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“I would highly recommend Cambridge Global
Perspectives to other schools. It is engagin%, fun
and encourages learners to develop the skills that
will help them succeed in life. I believe it’s
something that all students should do in all
schools, everywhere.”

Emma-Maria Robertson

Chief Executive and Director, Mayfair Academy, Spain
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Shaping future ready learners with Cambridge
AS & A Level Global Perspectives & Research

Strategies and tips for assessment preparation and
classroom teaching.

Udoka Ogbue, Senior Assessment Manager, Cambridge, UK

Jeremy Ridgeo, Senior School Implementation Manager, North America
17 & 18 June 2025
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What is a perspective?

* a particular attitude towards or way of regarding something; a point of view.

(Oxford Languages)

What i1s a Perspective?

* is a coherent world view which is a response to an issue
* is made up of argument, evidence and assumptions
 may be influenced by a particular context.

(AS/A Global Perspectives & Research Syllabus, page 20)

Cambridge Schools Conference, June 2025
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What are Global Perspectives?

Exploring a global topic
through different themes will
reveal a range of global
iIssues, which in turn will help
learners to identify different
perspectives.

AS/A Global Perspectives & Research Syllabus, page 14

Cambridge Schools Conference, June 2025
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What are Global topics?

Global topics are broad potential areas for study.
Learners can use topics as starting points for identifying issues.

What are Themes?

Themes are approaches to topics or issues, for example culture,
economics, the environment, ethics, politics, science and technology.

A specific thematic approach to an issue can help to identify a
perspective on that issue.

Cambridge Schools Conference, June 2025
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AS Global Perspectives Themes (examples)
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What makes a good essay question?
Sets up contrasting perspectives, which are:

o supported by available and varied research
o given equal consideration
o actively compared at various points in the essay.

Three essay titles allowing for a debate with contrasting perspectives:

‘Should countries develop nuclear energy?’
‘Will Artificial Intelligence replace human roles in the future?’
‘Do the benefits of migration outweigh the drawbacks?’

Cambridge Schools Conference, June 2025
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Which question is a good essay question? Why?

« Should tourism be restricted?
* What should governments do to improve quality of life for their citizens?
* |s social media beneficial for society?

« Has the ignorance of governments contributed to the lack of online safety for
todays' youth?

* Do influencers have a positive impact on our society?

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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Asking the right question...

1 Cambridge Assessment
International Education

Scheme of Work

Cambridge International AS & A Level
Global Perspectives & Research 9239

Write a 500-800 word response to, ‘Should the international
community try and influence Brazil's environmental policies?’

Learners must:

—

R L P

]
A e

e e g,y

b i

Extension activity: learners write a short, structured essay on E
whether or not increased tourism is beneficial. The essay
should have an introduction, balanced arguments for and

against the question and a conclusion. (l)

—

e

T
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Extension activity: learners write a short, structured essay on;
whether or not governments should prioritise the protection of ;
endangered cultures. The essay should have an introduction,
balanced arguments for and against the question and a

conclusion. (1)
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Which skills does AS/A Global Perspectives & Research develop?

 develops learners’ thinking skills of
analysis, synthesis and evaluation.

 develops research, reasoning,
communication and collaboration
skills.

» develops skills that are

interdisciplinary and highly transferable
to other subjects.

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive



s CAMBRIDGE

“In other courses I use content to build
skills. In Cambridge Global Perspectives,
I use skills to deepen a student’s
understanding of content ”

 Teacher

 Ardsley High School, New York, USA,

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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Global Perspectives & Research — In Action

Cambridge Assessment @ Cambridge Assessment
International Education International Education

Active learning

Cambridge Assessment Metacognition
International Education

Active learning is an approach where learners participate in the learning process by building Metacognition describes the processes involved when learners plan, monitor, evaluate and
knowledge and understanding. In schools they will usually do response to learning make changes to their own leamning behaviours
opportunities designed by their teacher.

Scheme of Work What does metacognition m
The prefix meta’ means ‘shout’ the thing itself So,
metacognition is ‘cagnition about cogrition’ ar ‘thinking

Cambridge International AS & A Level abaut ans's thinking! It = ften comsicered to fave two

dimensions metacagnitie knowledge and metacognitive
. regulatian.
Global Perspectives & Research 9239 -
knawladge af their own cognitive shilities (e.g. | have
trouble remembering dates), the learner's knowdedge of
For examination from 2023 the mature of particular tasks (e the ideasin this article
are camplex], and the leamer's knowledge of different.
strategies including when 10 use these strategies
[eg if | break telephone numbers into chunks | will
remember them] (Brawn, 1987, Flavell, 1979).
Metacognitive regul:

What does active learning mean?
For lesrners to maske sense of new informatian and ideas,

ey need to make links with exsting knowledge, so that
they can process and then understand new matesial This
sense-making is an active process which can take place
dhuring a wide range af leaming actvities. |t can be
contrasted with a passive aporoach 1o learring in which the
teacher primardy talks ‘at’ students and smaly assumes they
will make: sense of what is said withaut needing to chedk

Active learring requires students to think hard and to
prasctie using new knowdedge and skills in order 12 develop
Long:term recall and a deeper understanding, This deeper
understanding will slso enable learners ta connect diferent
ideas togather and to think creatively, once the initial
knawledge base s secure

meiitar and cantral their cogritive procesies. far L .

