXBHERBRFRNHCESEETFRARGE

Infiltration of school culture concepts into the school organization
systemwith person-person connection thinking

® IR S ALEFR BRI EAFRIZRI, I AUWMEFIRIEABABE, BBA—BY
7o (BERErLARTET ARRXRIUAN ARBERIFRUFITHRATAZH, &
RRMBLRNUFE. AT ARNNERSS,

® Geographical culture is far less obvious and immediately apparent in

the institutional culture of school organizations than in the
environment and curriculum. But it can be manifested in organizational
behavior in a convoluted way through interpersonal relationships and
the rules of interpersonal interaction, including influencing the

organizational cultural climate, shaping differences in rules of behavior,
and so on.



® (UM JtEUibi IR EER
XA E S HERIRSS A

® Bl AEMIHASAEE

KYe? IPale?

.

Tt

RS EFIARSTIE,

. RERRLBRERHWES:
S5EBASFEN "FHITR" /,ﬂiﬁjt)\ﬁ’] "BEEDRT SEBARN &

S FERALF

RIEAY

== N
= %%‘1«/

EiX AR “f315a&”
Zo ="

, BBAT

® For example, the capital, integrated and radiant nature of Beijing's regional

culture leads to a strong sense of nationhood, inclusiveness of cultural and

breadth of service in the school's culture.

® Another example: there will be subtle differences in the credibility and

relationship between people in different regions: Wuhan native “no problem”

and Shanghainese “penny-pinching” / Hubeinese “love it or hate it” and

Shanghainese “perfunctory reaction”

about Guangxi

; then what about Guangdong? What



® ian: BIIEIRTREE

Example: school motto restatement strategy

o iQll, BERRINIRZA, 2FRNHEEBNEERE, £
ZITHBAYIR, BFERNITEN, BENFEHRSLIHIE
RABHIR. DERFENEZERE.

The school motto is the foundation of the school, a high degree of

concentration of the school's cultural ideals, the coordinates of teachers’

education, the code of conduct for students, and an important symbol of

the school's educational goals and characteristics in a specific historical
period.




BEfGEMBEFNIES, NBEEERFERRAL,

o ERRR R HIE R,
o f: L,tﬁitflﬂﬁ%i/]\q-ﬁ’ﬁwllﬁ’i
o BARE/NFRIKINIZRE, DIETY FRERKIEEXR, HENRAEKSHESE
‘BRsE BIRKIKIDEE.
® Reinterpreting the school's motto at different times of development can not

only pass on and update the concept, but also unite people's hearts in the
restatement.

® Example: Interpretation of the school motto of Shanghai Qibao Mingqgiang
Primary School

® The change of the school motto of Minggiang Primary School has witnessed
the historical storms of the Chinese nation, the development of education
reform and the growth of the century-old 'Minggiang'.

A%



905: FIETIETR. é'ttZI’)l s
@ljJ "BEFE" |, JTJEEHEHK
‘ , BFEMA AT, HETEENX
EE’JS‘Z%{RIH%O BIlIEILbER : BE
" EE, BIABBIRLAIRS.

In 1905, two students from Qibao Town, Yang Guanglin
and Zhang Zhizhen, donated funds to establish the
“Mingqgiang School”, advocating the road of education to
save the country, cultivate local talents, and resist the
cultural aggression of the imperialist powers. The motto
of the school was therefore: The people's livelihood and
the nation's power rely on it to be understood and

strengthened.




" b1
'a" i

BRI, EETHIREFINKE, YRNE, FIRGHBEINELSRE. IR
R—FWERIES. ENHREFARNERRMNEZE, 19965F, "Wii' 1K
Bl BBsLIY, BASRME: HELGIE, WDE. sERBFEART fHY
FLEF. BENIARER. RRAOEBOMETINmAI,

Reform and opening-up has given birth to the tide of market econo
material civilization calls for the simultaneous development of spiritual
civilization. In order to explore a road of quality education that inherits the
tradition of the school motto and adapts to the development of the market
economy, Mingqgiang improved the school motto in 1996 to read/as follows:
“Understand etiqguette and be aware of responsibilities; have a strong
enterprising spirit and high resilience to setbacks.”. The'aim is to
emphasize the cultivation of good manners, a high sense<of responsibility
for the times, a positive enterprising spirit and a tough‘endurance.

