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Principle of Legitimacy

‘When we as educators want pupils
to behave, it matters first and
foremost how we behave.” ENB
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Education brief: Behaviour for learning

Behaviour for learning is an approach to understanding and developing children and young
people'’s behaviour that focuses on their relationship with their self, with others and with
the curriculum, and promotes readiness for education.

What is behaviour for learning?

Behaviour for learning is an approach developed by Dr Simon
Ellis and Professor Janet Tod.

It is based on a conceptual framework that emerged from a
systematic review (Powell and Tod 2004) commissioned by
the Teacher Training Agency (TTA) in the UK and conducted
by a research team at Canterbury Christ Church University.

The conceptual framework (Figure 1) sets out three
relationships for learning: relationship with self,

relationship with others and refationship with the curriculum.
These three relationships represent respectively the
emotional, social and cognitive/curricular factors that
influence the development of learning behaviour.

Figure 1: The behaviour for learning conceptual
framework (based on Ellis and Tod 2018)
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The arrows connecting the three relationships are a reminder
that these relationships are not experienced in isolation by
the learner. For example, a difficulty in forming friendships
(social) may adversely affect how an individual feels about

themselves (emotional). Similarly, a poor relationship with a
subject teacher (social) may impact negatively on the learners’
relationship with that curriculum area. Maore positively,
improvements in one relationship area have the potential to
impact positively on another.

The circle surrounding the central triangle reflects the
influence of the school ethos on the three relationships and
learners’ behaviour. A range of other external influences are
also acknowledged.

The behaviour for learning approach can be used flexibly:

+ School leaders can use its principles to support the
development of an inclusive whole-school behaviour policy.
Classroom teachers can use it as a consistent reference
point when selecting and subsequently evaluating
behaviour management strategies.

Pastoral, counselling and special educational needs staff
may find the approach useful in informing decisions about
support and intervention required by groups or individuals.

What is learning behaviour?

The term ‘behaviour for learning’ reflects the key principle
that the priority of a teacher! is to promote learning.
Therefore, even when selecting a behaviour management
strategy, consideration should be given to its contribution to
the development of learning behaviour.

The Evidence for Policy & Practice Information (EPPI) review
(Powell and Tod 2004) identified a set of learning behaviours
drawn from the Qualified Teacher Status (QTS) professional
standards (DfES/TTA 2002) in place at the time. These were:

» engagement + independent activity

+ collaboration +  responsiveness
participation + self-regard
communication +  self-esteem

motivation + responsibility.

1 The term ‘teacher' is used throughout for brevity but should be interpreted
as referring to any practitioner working with children and young people in an
educative capacity
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Adapting The Profiles

HDSAS Behaviour for Learning Expectation Document
Introduction

The aim of this document is to outline the expectations for Behaviour for Learning (B4L) within
HDSAS and will serve as a guide for staff to support and implement these expectations
consistently across the school. These Expectations have been produced by integrating the
principles from bath the Cambridge International Education Brief on Behaviour for Learning and
"Promoting Behaviour for Learning in the Classroom" by Simon Ellis and Janet Tod (2015).

We define Behaviour for Leamning (B4L) as the approach and strategies used to create a positive
learning environment where learners are encouraged to develop self-regulation, social skills, and
a strong relationship with the curriculum. By focusing on the relationships with self, with others,
and with the curriculum, we hope to provide a holistic approach that ensures learners are
emotionally, socially, and cognitively engaged, fostering a conducive atmosphere for effective
teaching, learning, and assessment.

Behaviour for Learning Conceptual Framework
Behaviour for Learning focuses on three key relationships:
1. Relationship with Self: Emotional aspects of learning.