What is the theory behind active learning? exaple, aealising that the strategy thay e using 10 hat is the theary behind metacognition?

+ Actie lesrring i based o a thecey ofearning + Scafiobding deseribes the support sttt or group solve a mathematical problem & not working and A theary of metacegnitive regulation that is widely cited in
called constructivism, which emphasises the fact ths of students receive as they work towards a Leaming goal trying another approsch [Melsan £ Narens, 1950). “;! research | '!""[f & Nelsan T':f’ Nr'"r m““ madel
learnars canseruct or buuld their understanding, Jean The idea of scalfolding was developed by cognitive Monitaring and control are described in mare detal af metacogrition This consists of twa levels: the object

], & psychologist and founder of peychologist erome Brurer (1915-2016) ressarching, i the Fallowing sectian Veveland the meta level(see Figure 1 below)
carstructivism, researched the cogrétiee development of el iengut e acqiition in childen, Grounded in soeial « The object level is where cognitive processes or
chilfren, obserying that their knowsedge was indadually constructivism, the pracess af seafielding ‘enables a child ‘one's thinking’ oecurs. One exampie i decoding text
built up, bt by kit In the pracess of making meaning. o novice to solue & prablem, carry aut a task or achieve (e when reading, At the obiect level, cognitive strategies
chilren replace or adape their existing knowiedge and 2 gasl which weuld be beyond s Lnassisted efforts’ (matacognition) {8 decoding] are used 1o hela the learmer achieve a
understanding with deeper levels of understanding, (Waad Bruner & Rass, 1976, p90) Scaffolding learning particular goal [understanding the meaning of the text}

o Limning happers i kniisdge mives frean sharts b is impcetant tn secure new knowledge andor skils but This i cognitian
leey mory and it incorgerated inta progresanely el suppor hould e wilraun cver eme nd The rveta bevel & where ‘thinking sbout thiniking' takes
more detailed and sophisticated mental madels called en cppropriate, 1o allow students to develop HONITERING canraoL place. At this higher-order level, metacognitive strategies
schemat oe sthemata. Schemata can be thaught cf as independence

e.p. checkng that

eg. rreading 3 are e 1o maks sure the leamner reaches the goal they
categaries we use 1o classdy incoming mlormation The revised Bloom's Taxanomy (Anderson, Krathwohl et

—p
B

N you "“”:dm Dlarlgr-lph a1 reading have set. To continue with the reading example, this
(Wiedlswarth, 1536, p 16). al, 2001 ) offers a classsficatioe of the types of knowledge mhat you arereadeg Fvemfuiteiarsl would beginwith the leamer thinking sbout how well

- The theary of sacial comstrmctivisn says that lsming and cogntive processes students use i arder to learn " s they have understoad the peragrash they have just resé
happens primarity through sacisl mteraction with athers, Active learming approaches will help students develop at This is tesved pruovitoniing, I they are happy with their
such a3 a teacher cr a learner's peers. One praminent every stage of Bloam's Taxanomy,; it will enabie lesmers comprehension level they will cantinue reading. If not,
sotial constructivist, Lev Vygotsky [1896-1934), described 10 EngaEE With Ehe mane camplex cogive pracesses ‘OBJECT LEVEL they will peshaps re-read the paragraph, or decide to use
the rome of proximal develapment (ZPO) The & the area such as evabuate and creste, and build  knowledge base =) & dictianary ta help theit underssanding, These scticns
where Learning activisies should be focused, lyng between that begins with, but i not krmited to, factual knowlsdge. are called control processes, as they are changng 1
wehist the leatner tan achieve Ndependently and what the For example, to develop metacagnitive knowbedge learner's cagnitive processes of related behaviours, based
Iearmer can achieve with expert gudance students need 10 be actvely mwalved with, and aware s 1. Halson andacns: (1950} Modlcf etacogrition on the meritaring leedback. This is metacognition

of, their awn learming. )
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Exploring Perspective(s) — In Action

Tunnel of Conscience — AICE Global Perspectives |

Objective: Students will discuss a relevant global issue that can be deconstructed/reconstructed
and ultimately communicated in a quick. debate style format.

Breakdown:
(1) The class will split into three distinct groups - two groups with one representing each side of
the argument/debate and the third group comprising the decision makers.

(2) Debate teams will split into smaller groups, which will then divide their argument into shorter
ninety second portions, Each team will have five stops on their “tunnel of conscience.”

Tasks:
Debate Teams - one team to represent each side of the assigned topic/argument

(1) Debaters have a short period of time to break their "larger” team into smaller groups. Atthis
time, they should also determine what information each stop will cover Inthe pastsuccessful
groups were divided inaccordance with the Global Perspectives themes (culture, ethics,
environment, politics, science /technology, and economics).

(2) Next. debaters will begin researching their portion of the overall argument. Research time
should be focused and relatively short because each stop only has ninety seconds to share their
evidence/statements.