Py o8



2002 £, EFEBRFINRRERSE
BIRE, B—IXHBIET #HARII:
In 2002, in a new period of
the school's history, a new
motto was once again
developed:

BBERIE, BBETE; RiPHE, BFEH.

Understand the principles of
things and know oneself

clearly; strengthen the body
and fortify the spirit.




B ALSHEL: BBHA? BHA?

E—HEPA
BB56, BASS(E, imiEie
=77, mTIsIW, kA

aahE .

SE_H6PA: BEEItR, BRZEDR, EFHE
=7, affizseed, RkARTFEIb.

SB=HEPA: BEER, BRIRE, BIFFIEH, BHFES

11, BxAEHEEM.



The internalization and
refinement of the school motto:
What to understand? What to
strengthen?

The first echelon: Clearl
understand the characteristics
and responsibilities, strengthen

the theoretical literacy and
professional guidance ability, and
become renowned brand
teachers.

The second echelon: Clearly
understand the goals and the existing
gaps, enhance the subject literacy
and research capabilities, and
become key teachers.

The third echelon: Understand oneself and understand the
educational concepts clearly, strengthen the spirit of being eager to
learn and the basic teaching skills, and become a qualified teacher.



3.3L1 "A-IR" KREXB YIS RIAN FIRIMRES

Integration of regional culture into the ecology of the school
environment with people-enviroment connection thinking

A -

SRFFIERIAL, S

R IR T R R

LEKZ . IRFENXIE. ATIE=Lk.... ESLERZ R RN

/-

The neighborhood where the school is located ... are in fact
excellent resources that can be mtegrated Into the campus




Some schools with a long
history inherently possess
an educational
atmosphere that silently
nurtures people without
the need for ostentatious
instruction.

—LEHBEANFR, BHEER
BHUCAENRIREASH
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ZHFREBEHCH
"&X" ., REFEILL
* BB iS5
o IR

i Rural schools also have

| their own “spring”.

B They can also be adapted
};' to local conditions to

Z beautify the school
environment.




. —41 & 6. EsRHENFRIK
FRX{tES

RIKKGERT, Bt LBHESFRIK: £
BHHBEUE, BRI, SERIK, XBEW
BIREBREARRTFEM. HE, HEESF.
Ms.Zhu Naimai, the first batch of
Shanghai's Top Ten Young Principals; a
distinguished educator in Shanghai, a
Distinguished Teacher and Distinguished
Principal; her interests and specialties
include but are not limited to yoga, oil
painting, and floral arrangement.




QAR HMF RN EETHEH
"MURER" |, BAOTFEE.

FIFMREENE, M7 EF E
HIMEB) DRIZES. TF&E
FY, ERERERNFS. &
EBIMgtxy. SRER{FES
) "=Z=BRBHT RANREEARR,
FR022F 1 EEREMBEHEFE
RER—FK......

Over 24 years, she has led her school to
become one of the first "New High-Quality
Schools" in Shanghai, dedicated to teaching,
learning, and curriculum reform. She has
piloted a morning schedule with specialized
subjects (language, mathematics, English,
and physical education) and an afternoon
integrated study program, forming a "three-
stage progressive" school-based curriculum
system with thematic learning for lower
grades, broad-based learning for middle
grades, and modular learning for higher
grades. In 2022, her school won the
National Basic Education Teaching
Achievement First Prize...




FIRE(EA—LaREL. 1EI—RoNE,
HRIEERRBNME |2, W
AHFERXAKRIRERZIES

Any achievement or reform in the
school is permeated with a strong
cultural atmosphere. Here we only
Introduce the form of school cultural
environment construction
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