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Facts, facts, facts!

‘Now, what | want is, Facts. Teach these boys and girls
nothing but Facts. Facts alone are wanted in life’

— Mr Gradgrind, School Superintendent, Hard Times,
Charles Dickens (1854)
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The Assessment Revolution!

« Assessment criteria (AOs)

Transparency and fairness

Formative assessment

21st Century skills / Future-ready skills

Computer-Based Assessment

Holistic development of the whole learner

Accessibility
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Critical Period for Second-Language Acquisition
a3y CAMBRIDGE
Maximize Probabilistic Information Rely on Observed Probabilistic Information When It Conflicts With Instructions

Our youngest | '
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The Sweet Spot: When Children’s Developing Abilities, Brains, and Knowledge Make Them Better Learners Than Adults



https://journals.sagepub.com/doi/pdf/10.1177/17456916211045971
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Ebbinghaus Illusion

Children aged between 4 & 7 are not susceptible to this illusion.
Younger children can more accurately perceive what is really there.
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Future-ready skills in young learners

Navigating the
future:

Preparing learners
to thrivein a
changing world

A major new report from the International Education group at Cambridge University Press & Assessment

Cambridge~) captures the voices of nearly 7000 teachers and students across 150 countries, offering a
unique view of how students experience education today and what they think is important for a future being
shaped rapidly by technological advance, climate pressures, and shifting global dynamics.

Throughout this report, we share findings, analysis and recommendations to help you take action as well as
listing available resources. You can navigate from section to section, or you can use the links below to
navigate straight to the chapters you are most interested in.

Educators of students aged
14-19 were surveyed for this
report, but what do you think
‘future-ready skills’ means for
learners aged 4-147
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Something went wrong...
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Which future-ready skills and qualities can assessment help to nurture?

- attentive * " accountability abiiey - thinking skills
adaptability hu veilon— problem-solving i
compassion open-minded IeaderShlp-Skf“S communication
. . ~ critical-thinking ~ time-management adaptable ccourcen
confidence with & g intelli
technology honest motlvatlor.\. Intelligent . knowledgeable T
e resilience respon5|ble .
practical In
- ; smart ﬁ d social skills
relaxed anxious
qualified 1 . Con ence .
' noughtiul independence  focus patience i
professionalism ‘ ‘ ambltlous diSCipIine hardWOrklng " Aidd
efficient “—<" . . o well-rounde
collaboration passion maturlty determ|nat|0n . o
stability informed s ~ Organisation prepared = social reSpOnSIblhty
emotional wellbeing ' pury Y s s versatile

understanding
reliable

. stubborn self-awareness
love of learning
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Something went wrong..
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How can assessment nurture future-ready skills?

K 3=

) =
e =
Preparing for assessments Undertaking assessments Learning from assessments

determination thinking skills self-awareness
positivity resilience emotional wellbeing
motivation time-management love of learning
social-skills focus reflective
collaboration independence open-minded
creativity hard working perseverance
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v—| Higher-order thinking in language tests

Texts: retrieval and inference

* Retrieval questions mean finding a specific piece of information from
the text (e.g. Who was the first person to arrive at Rahaf's party?)

* Inference questions mean reaching a conclusion based on evidence

that may not be directly stated (e.g. How can you tell that Rahaf was
disappointed by her birthday cake?).

Writing: cohesion and coherence
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~=] Testing higher-order thinking skills (HOTS)
v—| with multiple-choice questions

Focus on the main idea or global meaning

Focusing on a question or main idea is a central skill in many subjects,
e.g., finding the main idea in a text that doesn't state the main idea
explicitly.

This kind of task is analysis because to identify the main idea, learners
have to break the text into parts and see what the parts have in common
and what message they point to or support.

Focus on opinions and feelings
E.g. '"How does the writer feel about...?
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Mary

Thanks for
letting me
borrow your
dictionary! I'll
give it back to

you tomorrow.

Sally

Ways of testing HOTS — Example 1

What will Sally do next?

A get Mary’s book
B lend Mary a book

C return Mary’s book
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Ways of testing HOTS — Example 2

The teenage ice-skating star
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E.: Map from memory

» Outside the room there is a poster.

* You will work in groups of 5 to attempt
to recreate the poster.

« Each person will take it in turns to
look at the poster for 30 seconds.

* They will then return to the group and
draw what they recall.
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What skills & qualities did that activity require?
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:# Practical ideas for preparing young learners for assessment
Ml while also nurturing skills

¢ Blooket/Kahoot

o ‘Map from Memory’ CIP N
o | +-Blooket: WE
% Topic in a Minute Gy BT

¢ Guess the Question

¥ What am 1?

o Yes/No game

¥ Articulate

¢ Pictionary
Cambridge Schools Conference, December 2025
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Blooket/Kahoot: www.blooket.com
Educational games that you can customise and can either be played as a class or individually.

Map from Memory:

Learners work as a group to recreate a poster from memory by taking it in turns to look at the poster and draw what they can
remember.

Topic in a Minute:
Give learners 10 minutes to write a prepare a one-minute speech about a topic. They could either deliver these to the whole
class or to a partner.