Decision Makers - one group will ultimately select who has the stronger argument and explain why

(1) First, decision makers will sit together to share whattheir "gut” feeling is. In other words, with
little to no discussion and absolutely no research, what is their first instinct when answering or
considering the assigned topic.

(2) Next, decision makers will begin discussing how they believe EACH side of the debate will
approach their argument. At this point they should consider who, in their opinion, has the easier
task and why. They should also think about how they would approach the debate if they were on an
assigned team. Decision makers will ONLY be a partofthis group one time throughout the courseof
a semester.

Tunnel of Conscience Procedures:

After all research and preparation is completed...

1. Decision Makers share with the group what their first instincts were fare.

2. Consensus is reached as to which side ofthe debate will speak first - this should alternate the rest
ofthe path.

3. Each side has ninety seconds to argue their point. This time can be divided, but a mazimum of
ninety seconds can be used. It is up to each team/stop how they use this time.

4. Decision Makers will progress through the tunnel as each stopis completed but will have
notebooks to take notes as they go.

5. Atter all five stops are complete decision makers and the instructor will leave the room to
discuss/reflect on the debate. Each decision maker will help to determine an overall winner

6. Decision Makers will share their final thoughts on a victor and provide at least ons
comprehensive reason why they chose that team.

gt

Knowledge: learners should now have an understanding of
the concept of urbanisation; what it is, where it and why it
happens and a deeper understanding of megacities.

In this sequence of work learners will examine the positive
and negative consequences of urbanisation.

www.youtube.com/watch?v=EpBbnL3pMRA

McQuarie — Urbanisation and the growth of global cities 2min
40s

www.youtube.com/watch?v=2yXCtlamijPM
BBC Rapid urbanisation | BBC Teach 2min 24s

The videos offer different perspectives on urbanisation. The
concept ‘perspectives’ will be developed throughout the
course but initially learners can understand it to mean
different points of view. Learners should engage with
contrasting perspectives throughout the course and be willing
to engage with competing points of view.

gy, e e ey, e ™

Cambridge Schools Conference, June 2025
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Exploring Perspective(s) — In Action

- H
o Tasks: 3.'11
?’5" Debate Teams — one team to represent each side of the assigned topic/argument 3
«{ (1) Debaters have a short period of time to break their “larger” team into smaller groups. At this g
= time, they should also determine what information each stop will cover. In the past successful ]
@l groups were divided in accordance with the Global Perspectives themes (culture, ethics, }
- environment, politics, science/technology, and economics). ;
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| Decision Makers - one group will ultimately select who has the stronger argument and explain why

(2)

= (1) First, decision makers will sit together to share what their "gut” feeling is. In other words, with

assi

= little to no discussion and absolutely no research, what is their first instinct when answering or

Tun|

« considering the assigned topic
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ninety seconds can be used. It is up to each team/stop how they use this time.

4. Decision Makers will progress through the tunnel as each stop is completed but will have
notebooks to take notes as they go.

5. After all five stops are complete decision makers and the instructor will leave the room to

discuss/reflect onthe debate. Each decision maker will help to determine an overall wimmer. Cambridge SChOOIS Conference ) June 2 O 25
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Exploring Perspective(s) — In Action

Should we continue to develop megacities?

YES! NO!

ENVIRONMENTAL
ETHICAL
SOCIAL
POLITICAL

a
=
o

%
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What are Global Issues? (AS only)

Issues are specific areas within a topic that are suitable as subjects for an essay
or other piece of work.

E004% ARl TDOORY
caglecanoons oo

M

-

-
2 - 3
- .
_ |
LA i ' 1 .
1
N 0
i

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive



~~ CAMBRIDGE

What’s the local / global problem?

« e.g. Team Project: ‘must be about a local problem with global relevance’
 Start with something familiar and consider issues more widely

local national global

* Global — ‘way in’ to task and parameter for task that gives students more to
discuss and more sustained, detailed analysis

« Applies to AS only

Cambridge Schools Conference, June 2025
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Can we use the same topics/issues/questions across

papers?

SEIE
question ATEN6I;

comply with
Yes Yes requirements
of task.
Show Show Show
independent independent independent
working working working

SEINE

question

For different
students

Try to avoid or
clearly show
independent
working

Cambridge Schools Conference, June 2025
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Principal Examiner tips
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Principal Examiner Report for Teachers (PERT)

« PERTSs are available from School Support Hub (9239 / Examination Resources)
« How useful do you find PERTSs for teaching and learning?

