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The Cambridge Wellbeing Check

How to gather wellbeing insights from your
learners and teach to the results

Pavlos Pavlou

International Business Development Manager, Europe
Insight, Cambridge University Press & Assessment



~ Who we are

At Cambridge Insight we support educators worldwide in
improving educational outcomes in their schools by using

evidence-based baseline assessments, from early years to
post-16.

41 Forty-one years of developing and delivering digital
years baseline assessments

120+ We work with schools, ministries and associations
countries N over 120 countries

Our data is benchmarked on over 650,000
650+ assessments taking place every year worldwide
thousand  ensuring reliability (+ 43 million data points)

We are part of the University of Cambridge
* We help teachers turn data into knowledge
» We bridge the gap between research and practice
» We provide evidence to support good decision-making
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Baseline Assessments from 3-19 years

ASPECTS BASE Cambridge MidYIS Yellis AIES

(Nursery) [EYCT Fl)rrulsr?gak:%/ (Year 7-9) (Year 10-11) (Year 12-13)

(Year 1-6)

s

(Reception)

Early Years Primary Secondary Post 16
(ages 3-4, 4-5) (ages 5-11) (ages 11-14, 14-16) (ages 16-19)
Cambridge Wellbeing Check (ages 7-18)

Cambridge Personal Styles Questionnaire (ages 14-19)
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The Cambridge
Wellbeing Check

A clear picture of wellbeing,
from a whole-school view down
to individual students.

Quickly identify students who need
extra support with their wellbeing.
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If you can assess (or measure)
something, you obtain better
iInformation about it and increase your
understanding of it...
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Grounded 1n research

Developed from research survey by University of Cambridge's Faculty of Education

» Developed by our researchers at The University of Cambridge: Dr Ros McLellan, Maurice
Galton, Susan Steward and Charlotte Page

» Originally created to help examine role of creative initiatives in fostering wellbeing

CAMBRIDGE

« Cambridge Insight research and assessment team have refined and brought to life as s L erioee weLLBENG cHECK
digital check and supporting wellbeing lesson plans e e
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The four areas of wellbeing — The Cambridge Model

See a clear picture across:

Feelings
Life satisfaction Negative emotions
how much students how much students
experience contentment experience anxiety, stress
and overall life satisfaction. and/or sadness.

Functioning

Interpersonal wellbeing

how much students
experience feeling
connected to others in
school, that those people
care about them, and that
they are valued.

Competence wellbeing

how much students
experience competence,
self-confidence, fulfilment,
and purpose.
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The assessment

Digital: runs on any PC, tablet or laptop
Student led assessment

No paperwork or marking required
Reports generated automatically

Quick and easy to set up and use

Only 22 questions

Just 20 mins to complete

Flexible: Can take any time, as it fits your lesson
plans and school day

Can assess students several times over the year
— as you need

-
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The assessment — example question (using a 5-point Likert scale)

Each guestion asked falls into one of the four wellbeing areas of
interpersonal / competence / life satisfaction / negative emotions.

When | am at school | feel happy

never not often sometimes often always

When | am at school | feel sad

never not often sometimes often always
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The reports — how are students’ responses reported?

Responses are reported on two simple scales depending on whether the question relates
to positive or negative feelings.

positive feelings

never not often sometimes

low high

always

wellbeing wellbeing

negative feelings
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The reports

* Individual student response report for
teachers. It details responses to each question in
the check.

 Reponses of most concern are highlighted.
The most common responses to each question
from the group are shown for comparison.