Guess the Question:
Great for encouraging learners to consider the command word for a question, give learners an answer, and they need to
suggest the question. e.g. ‘the heart’ (Answer: Name the organ that pumps blood around the body.)

What Am |:
A good way of reviewing key words or knowledge, learners can see how many clues they need to guess a word, e.g. 1. | am
an organ. 2. | am part of the circulatory system. 3. | bump blood around the body.

Yes/No game
A quick game that can be played in pairs/small groups, one learner thinks of something related to a given topic, and the others
guess what they’re thinking of by only asking questions that can be answered with yes or no.

Articulate & Pictionary

Another good game to review key words that can either be played a class or in a small groups. Learners have to describe or draw

the word for the other learners to guess as quickly as they can
Cambridge Schools Conference, December 2025
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Undertaking assessments

Whilst we can’t eliminate all the emotional responses associated with undertaking
an assessment, there are steps we can take to help minimise these.

o =

Ensure there is Ensure accessibility Make language Ensure assessments
sufficient time. arrangements are in place. accessible. are not biased.
P
L1} o T
s 222
Assess only what you Assess skills as well as Include questions of Prepare learners for the
plan to assess. knowledge & understanding. varying levels of demand.  format of the assessment.
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“For assessment systems to enhance learning — and
not just measure it — students need to be at the centre
of the assessment framework. To become lifelong
learners, they need to be able to assess their own
progress, make adjustments to their understanding and
take control of their own learning.”

OECD 2013, p 220

Synergies for Better Learning: An International Perspective on Evaluation & Assessment
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Learning from assessments

« Metacognition is about reflecting on the cognitive
processes involved in learning.

° Encouraglng |earners to reV|eW the|r answers and \ " S T SR
reflect on why they made an error is an important | oo, et oy
step in empowering them to take ownership of
their progress.

« Learners could be asked to: Re gmul ; ‘ ( it ' ......... : \‘ ...... '
- correct their answers | ; € Moo n

- identify why they made an error (e.g. lack of
knowledge, misinterpretation of command word,
lack of detail, missing scientific terminology)

- respond to feedback

- complete a follow-up task to consolidate their
learning.

O thne, C
Roerdoe that Hae
MOON. orbits hnp

é(‘ufsk\.
-
& @

Cambridge Schools Conference, December 2025
Future-ready: preparing learners to thrive

X




—
- ‘{ J 9"“‘”\ a few ﬁ\\

Al
1 you hawe eAstY
/ How could Y o marks? /\

mav /

well?

What did you d°

ed 10 Fro\ctice:

Th-umgs | ne

Cambridge Schools Conference, December 2025
Future-ready: preparing learners to thrive




¢y CAMBRIDGE

O
%%Superhero Skills

Reading carefully

@ Staying calm

Thinking hard

‘ Working independently

Tick which skills you used in this assessment]

> Checking my answers

Using time well

v

s Remembering what | learnt

g Being prepared
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Key considerations

%’ Workload: ensure learners are doing the work

B Time: planning for consolidation of learning

The bigger picture: identifying barriers to progress
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Learner self-assessment and HOTS

Learner self-assessment requires higher-order thinking. Ask learners to mark
their own work occasionally — and show them the marking criteria. They’'ll ask
themselves:

 Where am | going? (analysis)
 Where am | now? (evaluation)
 What do | need to do to close the gap? (creation)

Cambridge Schools Conference, December 2025
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Strategies to help develop HOTS using texts

Text reconstruction through action stories for learners aged 6 to 12. This is

the gradual construction of a story or stories i.e., sequencing. (See Puchta
and Williams)

Pictures as scaffolding. To enable young learners to predict and use

preconception and expectation about a text to help them comprehend what
they are reading.

Reciprocal teaching in reading. Teachers model the use of four key

strategies: summarising, questioning, clarifying and predicting. (See Palincsar
and Brown)

Summarise, summarise!

Learners who know how best to summarise information that they read can
learn to do much harder reading tasks.
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Strategies to help build metacognition

The assessment of higher-order thinking assumes the teaching of higher-
order thinking (!)

Signposting

Need for the explicit signposting of the skills learners are developing through
their learning, so that they can recognise the ways they are prepared for their
future — from early years onwards.

WALT = ‘We Are Learning To...” WILF = ‘What I'm Looking For’. (As used in
UK classrooms.)

Debriefing

Learners should be made aware of how they have solved problems and skills
that were useful. Encourages reflection and evaluation.

Cambridge Schools Conference, December 2025
Future-ready: preparing learners to thrive




How can assessment
data be used to
identify and respond
to learner’s needs?