No. 1 Principal Examiner tip: use PERTSs for classroom exercises

GLOBAL PERSPECTIVES AND
RESEARCH

Paper 9239/11
Written Examination

Key messages

Candidates should ensure they read the paper carefully, looking at the key words, to answer all the
questions set. This applied in all quesuons for example in Question 1(a): identify’, ‘journalists’ actions’, "as
given by the author’, Question 1(b): ‘ways tha{ mdependem journalism should be protected’ ‘named by the
author’, Question 2: ‘evidence’ and ‘impact’, i 5 and ‘stronger’

It was pleasing to see that very few candidates spent too long on Question 1 and so left themselves much
more time for Question 2 and Question 3 which had much higher total marks. Question 1 only requires
short answers or bullet points, and most candidates answered in this way. Candidates should be aware that
the responses to Question 1(a) might be found anywhere in Document A and responses to Question 1(b)
might be found anywhere in Document B

To gain higher marks in Questions 2 and 3, there should be clear development of the points made. For
example, making a point, illustrating using information or appropriate quotes from the text and explaining it in

UL Y ICH G 1 AU LG DUy LC G
9239 Global Perspectives and Research June 2024
Principal Examiner Report for Teachers

Comparison of Perspectives

A well planned essay should provide several opportunities for candidates to compare perspectives.
Comparison can be achieved in the introduction when the candidate sets up the debate and outlines the
main points of the contrasting perspectives. As discussed in the Analysis of Question section above,
candidates should consider their title question through the lens of different themes. Building on the example
used there, the question 'Is social media beneficial for society?’ was considered via a health lens. This
enabled the candidate to compare the health benefits provided by social media and juxtapose these against
the dangers to mental health posed by social media. It is also expected that candidates will offer a holistic
comparison of perspectives at the end of the essay as they build towards their conclusion.

Consi ion of C

Persp:

This is the first of three reflective skills assessed via the essay. While studying Global Perspectives and
Research it is hoped that candidates encounter a wide variety of perspectives relating to topics and issues
with global significance. The skill here is for candidates to remain objective and give fair and even
consideration to both perspectives in their essay. Candidates need to be able to demonstrate that both of
their contrasting perspectives have been given equal treatment in terms of quality of research, critical
evaluation of source material and the tone of language used. It is also expected that candidates will devote a
similar number of words towards each perspective. Candidates, for the most part, demonstrate great maturity
in how they address issues with competing perspectives. Candidates must be mindful of not choosing an
issue to focus on which they will not be able to approach objectively. For example issues such as Animal
Testing can be highly emotive and some candidates find it difficult to not let their personal perspective
influence the content of the essay.

Reflection and Impact on Personal

aiscol putnada wnich trrougn a wide variety ot
rhetorical devices. Careful use of research also enabled candidates to achieve well for this criterion as it
allowed them to develop their argument.

P tion of visual i ion to support an argument

ful lions were mostly produced by candidates that were well-informed, enthusiastic and who
used the visual aids as a support and enhancement of the material, rather than the main focus. The best
presentations showed interaction withvisual aids such as graphs and data, for example, showing change or
impact after solutions had been applied.

Many candidates more effectively with their p ions than in previous series. There was a
notable increase in the number of i h g to submit rather than in-person
presentations, but candidates still interacted with data, charts, maps etc., using highlighter, pointers or
description to involve the listener.

Use of language to address an audience

It is apparent that some candidates are responding well to this criterion, having understood the need to vary
their use of language to engage the audience. However, a high proportion of candidates are still not doing
enough in this respect, perhaps feeling that the academic nature of their presentation demands a more

| tone. One p g on m that a well hed and
ngomus analysis of an issue and its solution can achieve an academic tone while still managing to engage
nother onm provided an excellent example of maintaining a

tone of engagement with the aud\sﬂce throughout the presentation, while at the same time delivering a
successful analysis of their chosen issue.

Some candidates scored 2 marks for ing the i with | such as ‘you' or ‘we', but to
achieve higher marks they need to go further than this and engage their audience with a mixture of sentence
structures; including statements, commands and rhetorical questions.

Cambridge Schools Conference, June 2025
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Principal Examiner Tips — Written Exam (Paper 1)

TASK: Use ‘Principal Examiner top tips for students’to share teaching ideas for class
discussions.

* Q1 - Read both the docs properly before you answer any of the questions
* Q2 - be aware of different types of evidence which might appear in the Document.

* Q2 - make sure you explain WHY a particular type of evidence is a strength or a
weakness, comment on how the evidence impacts on the argument.

* Q3 - plan your answer carefully by reading both docs and making notes on
different components of the argument. Then find points of comparison or
difference between the two documents.

* Q3 - make sure you include a clear and reasoned judgement about which
document is stronger, or if you prefer, a clear statement about why you think
they are equally strong.

Cambridge Schools Conference, June 2025
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Principal Examiner Tips — Essay (Paper 2)

TASK: Use ‘Principal Examiner top tips for students’to share teaching ideas for class
discussions.

1. Research topics to find issues that have global significance.
The issue you select for essay focus should be contentious in that there are
contrasting perspectives supported by a range of sources that respond to it.

2. Your essay title must be in the form of a question that sets up a debate.
The best questions are concise and clear for example ‘Should countries continue to
develop GM crops?’

3. Keep focused on your title question throughout the essay.

4. Plan your essay carefully.
There are ten different aspects for assessment and essays need to address all of
the skills required. These need to be identified and clearly explained to students.

Cambridge Schools Conference, June 2025
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Principal Examiner Tips — Team Project (Paper 3)

TASK: Use ‘Principal Examiner top tips for schools’ to share learning ideas for class discussions.

1. Content of Presentations: Presentations of the team project must be individual. Also,
candidates should not list their team members' perspectives, as this was a requirement of the
old syllabus and uses valuable presentation time.