& CAMBRIDGE Cambridge Wellbeing Check

Centre for Evaluation & Monitoring Example School

Individual Student Response Report for Teachers

17 March 2011 Y7

Class Two

Date of Wellbeing Check: 09/09/2022

How the student answered the questions. The response to each question is shown by a ¥ Areas of concern are highlighted in red.

never

Competence Wellbeing: the extent to which learne

| feel good about myself

not often

sometimes

often

rs experience competence, self-confidence, fulfilment, and purpose.

ahways

1 feel healthy

1 feel 1 am doing well

| feel confident

| feel | can deal with problems
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& CAMBRIDGE Cambridge Wellbeing Check
Centre for Evaluation & Monitoring Example School
I h e rep O rt S Individual Student Summary for Teachers

Martin Mushroom 10 April 2012 Class One Date of Wellbeing Check: 09/09/2022

* Individual student summary report for
teachers. It shows an individual student's mean
(average) scores In each Of the four areas Of Area of wellbeing What is this? What the students thought about their wellbeing: average responses
wellbeing. lerners experence

Competence Wellbeing competence, self-
confidence, fulfilment.

« Some of the reports are colour coded to and purpose
emphasise areas of potential concern. e extent to which

learners feel connected to
Interpersonal Wellbeing others, that people care
about them, and are
valued.

The bar graphs below show the student's average (mean) responses in the four areas of wellbeing. The areas of concern are highlighted in red.

The extent to which
) _ . learners experience
Life Satisfaction contentment and overall
life satisfaction.

The absence of feelings of
anxiety, stress and/or
sadness. A high score
indicates few experiences
of negative emotions.
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The reports

» Confidential group overview for teachers.
It shows the class/year group mean (average)
scores, in each of the four areas of wellbeing,
for each student in the group.

Cambridge Wellbeing Check

Centre for Evaluation & Monitoring Example School

Confidential Group Overview for Teachers

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 12

Students rated their feelings on scales from 1 to 5. The data below show the average (mean) response for every student in each area of wellbeing. A
high score indicates few experiences of negative emotions. The areas of concern are highlighted in red.

Competence Interpersonal

Name Sender Wellbeing Wellbeing

Life Satisfaction Negative Emotions

Abdul Apple m 3.0

Harriet Honey

Lucy Lollipop

Ola Onion

Pat Pumpkin
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&P CAMBRIDGE Cambridge Wellbeing Check
Centre for Evaluation & Monitoring Example School
I h e rep O rtS Group Report for Students

Class One Date of Wellbeing Check: 09/09/2022 Number of students: 5

» Group report for students

It ShOWS the group85 mean (average) SCOreS in The bar graphs below show the students’ average (mean) responses in the four areas of wellbeing.
eaCh Of the four areaS Of We”being. Area of wellbeing What is this? What the students thought about their wellbeing: average responses
« This reportis to be shared with students as Compeieceelbeing | Howofenyoutestaieto
part of alesson following their use of the
Wellbeing Check, described in the lesson Howottenyouteel
p I an S Interpersonal Wellbeing people care about you
. treat you well and value

you.

The aim is to use this report as a stimulus for

How often you feel

discussion (an excellent starting point for a e Satsfacton comentandopmsc
conversation to find out more about your p—
StUdentS, VieWS Of their Own We”being)' Negative Emotions E’:’}:ﬁ}g‘:‘;‘?&?{é}ﬁxf

experiences of negative
emotions.

Remember that no matter how you are feeling at the moment about any aspect of your personal wellbeing, things can change. You can grow In
confidence, build stronger relationships with friends and teachers, enjoy school more or less at different times of the year, and our emotions change
day-to-day.

If you feel worried or upset about any area of your wellbeing, it is important that you talk to an adult you trust (like a teacher, parent or carer) about
how you are feeling.
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The reports

Individual overview for students
It shows the short statements summarising the
student’s responses.

This report is to be given to individual
students after they have taken the Wellbeing
Check. It provides a short summary of their
responses with a reassuring comment at the
bottom of the report.

UNIVERSITY PRESS & ASSESSMPNT

@CAMBR] DGE

Centre for Evaluation & Monitoring

Cambridge Wellbeing Check

Example School

Individual Overview for Student

Lucy Lollipop

Area of wellbeing

Competence Wellbeing

19 June 2012

Class One Date of Wellbeing Check: 09/09/2022

From the answers you provided, the comments below describe your wellbeing in four separate areas.

What is this?

How often you feel able to
do something well.