Cambridge
Early Years

Cambridge
Primary

Cambridge
Lower Secondary

Cambridge
Upper Secondary

Cambridge
Advanced

Start of year or start of stage
Baseline assessment

Identifies student potential and
performance

Focuses on skills rather than
subject knowledge

Check Together shows range of
abilities and progress

Cambridge Primary insight identifies
learning needs and potential

MidYIS identifies learning needs and
predicts IGCSE potential

Yellis identifies learning needs,
predicts and supports IGCSE
achievement

Alis identifies learning needs and
predicts AS/A Level & |B potential

End of year or end of stage
Assessment

Assesses deep subject knowledge,
conceptual understanding and high
order thinking skills

Observational assessment
approaches to measure learners’
progress

Cambridge Primary Progression tests

Cambridge Primary Checkpoint

Cambridge Lower Secondary
Progression tests

Cambridge Lower Secondary
Checkpoint

Cambridge IGCSE
Cambridge O Level
Cambridge ICE

Cambridge International AS & A Level
Cambridge AICE
Cambridge IPQ




Cambridge Primary Science overview

Overall results

These charts show the average Cambridge Checkpoint score for each subject and strand compared to the International average.

Overall result
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This section includes the average score and strand scores for the above learner. You will see indicators for the teaching group
average to allow comparison between the learner and the teaching group as well as specific marks achieved by the learer for

each question.

Overall result
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Teaching group overview: Cambridge Checkpoint scores by learner

15 Group average

25 Centre average

27 International average

Learner name

CANDIDATE 1

CANDIDATE 2

CANDIDATE 3

Candidate Thinking and Biology Chemistry Physics Earth and
Humber Working Space

Scientifically

1 50 43 32 42 47
2 17 19 13 & a7
3 2 24 10 15 24

Teaching group overview: Learner marks by sub-strand

Science: Biology

Learner name

CANDIDATE 1
CANDIDATE 2

CANDIDATE 3

Candidate Structure and Life processes Ecosystems
number function
1 45 57 4/4
2 25 3T 34
3 3/5 47 2j4

Checkpoint
subject score

41

15

13

Total for strand

1316

B/16

9/16
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. What is baseline assessment
.. | -
and why is it useful?

! An objective measure of cognitive and non-
cognitive skills at the point of testing.

Instant insight
Curriculum agnostic

Unlocks potential

g B B @ %

Ask the right questions. Make good decisions. Develop the best teaching Strategically set realistic goals  Drive student motivation and
and learning plans. and ambitious targets. future teaching and learning.
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Which learners
would you be
most concerned
about?

https://www.cambridge.org/insight/case-study/new-english-school-jordan

MidYIS Maths Score vs Checkpoint Maths Score

20
e Qutstanding
45
40 = High
35
Good
v
o 30
A
W
=
" Aspiring
2 25
£
g .
"3‘ ]
20 L L ® 09 @ :
S 5 5 B asic
[ ]
15
CEM Average
Score range
10
® CEM Maths
s Score vs
Checkpoint
Maths Score

1 11 21 31 41 51 61 71 81 91 101 111 121 1321 141 151
MidYIS Maths Score
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Tackle the ‘Why?’ New to the school?

English as a second
language?

. X Exam accommodation
Low self-esteem? s all - requirement?

Poor exam technique?

Poor attitude to learning?

- - ? . .
Lack of revision” Behavioural issues?

Cambridge Schools Conference, December 2025
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How would you approach supporting learners with these different challenges?

Poor exam technique N Low self-esteem N New to the school N
(answers lack detail, command words (lack confidence in themselves and (followed a different curriculum, lack
are often misinterpreted) their ability, find exams stressful) confidence in English & reading)
L — S -
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gkills in young learners

Summary

Future-ready skills and qualities in young learners

* How assessment can nurture future-ready skills b ——— [
and qualities M 1
. . Which learners - i éi
 How assessment data can be used to identify and | woudsonte EL
y about? . o
respond to learner’s needs b
« Strategies we can employ to ensure all learners Tackle the ‘why

fulfil their potential

Low selif-esteem? e ! >
Poor exam techniquer BB’

exam technique
Lack of revision?

I Exam accommodation
requirement?

m\ \\
T 3 n
0 I
o
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Follow-up activities: reading and more

« Brookhart, S. M. (2010). How to Assess Higher-Order Thinking Skills in Your Classroom. Alexandria, VA:
ASCD.

« Palincsar, A. and Brown, A.(1984). Reciprocal teaching of comprehension-fostering and comprehension-
monitoring activities. Cognition and Instruction, 1, 117-175.

« Puchta, H. and Williams, M. (2011). Teaching Young Learners to Think: ELT Activities for young learners
aged 6-12, CUP.

« National Assessment of Educational Progress, http://nces.ed.gov/nationsreportcard/itmrisx/landing.aspx
(Example test questions used in school tests in the USA.)

» Classroom Assessment for Teachers: Transforming Outcomes for Learners - a Cambridge Assessment
Network course (https://www.cambridgeassessment.org.uk/the-network/classroom-assessment-for-
teachers/)

* Neuroscience: Children are learning even when they're not trying, psycholoqists find | Faculty of Arts &
Science and The Sweet Spot: When Children’s Developing Abilities, Brains, and Knowledge Make Them
Better Learners Than Adults

« The New English School, Jordan, case study: https://www.cambridge.org/insight/case-study/new-english-
school-jordan
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Get 1n touch!

Rebecca Wall Jason Street
rebecca.wall@cambridge.org jason.street@cambridge.org
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