2. Use of Al: There has been noticeable use of Al in completing components, particularly in
reflective papers. Centres need to check candidates' work for Al usage before submission.

3. Voice Recordings: Candidates should not speed up their voice recordings to fit within the 10-
minute limit, as this can negatively impact the effectiveness of their presentations and their
marks.

4. Presentation Length: Centres should avoid encouraging candidates to submit 8-minute
presentations. Candidates should use the full 10-minute allowance to maximize the scope of
their presentation. Presentations should not exceed 10 minutes, as solutions presented after the
time limit may not be credited.

5. Source Evaluation: Sources should be evaluated and synthesized within the body of the
presentation. Doing this in the reflective paper instead means candidates do not achieve marks
for it.

Cambridge Schools Conference, June 2025
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ESS & ASSESSMENT

GPR — a milestone towards the AICE diploma

They PASSED! One step
closer to earning that AICE
diploma! & ¢

They PASSED! One step
closer to earning that AICE
Betves - 2 aﬁl-iploma' 2

P worl s fad ) ' 1 #fcambridgeaice
#aiceglobalperspectives #globalperspectives #teachersoftiktok
#teachertok #highschoolteacher #studentsoftiktok #studentsbelike

less
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“Cambridge International A Levels are the 'gold
standard' qualification.”

Mark Vella, Director of Studies
Auckland Grammar School, New Zealand

Cambridge Schools Conference, June 2025
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The value of Cambridge International A Level

https://vimeo.com/162677108
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Paper 4 —research report

Stage 1. Selecting your topic

L]
« Single A Level ing |
Other ways of exploring into your topic
There are other methods that you can use to open up or explore
CO l I I p O n e n your topic, so think about whether your topic contains the following
dimensions

« Candidates complete
a research project on
a topic and question

of their own choice. e
* The project e
comprises a report of -

up to 5000 words,
supported by a
research log.

Cambridge A Level Global Perspectives: & Learner's Guide to the Cambridge Research Report

Learner’s Guide to writing a research report

About this guide

A Learner’'s Guide to
writing a research report

The different dimensions
of your topic

Other ways of exploring
your topic

Stage 2. Developing your
research question

Stage 3. The practical and
personal considerations of

research design

Stage 4. Desk research:
identifying, searching and
reviewing the literature

Stage 5. Selecting your
methods

Stage 6. Gathering
primary data (fieldwork)

Stage 8. Writing up your

Cambridge Research Report

Cambridge Schools Conference, June 2025
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Principal Examiner Tips — Research Report (Paper 4)

TASK: Use ‘Principal Examiner top tips for students’ to share teaching ideas for class discussions.

1.

2.

Select an issue that is of real personal interest. Students are going to be researching and
writing about their chosen issue for a significant amount of time.

Choose an appropriate research report title. Students and teachers should use the Research
Proposal form as a basis for dialogue through which the appropriateness of the title question
can be tested. Does the question set up a debate between contrasting perspectives? Is there
academic research to support contrasting perspectives? Can the title question be examined
through different themes (or lenses).

Use the research log to plan. Set both broad research aims and key milestones or objectives.
Record research notes. Also, students need to reflect on the research decisions they have made
and detail any changes of direction. The research process can be organic and sometimes
students will have to change direction or rethink their ideas.

Plan your report carefully. There are fifteen different aspects for assessment and reports need
to address all of the skills required. These need to be identified and clearly explained to
students.

Cambridge Schools Conference, June 2025
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“It’s about real life. You can relate to that
everywhere. It’s not about reading a
textbook and studying that. It’s about how
you see the world and how it’s constantly
changing.”

Cambridge Global Perspectives student

Bangalore International School, India

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive



Classroom tips

Cambridge Schools Conference, J
Future-ready: preparing learne




CAMBRIDGE

Global Perspectives & Research — In Action

Cambridge Assessment @ Cambridge Assessment
International Education International Education

Active learning

Cambridge Assessment Metacognition
International Education

Active learning is an approach where learners participate in the learning process by building Metacognition describes the processes involved when learners plan, monitor, evaluate and
knowledge and understanding. In schools they will usually do response to learning make changes to their own leamning behaviours
opportunities designed by their teacher.

Scheme of Work What does metacognition m
The prefix meta’ means ‘shout’ the thing itself So,
metacognition is ‘cagnition about cogrition’ ar ‘thinking

Cambridge International AS & A Level abaut ans's thinking! It = ften comsicered to fave two

dimensions metacagnitie knowledge and metacognitive
. regulatian.
Global Perspectives & Research 9239 -
knawladge af their own cognitive shilities (e.g. | have
trouble remembering dates), the learner's knowdedge of
For examination from 2023 the mature of particular tasks (e the ideasin this article
are camplex], and the leamer's knowledge of different.
strategies including when 10 use these strategies
[eg if | break telephone numbers into chunks | will
remember them] (Brawn, 1987, Flavell, 1979).
Metacognitive regul:

What does active learning mean?
For lesrners to maske sense of new informatian and ideas,

ey need to make links with exsting knowledge, so that
they can process and then understand new matesial This
sense-making is an active process which can take place
dhuring a wide range af leaming actvities. |t can be
contrasted with a passive aporoach 1o learring in which the
teacher primardy talks ‘at’ students and smaly assumes they
will make: sense of what is said withaut needing to chedk

Active learring requires students to think hard and to
prasctie using new knowdedge and skills in order 12 develop
Long:term recall and a deeper understanding, This deeper
understanding will slso enable learners ta connect diferent
ideas togather and to think creatively, once the initial
knawledge base s secure

meiitar and cantral their cogritive procesies. far L .