What you thought about your wellbeing

When you are at school you almost always feel good about yourself and you usually feel
healthy. You often feel that you are doing well, you often feel confident and you
sometimes feel that you can deal with problems.

Interpersonal Wellbeing

How often you feel
connected to others, that
people care about you,
treat you well and value
you.

When you are at school you often feel happy, you feel people are always friendly, you
often feel noticed and you nearly always feel valued. You mainly feel safe, you almost
always feel you are treated fairly, you don't feel lonely and you feel people always care
about you.

Life Satisfaction

How often you feel
content and optimistic
about the future.

When you are at school it is not often that you feel bored and you always feel energetic.
You enjoy things all the time, you always feel excited by lots of things and you often feel
there is lots to look forward to.

Negative Emaotions

How often you feel
worried, stressed, and/or
personal sadness.

When you are at school you are not often worried, it is not often that you feel miserable,
you don't often feel sad and you don't generally feel stressed.

Remember that no matter how you are feeling at the moment about any aspect of your personal wellbeing, things can change. You can grow in
confidence, build stronger relationships with friends and teachers, enjoy school more or less at different times of the year, and our emotions change

day-to-day.

If you feel worried or upset about any area of your wellbeing, it is important that you talk to an adult you trust (like a teacher, parent or carer) about

how you are feeling.
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Usage

Understand

Use with lesson individual
Content iz plans to teach students &

gﬂg:ﬁ:ﬁggg' students about  identify those
wellbeing with low levels

An overview of the reports

Confidential Group
Overview for Teachers

Table of mean (average) scores in each of the four
areas of wellbeing for each student in your group.

of wellbeing

* This table shows the content of each report
and how to use within your school.

Detailed Overview
of Responses for
Teachers

Stacked bar chart showing how your group
responded to each question. It shows the
percentage of students who chose each response
option.

Individual Student
Summary for
Teachers

Bar chart showing an individual student's mean
(average) scores in each of the four areas of
wellbeing.

Individual Student
Response Report for
Teachers

Table showing how an individual student responded
to each question in the Check. Responses of most
concern are highlighted.

Group Report for
Students

Bar chart showing your group's mean (average)
scores in each of the four areas of wellbeing.

Individual Overview
for Student

Descriptive statements based on the responses the
student gave to each of the four areas of wellbeing.
To be shared with the student to help them reflect
on their feelings, without attaching a score to their
responses.

Class Gender Split
Report for Teachers

Bar chart that displays class or group’'s average
(mean) wellbeing scores split by gender, for each of
the four areas of wellbeing.

Year Group Gender
Split Report for
Teachers

Bar chart that displays year group’s average (mean)
wellbeing scores split by gender, for each of the four
areas of wellbeing.

Comparison report
(classes or groups)

Bar chart that displays average (mean) scores of
your selected classes or groups, in each of the four
areas of wellbeing.

Comparison report
(year groups)

Bar chart that displays average (mean) scores of
your selected year groups, in each of the four areas
of wellbeing.

Individual Student
Tracking Report for
Teachers

Bar chart that displays a student’s wellbeing across
different time periods, in each of the four areas of
wellbeing.

Year Group Tracking
Report

Bar chart that displays year group’s average (mean)
scores over different time periods, in each of the
four areas of wellbeing.
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Lesson plans

Pre- and post- check lesson plans for each of:

« Lower Primary (ages 7 —9) - lower Key Stage 2
« Upper Primary (ages 9 — 11) - upper Key Stage 2
« Lower Secondary (ages 11 — 14 ) - Key Stage 3

Upper Secondary (ages 14 — 18) - Key Stage 4

Teachers may use the lesson plans as provided or adapt
them for their own circumstances. This is optional.

