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What’s expected from the world?

-updated concept and understanding of
curriculum

-digital education transformation
-support for Social Emotional Learning
-teachers become knowledge producers

18|

Playing with your own scenarios

We invite readers to explore the scenarios, stakeholder narratives and reflection questions in an engaged
manner, and as a basis for discussions on the future of education in your system. Involving a range of
education stakeholders in these discussions helps to bring together different perspectives and explore
creative ideas about the future, what needs to be done to prepare for it and how to shape it.

To perform your own scenario building exercise based on the trends and archetypes in this report, you can
select an archetype and decide on a time frame (e.g., 10 or 20 years) and then use data on current trends,
signals, and drivers to imagine how they might evolve under the archetype. Ensure your scenario is
plausible, logically consistent, and addresses multiple trends or issues. We encourage you to be deliberate,
challenge assumptions, and avoid bias. Give your scenario a compelling title that reflects its key themes.

To explore the implications of your scenario, you may want to identify stakeholders affected by your
developments, factoring in characteristics such as gender, age, minority status, and roles in education
(e.g., students, parents, teachers, policymakers). Think critically about how different groups might
experience or respond to the scenario.

Going further, consider implications for specific aspects of education, such as different levels and sectors
of education, different aspects of policy and practice (e.g., goals, resources, teaching), or different levels
of decision-making or ownership of schools (e.g., local/national, public/private). You may then repeat the
exercise with a different archetype to create another scenario, enabling comparisons and deeper
reflections, for example on the types of policies or strategies that might be effective and resilient across
multiple scenarios.

Figure 1.4. Exploring implications for different levels and areas of education
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Readers are also invited to go further and experiment with other futures thinking tools. Two examples are
presented below. These additional tools can be used to explore specific themes, trends or scenarios in
more depth. The section ends with further resources to support more in-depth strategic foresight efforts.
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Readers are also invited to go further and experiment with other futures thinking tools. Two examples are
presented below. These additional tools can be used to explore specific themes, trends or scenarios in
more depth. The section ends with further resources to support more in-depth strategic foresight efforts.
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The role of leadership in a learning organisation

: . Top
g Leadership Styles That Define Performers

-coaching leadership
-transformative leadership

Servant
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What it Is: A leader-f
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Leadership
Whatltis: | I
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Adapted from Will McTighe

W Entrepreneurs: Transform Your Sales with Vantom Group’s 10-Day Mini Course. e Link In the Post Dsscriztion.
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developing school leadership

Vision curriculum,
facilities
. | empower teachers Trust, PDs
leadership Ownership
A mindset of Opportunities for

tenacity failures
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Developing leadership through vision
. -curriculum ambitions
disciplinary to
Interdisciplinary
-learning hubs

-Al Incoporated learning
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Developing leadership through vision
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rough vision
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Developing leadership through vision
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Developing leadership through vision

SPRINGBOARD

International Bilingual
School gﬁﬁ
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Developing leadership through vision
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Developing leadership through vision
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Developing leadership through empowering teachers
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Developing leadership through empowering teachers
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" PEYAHEE random uncertainty
INFOARZE cognitive uncertainty




Developing leadership through empowering teachers

In collaboration with

W RAISE Initiative
II Responsible Al for Social
Empowerment and Education

Congratulations!

9

Generative Al

for Educators

Generative Al for Educators Certificate

Completed by Chao Fan on May 17, 2024

This certificate verifies that the learner listed has successfully completed the two-hour Generative Al

for Educators course.
Score: 83  Completion ID: 294361390

Congratulations!

@

Generative Al

for Educators

Generative Al for Educat:
Certificate

Completed by William Jiaqing Wei on May 20, 2024

certificate verifies that the learner listed has successfully complett

Generative Al for Educators course.

9

Generative Al

for Educators

Generative Al for Educators

Certificate

i Tong Peng F 2024558178 5255

This certificate verifies that the learner listed has successfully completed the two-hour

Generative Al for Educators course.

8092  FoAERID: 294401722
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Developing leadership through empowering teachers
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Developing leadership through empowering teachers
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Developing leadership through students leadership

-Agency:

Voice,choice, agency
-involve them in

the decision making
process

-give timely recognitior
and celebration
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Developing leadership through student leadership
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6 Steps to Build a
Success-Focused Mindset

LEARN SELF-AWARENESS

Success starts with knowing yourself.
Pay attention to what energizes
you, what drains you, and

where you're holding DEFINE YOUR
eyl NON-NEGOTIABLES

Learn and
adjust.

Set personal boundaries that protect your time and
values. When you know your hard lines, life gets
clearer—and decisions get easier.

MASTER THE 80/20 RULE

Focus on the 20% of actions that create 80% of
your results. Cut the busywork. Prioritize
what actually moves you forward.

Every “yes" to something unimportant
takes time from what matters most.
Saying no isn't selfish—it's how you
protect your priorities and stay in control.

SURROUND
YOURSELF
WITH THE

RIGHT
PEOPLE

05

The right people push you to grow.
The wrong ones pull you down.
Build a circle that inspires and
holds you accountable.

SHOW UP
(EVEN WHEN
IT'S HARD)

Motivation comes and goes. Build habits
and discipline to show up when you don't
feel like it. Even small actions on tough
days will keep you moving forward.

Get my 80 best cheat sheets for free at BrillianceBrief.com red.n@éﬁm}vﬁ%%&o@
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“Run towards the problem and engage”



Brittleness
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Nonlinearity Incomprehensi-
calls for bility demands
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capacity & empathy & context & transparency
resilience mindfulness adaptivity & intuition
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Get 1n touch!

+86-15321803696

shirleys@jcsibs.com

cambridge.org/internationaleducation
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