What is the theory behind active learning? exaple, aealising that the strategy thay e using 10 hat is the theary behind metacognition?

+ Actie lesrring i based o a thecey ofearning + Scafiobding deseribes the support sttt or group solve a mathematical problem & not working and A theary of metacegnitive regulation that is widely cited in
called constructivism, which emphasises the fact ths of students receive as they work towards a Leaming goal trying another approsch [Melsan £ Narens, 1950). “;! research | '!""[f & Nelsan T':f’ Nr'"r m““ madel
learnars canseruct or buuld their understanding, Jean The idea of scalfolding was developed by cognitive Monitaring and control are described in mare detal af metacogrition This consists of twa levels: the object

], & psychologist and founder of peychologist erome Brurer (1915-2016) ressarching, i the Fallowing sectian Veveland the meta level(see Figure 1 below)
carstructivism, researched the cogrétiee development of el iengut e acqiition in childen, Grounded in soeial « The object level is where cognitive processes or
chilfren, obserying that their knowsedge was indadually constructivism, the pracess af seafielding ‘enables a child ‘one's thinking’ oecurs. One exampie i decoding text
built up, bt by kit In the pracess of making meaning. o novice to solue & prablem, carry aut a task or achieve (e when reading, At the obiect level, cognitive strategies
chilren replace or adape their existing knowiedge and 2 gasl which weuld be beyond s Lnassisted efforts’ (matacognition) {8 decoding] are used 1o hela the learmer achieve a
understanding with deeper levels of understanding, (Waad Bruner & Rass, 1976, p90) Scaffolding learning particular goal [understanding the meaning of the text}

o Limning happers i kniisdge mives frean sharts b is impcetant tn secure new knowledge andor skils but This i cognitian
leey mory and it incorgerated inta progresanely el suppor hould e wilraun cver eme nd The rveta bevel & where ‘thinking sbout thiniking' takes
more detailed and sophisticated mental madels called en cppropriate, 1o allow students to develop HONITERING canraoL place. At this higher-order level, metacognitive strategies
schemat oe sthemata. Schemata can be thaught cf as independence

e.p. checkng that

eg. rreading 3 are e 1o maks sure the leamner reaches the goal they
categaries we use 1o classdy incoming mlormation The revised Bloom's Taxanomy (Anderson, Krathwohl et

—p
B

N you "“”:dm Dlarlgr-lph a1 reading have set. To continue with the reading example, this
(Wiedlswarth, 1536, p 16). al, 2001 ) offers a classsficatioe of the types of knowledge mhat you arereadeg Fvemfuiteiarsl would beginwith the leamer thinking sbout how well

- The theary of sacial comstrmctivisn says that lsming and cogntive processes students use i arder to learn " s they have understoad the peragrash they have just resé
happens primarity through sacisl mteraction with athers, Active learming approaches will help students develop at This is tesved pruovitoniing, I they are happy with their
such a3 a teacher cr a learner's peers. One praminent every stage of Bloam's Taxanomy,; it will enabie lesmers comprehension level they will cantinue reading. If not,
sotial constructivist, Lev Vygotsky [1896-1934), described 10 EngaEE With Ehe mane camplex cogive pracesses ‘OBJECT LEVEL they will peshaps re-read the paragraph, or decide to use
the rome of proximal develapment (ZPO) The & the area such as evabuate and creste, and build  knowledge base =) & dictianary ta help theit underssanding, These scticns
where Learning activisies should be focused, lyng between that begins with, but i not krmited to, factual knowlsdge. are called control processes, as they are changng 1
wehist the leatner tan achieve Ndependently and what the For example, to develop metacagnitive knowbedge learner's cagnitive processes of related behaviours, based
Iearmer can achieve with expert gudance students need 10 be actvely mwalved with, and aware s 1. Halson andacns: (1950} Modlcf etacogrition on the meritaring leedback. This is metacognition

of, their awn learming. )
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Future-ready: preparing learners to thrive



 CAMBRIDGE

Education Brief - Active Learning

1 Cambridge Assessment
7 International Education

Active learning

Active learning is an approach where learners par

knowledge and understanding. In schools they will usually do this in response to learning

apportunities designed by their teacher.

‘What does active learning mean?

For Learners to rake sense af new informaton and deas,
they need to make links with exsting knowledge, 5o that
they can process and then understand new material. Thas
sense-miaking is an active process whach tan take place
during a wike range af lesrming sctities. |t can be
contrasted with a passive approach ta learning in which the
teacher prirmarly talks ‘at’ students and srraly assurnes they
will make sense of what is said withaut needng to ched

Active |earning requires students to think hard and ta

practize using new knowlsdge and skills in order to develap

long-term recall and a deeper understanding, This deeper

understanding will slso enable learners ta connect different

ideas together and to think ereatrvely, once the nitial

krawledpe bass & secure

‘What is the theory behind active learning?