CAMBRIDGE

The Cambridge
Wellbeing Check
Lesson Plan

Lower
Secondary

11 to 14 years

Tel: +44 (0)1223 790 122
Email: CEM@cambridge.org

Part One - Understanding our

mental wellbeing
Age suitability

This lesson plan is suitable for learners in the school year in which they turn 12 years old, up until
the school year in which they turn 14. In schools in England and Wales, these are Years 7, & and 9,

Learners entering Year 7 have usually completed seven full years of farmal schooling,

Learning objectives
to understand the range of different emotions and experiences that contribute to our mental
wellbeing
to practise identifying and talking about our emotions

to be able to recognise and relate to the emotional experiences of others.

Curriculum area & alignment to statutory guidance'
Mental wellbeing
By the end of Secondary school learners should know:
how to talk about their emations accurately and sensitively, using appropriate vocabulary

that happiness is linked to being connected to others.

Key vocabulary to define

Before the lesson, you may wish ta work through our Meaning of key words information sheet and set
of slides with some learners, to ensure they understand the key words included within the Wellbeing
Check. The information sheet includes examples of each word being used in context. It is particularly
useful for younger learners, and those with English as an Additional Language.

Pre-lesson: creating a safe space for learning (5 minutes)
Mental wellbeing is a personal and sensitive topic. Itis critical that prior to delivering any
content, teachers take the time to create an inclusive, supportive classroom environment
where learners can express their thoughts and experiences openly and honestly. Cultivating
openness and inclusivity in the classroom environment takes time and is an essential
foundation that is important not only for lessens on mental wellbeing, but for all learning.
The first 5 minutes of the first lesson should be devoted to cultivating a safe space for
exploring mental wellbeing, talking learners through what this space will feel like, and the
ground rules for how to engage with one another in this space?,
Qver the next two lessons, we are going to be talking about our mental wellbeing, which includes our
feelings. Feelings are a sensitive topic because they are very personal experiences. No two people
experience the world in the same way, so their feelings are also bound to be different, The work we
will be doing together in these lessons will feel challenging for all of us, because we do not often take
the time to reflect on our feelings in a classroom context. Before we get started, it is really important
that we agree a set of ground rules that we all stick to in order to create a space where everyone
feels safe to participate,

1 i ’ _ propristors,

2 ssaphind from ] w0

® Cambridge University Press and Assessment 2022
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Case Study
Using the Cambridge Wellbeing Check: The Perse Preparatory School

2 ¥:, THE PERSE

SCHOOL

CAMBRIDGE

The Perse School, Cambridge, is a
coeducational independent day-school for
children aged 3 - 18.
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Using the Cambridge Wellbeing Check: The Perse Preparatory School

Why did you introduce the Cambridge
Wellbeing Check?

“We had previously used a range of different
systems to try and provide barometers of
children’s wellbeing, but none of them seemed to
fit the bill completely. We were interested to see if
the Cambridge Wellbeing Check would work for
our pastoral tracking.

We particularly liked how this Wellbeing Check
was phrased for the children, with each question
being a simple statement with responses required
from five options ranging from never to always.”
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Using the Cambridge Wellbeing Check: The Perse Preparatory School

How did you compare the results of the Cambridge
Wellbeing Check with academic data?

“We could look further at individual children, depending on
whether there were discrepancies or not between their
academic and wellbeing scores.

We were also able to analyse patterns in Wellbeing across
the school or cohort, allowing us to notice trends in which
areas the children were feeling more negatively towards. We
then went on to have staff meetings to discuss how we can

address these areas.

& CAMBRIDGE

Cambridge Wellbeing Check

Centre for Evaluation & Monitoring

Example School

Individual Student Summary for Teachers

Martin Mushroom

10 April 2012

Y6 Class One Date of Wellbeing Check: 09/09/2022

The bar graphs below show the student's average (mean) responses in the four areas of wellbeing, The areas of concern are highlighted in red.

Area of wellbeing

What the students thought about their wellbeing: average responses

The extent to which
learners experience
self.

comp e, .
confidence, fulfilment,
and purpose.

Interpersonal Wellbeing

The extent to which
learners feel connected to
others, that people care
about them, and are
valued.

Life Satisfaction

The extent to which
learners experience
contentment and overall
life satisfaction.