2. Relationship with Others: Social aspects of learning.
3. Relationship with the Curriculum: Cognitive or curricular aspects of leaming.
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‘When we as educators and parents want our pupils and children to behave,
learn, and grow, it matters first and foremost how we behave,
learn, and grow.
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Topie 1

Topic 2

Topic 3

Topic 4

Topic 5

Topic 6

All about me
EERR

Senses
BENFE (ARMEATERR)

Food and the things we grow
BREE-BHEE

Animals
BXE

Who helps us?
BREESF

Let's Mowe
e

By Family
(Al about me. my family members,
friends)

Sensory Playground

(5 senses)

Autumn (leaves, wind seasonal fruits,
animal habits)

Spring (Animals, plants, colours of spring,
field trip).

| Can (occupations — different jobs,
class helper/leader)

Summer (sand play, water play, summer
food, how to make ourselves cool
{summer clothes)

Collaboration (PSED): Use paired or
small-group games to introduce
teamwork skills, supporting
Cambridge’s focus on developing
cooperative and peer-interaction
abilities.

Respect (Communication and Language):
Teach respect and listening skills through
simple stories and guided play; use role-
play to introduce kKindness and turn-
taking.

Foster a Love for Leaming (PSED,
Understanding of the World): Create a
nurturing and inviting environment with
sensory play areas that allow for
exploration, helping children to develop a
natural curicsity about the world.

Self-Regulation (Personal, Social and
Emotional Development - PSED):
Intreduce breathing and sensory

activities to help children recognise and
manage emotions, aligning with

Cambridge's goal of developing self-

awareness and self-regulation.

Self-Esteem (PSED): Provide frequent
praise for effort to build confidence,
consistent with Cambridge’s aim to foster
a positive self-image and resilience
through nurturing interactions.

Communication (Communication and
Language): Encourage children to use
words to express their feelings,
reinforcing Cambridge’s emphasis on
early language development.

Engagement (Physical Development,
Understanding of the World): Engage
children in sensory, play-based activities
that stimulate curiosity, aligning with
Cambridge’s encouragement of
exploration through play.

Responsibility (PSED): Assign small
roles, like putting toys away, to
encourage responsibility, reflecting
Cambridge’s focus on understanding
responsibility within one’s environment.

Motivation (PSED): Use visual aids, like
sticker charts, to set small goals and
celebrate achievermnents, supporting

Cambridge's approach to recognising

individual effort.

Independent Learning (PSED): Introduce
limited choice boards with simple activities
to begin fostering independence,
reinforcing Cambridge’s aim to encourage
children in making choices.

Friends family and me

SRR

Home and buildingsiEiE &
+FEAAEAENGE  (Autumn)

Wicnh, FHERE
Winter Sports (changing weather, sports
in winter)

FERRERE (ShEFE+HEBAYK)
The Wonders of Mature (Animal Paradise
+ Fun with Water)

GrowingF A B/ R EFSHEE

wEE
Sumimer (temperature, insects, science)

My Hometown
(My community — tradition food from
hometown. Landscape of hometown)

| like to play ([common animals — chicken,
duck fish, different materials for role-play)

Working and playing together

Growing up (changes in my body, | can
do more, independence)
Spring (insects, life cycle of butterfly,
nature corner, make ganrden)

The living world

Collaboration (Communication and
Language, PSED): Group activities that
involve taking turns encourage
teamwork, aligned with Cambridge's
objectives for social development.

Respect (Communication and Language):
Practice respectful interactions through
structured role-play and discussions,
supporting Cambridge's social and
communicative development goals.

Foster a Love for Learning
(PSED, Understanding of the World):
Provide a variety of learning stations that
focus on exploration, such as themed
discovery areas (e.g., nature or science)
that support a love of learning through
engaging and hands-on experiences.

Self-Regulation (PSED): Introduce visual
aids, such as emotion cards, to support
children in identifying and managing their
feelings, supporting Cambridge's self-
regulation objectives.

Self-Esteemn (PSED): Use stories
featuring characters that demonstrate
resilience, encouraging self-belief and
perseverance, in line with Cambridge’s

approach to building confidence.