= Active learning is based ona theeey of learming
called constructiviem, which emphasises the Fact that
learrers canstruct o build their understanding ean
Piages (18961980, 2 psychologist and founder of
carstructivisen, ressarched the cogritive development of
children, cbserving that their knowledge was individually
built up, bit by bit In the process of making meaning,
children replace o adape their existing knowbedge and
urderstanding with deeper levels of understarding

*  Learning happers as knowledge mowves from shart- to
|ong-term memaory and is incorporated inta progressively
more detailed and sophistcated mental madels called
schemas or schemata. Schemata can be thaught of as
categories we use to classfy incoming information
(Wadiwarth, 1906, p 16)

= The theory of social constructivism says that learming
happens primarily through sacisl intersction with athers,
such as a teacher o a learners peers. One praminent
sopal constructivist, Lev Vygeasky [1896-1934), described
the zone of preximal development (ZPO). This i the area
where learning actvities should be focused, lyng between
what the learner can achieve ndependently and what the
|earner can achieve with expert gusdanics.

+ Scaffolding describes the support a student ar group
of students receive as they work towards a learming goal
The idea of scaffolding was developed by cognitive
paychologist Jerome Eraner (1915-2016) researching
oral language acouisition in children. Grounded in secial
constructivism, the pracess af scafiolding ‘enables a child
o novice to solve a prablern, carry aut a task or achésve
agaal which would b beyond his unassisted efforts’
(Waad, Brurer & Rass, 1976, p 90) Sealfclding lesrming
is Fmportant to secure new knowledge andfor seills bt
equally, support should be withdrawn aver teme and
when sppropriate, to allow students te develop
independence

*  The revised Bloom’s Taxonomy [Anderson, Krathwohl et
al, 2007 ) offers a classfication of the types of knowledgs
and cognitive processes students use in onder to learn
Active learning approaches will help students develop at
every stage of Bleam's Taxonomy, it will enable leamers
o0 engage with the mare carnplex cogniive processes
such as ewabuate and creste, and build a knowledge base
that begins with, but iz not brrited to, factual knowlsdge
For exarnple, o develon metacognitive knowledge
students need ta be actively mmvalved with, and aware
of, their own learming,

B

Active learning is an approach where learners participate in the learning process by building
knowledge and understanding. In schools they will usually do this in response to learning

opportunities designed by their teacher.
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What other terms are associated with ;
active learning? }2
Other approaches and termmology WhICh are assomated with ;
active lea
fl 4
pence: Student-:entred or learner-centred learning, where
who advo

that there
different 4

*  Stude
studen

students play an active role in their learning, with the
teacher as an activator of learning, rather than an
teachgq

achd nstructor.
» Inquiry-based, proBtem-based or discovery learning. ™3 ST

where learners learn by addressing and posing questions,
analysing evidence, connecting such evidence to pre-
existing knowledge, drawing conclusions and reflecting
upon their findings.
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+ Experiential learning, which broadly describes someone

learning from direct experience. Cambridge Schools Conference, June 2025

Future-ready: preparing learners to thrive
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Cambridge International AS & A Level
Global Perspectives & Research 9239

For examination from 2023

Cambridge |~

Unit 1a Urbanisation

Learning objectives

What is urbanisation?

Suggested teaching activities

Teacher notes and resources

Reflect on learning and
approaches to research

Develop effective research and
reasoning skills

Identify and synthesise evidence

Evaluate sources of information

Introduce the topic of urbanisation without explanation and
ask learmners in pairs or small groups te produce a spider
diagram identifying everything they understand about the
topic or associate with it. Learners can draw on their own
experiences; where they live, where they may have travelled
or even depictions of urbanisation from films they have seen.
Collate initial group responses via whole class discussion.

Key guestions for discussion:
« where doas urbanisation happen?
» when did the process begin?
» what are the causes of urbanisation?
» what are the consequences of urbanisation?

Show the Khan Academy video. Leamners take notes with a
particular focus on answering the key questions arising from
the initial class discussion.

Leamers individually reflect on their current understanding. (1)

Key questions for reflection:
» how have my initial thoughts been challenged by
group discussion and watching the video?
» what do | know now that | didn’t know at the
beginning of this unit?
» what specific areas of urbanisation am | interested to
learn more about?

The topics listed in the syllabus are deliberately broad — each
one offers the epportunity for learners to explore issues and
areas of individual interest.

The spider diagram will allow learners to note down their initial
thoughts on the topic — this is useful for later reflection.

Urbanisation is a topic that most learners will have some
understanding of and may have studied in other subject
areas. There are many online resources that offer a
comprehensive overview of the phenomenon.

Intreductory resources on urbanisation:
www.open.edu/openlearncreate/mod/oucontent/view. php?id=
9940

Openlearn Create, educational platfiorm

www.sciencedirect. comitopics/social-sciences/urbanization
Science Direct

www youtube comfwatch?v=DwcW12J1FFA
Khan Academy urbanization (8mins)

Note: as with all videos check content first for suitability.