Negative Emotions

The absence of feelings of
anxiety, stress and/or
sadness. A high score
indicates few experiences
of negative emotions
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Using the Cambridge Wellbeing Check: The Perse Preparatory School

What conclusions did you draw as a school?

“We’ve found the Cambridge Wellbeing Check really helpful in giving us another piece of data
which we can use to ensure we are supporting children in the best way we can, both
academically and pastorally.

We use the individual Wellbeing total scores regularly in meetings where we discuss pupil
progress, which allows us to have a fuller, more rounded data picture of each child.

We plan to administer the Cambridge Wellbeing Check again this year, so that we can gain an
up-to-date insight as to how our pupils are feeling. This will also allow us to monitor the impact of
interventions put in place as a result of the first Wellbeing Check.”
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Summary — Why schools choose the Cambridge
Wellbeing

It gives you unprecedented insight into your students' feelings

» Assess students' day-to-day wellbeing
« Monitor times of feeling low, stressed, pressured by exams, coping with change  scwwe

Centrefo Evootion & Montoring CAMBRIDGE WELLBEING CHECK
- Evaluate, explore, teach and promote with students e e
* Improve your teaching with actionable reports
» Help students feel good and do better
« Compare students at an individual, class, year-group level

« Evaluate students’ wellbeing as they move through their education with you
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Award & Recognition

teach ¢
SECONDARY

AWARDS 2023

HIGHLY
COMMENDED

| AWARDS y
A " 2023

s
bett |
2023
@ A Hyve Event

FINALIST

Celebrating the very best in
educational resources



Full guidance to set up and use the
assessments, onboarding demos

@
i

Access to Insight Online support hub
customer support team
by phone and email
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Together,

we help learners
be ready for the world!

cambridge.org/internationaleducation

© Cambridge University Press & Assessment 2024
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Insight

Ready for

the wor!ld

Pavlos Pavlou
International Business Development Manager
Europe & CIS

pavlos.pavlou@cambridge.org
linkedin.com/in/pavlospaviou

cambrldge.orgllnternatlonaleducatlon © Cambridge University Press & Assessment 2024
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Objectives

Enhance Emotional Resilience that equips students with strategies to manage
stress, regulate emotions, and cope with challenges effectively, fostering a
positive mindset and emotional stability.

Promote Healthy Lifestyle Choices to encourage students to adopt healthy
habits related to nutrition, physical activity, and sleep, contributing to overall
physical and mental well-being.

Develop Strong Social Connections facilitates the development of meaningful
relationships and a supportive community, improving social skills and fostering a
sense of belonging and inclusivity.

Understand the range of different emotions and experiences that contribute to
our wellbeing

Think about other people’s needs and experiences

Reflect on the importance of wellbeing
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Senior school students have unique influences that positively and negatively
can impact on their school experience, their homelife and their interactions with
others. The UIA Crossroads course aims to recognise the challenges the
students come across and give them some time, some tools and some
experiences to navigate life.



......

Speak from your own experience only. As individuals, we can only ever speak
from our own experience. We should never try to speak for anyone else in the group.
Keep our conversation in this space only. We need to agree as a group that
whatever is shared during these sessions will not be repeated outside of the group.
The one exception to this rule is if | am seriously concerned about the wellbeing of
someone in the group. For example, if someone shares something in a session that
leads me to believe they are at risk of mental or physical harm. In this situation, |
would need to take action to make sure they are safe.

Use your right to pass if you need to. Participating in these sessions is important
because they are aiming to equip you with skills for life. However, it is also important
that you know you have the right to pass if a topic causes you to feel upset or
distressed.

Listen to others. Remember that, regardless of how we may come across, we are
all sensitive and we need to treat others with care.

Think before you speak. Words can be extremely hurtful. We can protect others by
thinking before we speak.
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What is the Cambridge Wellbeing Check?