Communication (Communication and
Language): Use “| feel" statements to
develop communication skills, directhy
supporting Cambridge’s language and
expression goals.

Engagement (Understanding of the
World): Engage children with thematic,
play-based learning (e.g., nature or art),

which deepens understanding of the
world, as promoted by Cambridge.

Responsibility (PSED): Assign simple
classroom roles, such as line leader,
aligning with Cambridge’s emphasis on
understanding personal and shared
responsibility.

Maotivation (PSED): Set and track small
achievements with a class chart to
foster motivation, supporting
Cambridge’s goals in self-directed
learning.

Independent Learning (Mathematics,
Understanding of the Waorld): Expanded
choice boards with a selection of activities
allow children to explore their interests
independently, reinforcing Cambridge’s
focus on curiosity and exploration.

FralaE+ R E

I am unigue (fingerprints, gender}

Amazing Mature (Amazing China) (soil,
wind, water) # S0 B8
Autermndl F

HhERFT All around the world (continents,
landforms, celebrating one world such as
Olympics, share the world, save the
world).

HEMEAWhat do | want to be when |
grow up (jobs, community jobs)

M ERE Innovators (holes, paper,
buildings, creating new objects out of
materials)

Farms and being outside

Caring for ourselves and the world

How things work

Space, planets and the future

Collaboration (PSED, Understanding of
the World): Group problem-solving
activities build cooperation and social
skills, in line with Cambridge's
emphasis on teamwork.

Respect (Communication and Language):
Structured discussions encourage
children to value others’ viewpaoints,
supporting Cambridge's social and
communicative objectives.

Foster a Love for Learning
{Understanding of the World, Literacy):
Design an environment with themed
project areas that encourage children to
explore topics they are passionate about,
deepening their love of leaming and
curiasity through choice and guided
inguiry.

Self-Regulation (PSED): Use self-check-
ins to help children recognise emotions
and manage stress, promoting emotional
maturity as outlined in Cambridge’s
PSED framewaork.

Self-Esteem (PSED): Encourage children
to celebrate achievements and give peer
praise, fostering a positive self-image,
which aligns with Cambridge’s goals for
resilience and independence.

Communication (Communication and
Language): Develop listening and
thoughiful response skills through

structured group discussions, aligned
with Cambridge's language focus.

Engagement (Understanding of the World,
Literacy): Incorporate project-based
learning connected to real-world
concepts, fostering engagement as
supported by Cambridge.

Responsibility (PSED): Assign
leadership roles, like classroom helper,
to promote accountability, supporting

Cambridge’s aim to nurture
responsibility in children.

Motivation (PSED): Use visible
achievernent tracking to foster a growth
mindset, supporting Cambridge’s
emphasis on independent and self-
driven learning.

Independent Leaming (Literacy,
Mathematics): Choice boards and self-
directed projects encourage autonomy

and exploration, aligning with Cambridge’s
wision of nurturing independent, curious
learners.




Chinese focus:
Animals

=)

HARE

K1

Cambridge Focus:

Spring
(Animals, plants,
colours of spring)

Communication
(Communication and Language):
Encourage children to use words

to express their feelings,
reinforcing Cambridge’s
emphasis on early language
development.

Engagement
(Physical Development,
Understanding of the World):
Engage children in sensory, play-
based activities that stimulate
curiosity, aligning with
Cambridge’s encouragement of
exploration through play.
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The Wonders of
Nature

K2

Cambridge Focus:
Wonderful water

Communication
(Communication and
Language):

Use “I feel” statements to
develop communication skills,
directly supporting
Cambridge’s language and
expression goals.

Engagement
(Understanding of the World):
Engage children with thematic,

play-based learning (e.g.,
nature or art), which deepens
understanding of the world, as

promoted by Cambridge.



Chinese focus:
AR RIIE 1)
What do I want to
be when I grow up?

K3

Cambridge Focus:
Then and now

Communication
(Communication and
Language): Develop listening
and thoughtful response skills
through structured group
discussions, aligned with
Cambridge’s language focus.

Engagement
(Understanding of the World,
Literacy): Incorporate project-
based learning connected to
real-world concepts, fostering
engagement as supported by
Cambridge.
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“# ¥l subject: English Enrichment HEZR Class: K3

Ui Teacher: Miss Mansfield

H #f Date: 19.9.24

5 BT Unit: Talk for Writing/Storytelling

AT L 48 Lesson title: Storytellling

% =] H ¥ Lesson objectives: | Retelling "The Gingerbread Man" in a structured way using key vocabulary, descriptive language, and actions, while
(i EE R bR R rMERE 1 ) | integrating turn-taking, connectives, and storytelling skills.

Behaviour for Learning

Behaviour for Learning Expectation for Pupils:
* (Collaboration: Learners are expected to work effectively in groups, sharing ideas, listening to each other, and
supporting their peers.
Strategies for Staff:
s Use sentence stems like “It's your turn next” and “"Would you like to try?” to support turn-taking and engagement.
*  Model elevated use of connectives (e.g., "because,” "then," "so") for more able learners, reinforcing their use during
storytelling.
* Monitor specific children during activities to assess development and provide necessary interventions.

Aligned with Cambridge Early
Years 3 Framework:

Area of Learning:
Communication, Language,
and Literacy; Understanding
the World (Technology)

Specific Learning Goals for EY3:

+ Speaking: Children will use a range of vocabulary and sentence structures to express ideas clearly, including describing
events and characters in a narrative sequence.

* Listening and Attention: Children will listen attentively and respond to stories, showing understanding through
sequencing and storytelling activities.

* Understanding: Children will follow multi-step instructions, including programming BeeBot to follow the story sequence.

* Technology: Children will understand basic programming concepts by giving simple instructions to BeeBot,
demonstrating problem-solving and sequencing skills.
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Goal: Foster emotional well-being

Relationship and self-regulation.

With Self

Mindfulness Activities

AT IESIED), NEHMALLETFRE (B
QR IREN R B R n: REXTHELAET

RZBBH! "),

Boosts motivation and self-
esteem by recognising effort
Classroom Charters and improvement.

HEMRFTRE, BIFFENR
R (Fla, B8 oEESiE
FERMESNYa) .
Promotes responsibility and
care for belongings through
assigned roles.

Encourages self-awareness
and calmness through
practices like deep breathing.







Expressing
Feelings

HSEFERSIERR
PYEISENR=EIESY
Learning to articulate
emotions and needs
effectively.
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Goal: Develop respect, collaboration,
and communication.

Role-Playing
Activities

B A e EiE %
BB S5 PRBARRIT,
Role-playing activities
to practice respect and
conflict resolution.
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Relationship
With Others

HFREEZENSIFRY
SMHImMBE MR .
Collaborating on
tasks to enhance
teamwork and
communication.

Teamwork
Projects
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Curriculum
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real-world themes.
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King's Kindergarten Hangzhou -
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Welcome to
KG Assembly
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Your Support

Summary of Learner Profiles Summary of Parent Profiles

Kindergarten (KG 1, 2 & 3) Kindergarten (KG 1,2 & 3)
Support Emotional Regulation: | help my child use simple ways like deep breaths to stay calm.
Boost Self-Esteem: | praise my child’s efforts and improvements regularly.
Teach Responsibility: | assign small chores to help my child take care of their environment and belongings.
Model Respect: | show my child how to be kind and listen to others.
Encourage Collaboration: | arrange playdates or group activities that require teamwork.
Foster Communication: | encourage my child to express their feelings and needs and practice listening
together.
Engage in Learning: | engage in fun, hands-on learning activities with my child at home.
Motivate Learning Goals: | help my child set simple, achievable goals and celebrate their accomplishments.
Encourage Independence: | provide opportunities for my child to make choices in their learning activities.
. Foster a Love for Learning and Curiosity: We explore sensory and exploratory activities together to discover
and learn through play.