The Cambridge Wellbeing Check is a simple student-led assessment that enhances
and complements the pastoral care provision already in place. Grounded in world-
leading research, the Cambridge Wellbeing Check helps teachers see a complete
picture of wellbeing of their students so that they can provide the right support at the
right time. It is not used for diagnosing mental health conditions.
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THE CAMBRIDGE WELLBEING CHECK — QR CODE

Please scan the below image using your iPad or tablet device
camera

Here is the assessment URL if the QR code does not work.

https\\wellbeing.cambridge.org
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DCuiw ramge 1BAAINI i 2401 L2034
Individual Student Summary for Teachers
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1. Whoam I?

This unit focuses on identifying your values, skills and strengths; understanding

how this can impact your life; and you, valuing the diverse values and
strengths of other people.

QOutcomes

The right of athers to hold their own personal set of values and beliefs.
Consider the varied influences on attitudes and values impact on behaviours.

Respect for the ideas, feelings and contributions of others in various contexts.

Reflect on personal strengths and skills required to achieve a positive
outcome in a range of challenging and changing situations.

Develop positive thinking, self-belief and a sense of empowerment by
evaluating the contribution of personal strengths and achievements on the
meaningful futures of self and others.

Demonstrate behaviours and actions which value inclusion, diversity and
equity and show a commitment to social justice and creating supportive
environments for self and others.

@ Activity 1.1 - My Identity Audit

Understanding who we are is a journey. Taking time to reflect on what is

N

important to you and what is less important changes over time.

In Google Classroom complete the ‘My |dentity Audit’ document
Turn to a partner and share your results.

Each partner will then share (if agreed) the results

Were you surprised by some of the answers you heard 7 Why?

@ :

My 1dentity Audit (MIA)

Name- MT Your Avatar
Describe 1. Organised 2. Positive 3. Gregarious
yourselfin 3
adjectives
Mumber of Birth order Favourite Favourite movie
Siblings hobby
5 3 Sport Shawshank
redemption
One skill you Favourite colour | Personal motto | Favourite Music
are proud of
Metworking Grean/blue Leave it better 70's/80's
people than you found
it
Favourite book Favourite food
A fortunate life Anything | cook
by AB Facey
& Ul Inernational School of Tobkye Py
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2. Mental Health and Wellbeing

@ Activity #2.1 - Living with Stress
+ Resource - Countdown Clock

Count backwards from 1,022 in steps of 13, If anuyone makes o mistake, that
group must start again from the beginning. The students must work to get
the number as low as possible and only have 2 minutes on the clock.

o How did you find that experience?

o How are you feeling emotionally?

o How are you feeling physically?

www.online-stopwatch.com

00:00:00



https://www.online-stopwatch.com/countdown-clock/full-screen/

U'nite = Inspire * Achieve

s CAMBRIDGE

@ Activity #2.3 - Relaxation Techniques

Here are some quick and effective relaxation techniques to reduce stress:

3 Deep Breaths: Inhale deeply through your nose for 3 seconds, hold for 3
seconds, and exhale slowly through your mouth for 6 seconds. Repeat for a
few minutes.

Here's a simple guide for the 3 Deep Breaths Relaxation Technigue:

1. Find a Comfortable Position: 5it or stand with your back straight and
shoulders relaxed. Place your hands on your lap or at your sides.

2. Focus on Your Breathing: Close your eyes If you're comfortable doing so,

or soften your gaze.

Begin the First Breath:

Inhale deeply through your nose for 3 seconds (count slowly: 1. 2. 33,

Hald your breath for 3 seconds (1. 2. 3).

Exhale slowly through your mouth for 6 seconds (1. 2. 3. 4. 5. &)

Second Breath:

I

Repeat the saome process: inhale for 3 seconds, held for 3 seconds, and

exhale for 6 seconds.

3. Imagine releasing stress as youw exhale.

10. Third Breath:

1. Complete the cucle one more time, focusing on how your body feels lighter
and calrner.

12. Continue if Needed: Repeat this pattern for 2-3 minutes or until you feel

relaxed.

This technigue helps activate your porasympathetic nervous system,
promoting relaxation and reducing stress!
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The Crossroads trips:
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I. Background
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What is health?