Self-Regulation: | use simple ways like deep breaths to stay calm.
Self-Esteem: | feel proud when | get praised for trying my best.
Responsibility: | help take care of our classroom and my things.

Respect: | am kind and listen to everyone.

Collaboration: | like playing and working with my friends.
Communication: | tell others how | feel and listen to them too.
Engagement: | love fun activities that help me learn.

Motivation: | set little goals and feel happy when | reach them.

. Independent Learning: | try new things and ask for help if | need it.

10 Foster a Love for Learning: We have fun discovering new things together.

© O NOUEWN R
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Summary of Teacher Profiles
Kindergarten (KG 1,2 & 3)

Emotional Regulation Model: Use mindfulness exercises to manage stress.
Positive Reinforcer: Utilize praise and reward systems.

Environment Organizer: Regularly update and arrange the classroom.
Respectful Interactor: Model respectful interactions.

Collaborative Planner: Plan and implement collaborative activities.

Effective Communicator: Use various channels to communicate with parents.

DT:E?KEPES‘ZEHIJQ%?Z

IJ aj bl
Motivational Guide: Set and celebrate simple, clear goals.

Facilitator of Independent Learning: Provide choice boards for self-directed learning. a Encourage and SUppOl’t these qua“ties at home

10 Curiosity Cultivator: Create discovery stations for exploration.
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How Parents can Support &3
" Behaviour for Leurmng at Home

Supporting
Emotional Regulation :

* Practise mindfulness
at home, such as
deep breathing or
quiet reflection time.

* Use calming
strategies during
stressful moments
(e.g., “Let’s take three
big breaths together”).

Co o

Fostering Respect
and Collaboration

* Model kind words-and
active listening at
home.

« Arrange playdates or
family activities that
require teamwork
(e.g., building a puzzle
together).

2 Boosting
Self-Esteem

* Praise efforts, not just
outcomes [e.g., “l love
how you kept trying!”).

* Share stories about
overcoming
challenges to build
resilience.

Encouraging
s Curiosity and
Learning

* Explore hands-on
activities together
(e.g., baking,
gardening, or simple
experiments).

* Set small,
achievable goals for
learning and
celebrate progress
(e.g., “Let’s count to
10 together!”).

s Teaching

Responsibility

* Assign small chores
like tidying toys or
setting the table.

* Encourage routines
that promote
independence (e.g.,
packing their school
bag).

Promoting
Communication

* Ask open-ended
questions about their
day to encourage
storytelling.

* Use interactive
storybooks or games
that build vocabulary
and social skills.




Figure 3: Increasingly personalised response
Ellis and Tod (2018) suggest three levels of use (Figure 3).

Levels of use

Focusing on strengthening one or more of the three relationships

Identifying specific learning behaviours to develop

Through general teaching and approach to behaviour
management:

< protect and enhance the three relationships

< encourage the development of positive learning behaviours.



Figure 3: Increasingly personalised response
Ellis and Tod (2018) suggest three levels of use (Figure 3).

Levels of use

''''''''''''''' -0
Focusing on strengthening one or more of the three relationships - 2 RN 7 R

Identifying specific learning behaviours to develop

Through general teaching and approach to behaviour
management:

protect and enhance the three relationships

encourage the development of positive learning behaviours.



wissesi AN Intentional Focus on B4L creates
an environment where...

OF ARTS AND SCIENCE

Trust, respect, and mutua
accountability become the norm.

* Behaviour Supports Learning: Positive learning
behaviours are explicitly taught, assessed, ana ‘
celebrated.

. Students become more
resilient, engaged, and motivated, leading to both
behavioural improvements and academic success.
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“When I was
your age, |

“Um... sir, with all
due respect... are you
absolutely sure about

that?”
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What’s your
Key Takeaway?

What excites
you about B4L?

What worries
you about B4L?
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