« According to the World Health Organization
(WHO):

 health is defined as "a state of complete physical,
mental, and social well-being and not merely the
absence of disease or infirmity."

ek world health
¢

4@ organization E
mental

health
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How is the mental health condition of teenagers?

e 2022 China National Mental Health Blue Book:

« Among teenagers, 14.8% are at risk of depression
to varying degrees. =i

« Among them, 4% are in the group at high risk of ‘F@%i%gfﬁ%
depression and 10.8% are in the group with mild jroses
depression.
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Can Al tools assist in mental health education?

* In recent years, the Ministry of Education has explicitly advocated for the
Integration of Al technologies across all aspects of education.
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I1. Practical Applications of Al
in Mental Health Education
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Practical Applications of AI in Mental Health Education

— Text Analysis

— Thematic Apperception Test

> Al Chatbots

—® Thematic Micro-Class Meetings

—# Psychodrama Creation and Performance

L1

—»| Publishing Educational Articles




Psychological Assessment of Students

rr/
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Text Analysis

Al tools such as "Doubao" and "Wenxin Yiyan"
analyze students' language habits, emotional
expressions, and psychological tendencies by
processing written materials like essays and
journals.

« Case Study: During morning reading sessions,
students participated in discussions on the theme
"Troubles in Growing Up." Al analyzed the
transcripts and generated psychological state
reports, helping homeroom teachers identify
potential mental health issues early.
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Text Analysis

3

ANALYSE

Utilize Al software to
analyze the content of
the text.

A
RESULT

Generate a report to
alert potential
psychological risks.
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 Students are shown ambiguous images or
specific story elements and asked to create
stories. Al tools analyze the emotional and
psychological characteristics conveyed in the
texts. [

« Case Study: Through TAT assessments, Al
identified signs of anxiety in a student’s story and
facilitated timely psychological counseling.
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Text Analysis

3

ANALYSE

Utilize Al software to
analyze the content of
the text.

A
RESULT

Generate a report to
alert potential
psychological risks.



Psychological Counseling Support
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Al Chatbots

* These provide anonymous channels for students
to express their feelings and simulate real-life
scenarios, helping them cope with psychological
challenges. [

« Case Study: Students practiced interpersonal
communication skills through the "Doubao”
chatbot. They learned to handle conflicts in virtual
dialogues, boosting their social confidence. The
chatbot also generated emotional reports,
assisting homeroom teachers in understanding
long-term emotional trends.
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Al Chatbots

3

COMFORT

If a student shows signs
of nervousness, the
robot will offer emotional
regulation techniques
such as deep breathing
exercises or positive
self-suggestion, helping
him to remain calm.

A
FEEDBACK

The chatbot will record
the content of each
conversation and
generate an emotional
report regularly.
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Thematic Micro-Class Meetings

Al tools help design thematic activities that enable
students to recognize emotional problems and
learn coping strategies. [

« Case Study: A micro-class meeting themed
"Hello, Anxiety" used Al-generated anxiety
scenarios with real-time voiceovers. Combined
with Al-driven polls and discussions, the activity
deepened students’ understanding of anxiety
management and boosted their confidence in
handling it.
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Thematic Micro-Class Meetings

q

3

ACTIVITY

Utilizing Al story
generators, Al video
production tools, etc., to
assist in organizing
class meeting activities

A
SUMMARIZE

Transcribe the
classroom recordings
into text, utilize Al tools
to assist in evaluating
the lessons, and collect
students' feedback on
the classes through Al
guestionnaires.
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Psychodrama Creation and Performance

« Students use Al story generators to write scripts
focused on themes like exam anxiety and
Interpersonal conflicts. Al video tools are
employed for efficient production. []

« Case Study: Under guidance, students created a
psychodrama video on "Generation Gap" that was
showcased at a school event. It vividly depicted
psychological issues while encouraging more
students to engage with mental health topics.
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Psychodrama Creation and Performance

3

PERFORMANCE

Students can either perform

the play in person based on

the script, or directly utilize Al
tools to generate videos
based on the script text.
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Publishing Educational Articles

 Students, acting as "Psychological Weather
Forecasters," use Al tools to write articles and
create visuals for their class blogs to promote
mental health awareness. [

« Case Study: Weekly posts from the
“Psychological Weather Forecaster” included
topics like "Exam Anxiety" and "Campus Social
Tips." These Al-assisted articles, paired with Al-
generated images and music, gained significant
popularity.
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Publishing Educational Articles

q

3

PICTURES

Utilize Al to match
corresponding pictures
to the articles.

A
MUSIC

Input relevant
descriptions of music
type, lyrics or key words,
etc., and Al can assist in
generating background
music.



II1.Research and Findings
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A survey conducted at Changwai Bilingual School

Students' willing to accept the assistance of Teachers' Feedback on the Application of
Al in mental health education Al in Mental Health Education
® Very willing ® Kind of willing ® unwilling ® Very convenient ® Kind of convenient
2% 5%

\

12%

N

86%

95%



IV. Future Prospects
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Future Prospects

ADVANTAGES

4 N

« smarter psychological assessments
* more personalized counseling
 diversified knowledge dissemination

- /

DISADVANTAGES

-

.

data privacy
professional limitations

~




5l
it it
ESENES
& _} ‘;‘ .'

Thank you &
Get in touch.

+86 18362235526

wendy.quan@cwbs.com.cn

cambridge.org/internationaleducation

© Cambridge University Press & Assessment 2024



	Slide 1: Understanding Student Wellbeing
	Slide 3: Agenda
	Slide 4: The Cambridge Wellbeing Check
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 12: The assessment
	Slide 13
	Slide 14
	Slide 15: The reports
	Slide 16: The reports
	Slide 17: The reports
	Slide 18: The reports
	Slide 19: The reports
	Slide 20: An overview of the reports
	Slide 21: Lesson plans
	Slide 22:  Using the Cambridge Wellbeing Check: The Perse Preparatory School
	Slide 23: Using the Cambridge Wellbeing Check: The Perse Preparatory School
	Slide 24: Using the Cambridge Wellbeing Check: The Perse Preparatory School
	Slide 25: Using the Cambridge Wellbeing Check: The Perse Preparatory School
	Slide 26
	Slide 27
	Slide 28: Guidance and Support
	Slide 29: Together,  
	Slide 30: Insight 
	Slide 31: Crossroads for senior students
	Slide 32:         Aim  To support student well being as a priority of UIA   
	Slide 33:   Objectives   Enhance Emotional Resilience that equips students with strategies to manage stress, regulate emotions, and cope with challenges effectively, fostering a positive mindset and emotional stability. Promote Healthy Lifestyle Choices t
	Slide 34
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44
	Slide 45
	Slide 46
	Slide 47
	Slide 48
	Slide 49: Thank you!
	Slide 50: AI Empowering Students' Mental Health
	Slide 51
	Slide 52: What is health?
	Slide 53: How is the mental health condition of teenagers?
	Slide 54: Can AI tools assist in mental health education?
	Slide 55
	Slide 56: Practical Applications of AI in Mental Health Education
	Slide 57
	Slide 58: Text Analysis
	Slide 59: Text Analysis
	Slide 60: Thematic Apperception Test (TAT)
	Slide 61: Text Analysis
	Slide 62
	Slide 63: AI Chatbots
	Slide 64: AI Chatbots
	Slide 65: Thematic Micro-Class Meetings
	Slide 66: Thematic Micro-Class Meetings
	Slide 67
	Slide 68: Psychodrama Creation and Performance
	Slide 69: Psychodrama Creation and Performance
	Slide 70: Publishing Educational Articles
	Slide 71: Publishing Educational Articles
	Slide 72
	Slide 73: A survey conducted at Changwai Bilingual School
	Slide 74
	Slide 75: Future Prospects
	Slide 76: Get in touch.