Reflection is an integral part of the Critical Path and a skill that
should be developed throughout the course. Full details of the
Critical Path can be found in the syllabus.

Leamers develop the skills of reflection during the course.
They may keep a reflective learning log. Leamers write
entries in their logs at the beginning and the conclusion of a
unit and at the end of each sequence of work within a unit.

Set learmers an independent research to answer some
specific questions about megacities. (I)

Specific questions can be adapted to build on previous
discussion but should include:

The Khan Academy video introduces the concept of
megacities. Furthering learners” understanding of this concept
will provide opportunities for developing research and note
taking skills.

Cambridge Schools Conference, June 2025
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Suggested teaching activities

Learning objectives eacher notes and resources

In groups learners share findings through discussion,

developing understanding of megacities and initiating further

questions for research such as:

¢ what are the reasons for the growth in the number of
megacities?

» what future predictions are there for the growth of
megacities?

* where in the world are megacities?

What is urbanisation?

.
{
1
|
i
J
4
!
z
4

Assign different megacities to learners and get them to
independently research their given city. (l) (for a class of 27
choose 9 megacities from a variety of countries and assign
the cities evenly and randomly across the group) Each learner
should produce a fact sheet on their given megacity. Learners;
should use at least three different sources of information for
their fact sheet. They should note down their sources of
information.

AN b e, et

Break into small groups according to the megacity that each
individual was assigned. Groups collate information from
research. Learners use each other’s findings to corroborate
information and then prepare a short presentation/speech to
the class detailinE the growth of the meEacity and other key
facts. Learners should also identity the key opportunities and
key threats faced by inhabitants of their megacity.

&>
et e e Y e e e e \J""\-"'—\.n-.r\_.-ﬂ._r‘"wu"‘"—f
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Global Perspectives & Research — In Action

Student-centred, or learner-centred learning, where
FACE TIME NG students play an active role in their learning, with the

 P— e teacher as an activator of learning, rather than an
: DELHI, INDIA® SEOUL, SOUTH KOREA | SHANGHALI, C instructor

L I e [T L St

Experiential learning, which broadly describes someone

Iearnmg from direct experience.
MEXICO CITY, MEXICO _

Loy it M
.

ﬂi Identify the single biggest issue facing your city?
Explain why this is the case?

Identify the solutions proposed to solve the issue.
What impact are you having on the environment?
What is the quality of life for the average person?

Cambridge Schools Conference, June 2025
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How many themes could we apply to this lesson?

ETHICAL

-]
-
O
O
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POLITICAL
ENVIRONMENTAL

Pg TECHNOLOGICAL
&
e
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Metacognition

- |
1
;
Metacognition describes the processes involved when learners plan, monitor, evaluate and ¢
make changes to their own learning behaviours. ;
e e e T A WWHMWWWmmﬁﬂ*UMﬁ

Metacognition describes the processes involved when learners plan, monitor, evaluate and

make changes to their own learning behaviours.

‘What does metacognition mean?

The prefix ‘meta’ means ‘sbouat’ the thing iself. 5o,
rmetacognition is ‘togniton about cagnitsan’, ar ‘thnking
abaut ane’s thinking” It = often considerad to have two
dmensions: metacagritee knowledge and metacogritive
regulatian

= Metacognitive knowledge includes the learner’s
knowledge of their own cogritive sbilities (e g | have
trouble remernbering dates), the learner's knowledge of
the nature of particular tasks [e g the ideas in ths article
are camplex], and the lzarner's knowledge of different
sirategies including when to use these strategies
[ g if | break telephone numbers into churiks | will
remember them] [Brawn, 19E7; Flavell, 1579)

= Metacognitive regulation describes haw [sarners
menitor and contral their cognitive processes. Far
example, realising that the strategy they are using ta
sohve a mathernatical prablem i not working and
trying another approsch [Melsan & RNarens, 1950)
Moenitoring and control are described in mare detal
in the fallowng sectan

MOMITORING CONTROL
2.g., checking that &g, re-reading &
40U understand paragraph, or reading
what you are reading slower to ensure

better comgrehensian

OBJECT LEVEL
[cagnition)

Figure 1. Melson and Marens’ (1930} Model of Metacognition

What is the theory behind metacognition?
A theory of metacognitive regulation that is widely cited in
the research bterature i Melson and Marens” {Y930) madel

af rretacagnition. This conssts of twa [evels the object
hevel and the meta level (zee Figure 1 below)

=« The object level is where cognitive processes or
‘ore’s thinking' ocwrs. One example = decoding text
when reading. At the object level, cognitive strategies
(&g decoding] are used 1o help the learmer achieve a
partioular goal [understanding the mearng of the text)
This i cagnitian

= The meta level is where "thinking sbout thinking' takes
place. At this higher-order level, metacognitive strategies
are wsed 10 make sure the leamer reaches the goal they
have set. To continue with the reading example, this
would begin with the learner thinking abeut how well
they have understoad the paragraph they have just read
Thiz & berrmed manitoring. |F they are happy with ther
cerrprehension level they will cantmue reading, If nat,
they will perhaps re-read the paragraph, or decide to use
a dictianary to help their understanding. These actions
are called control processes, as they are changing the
learner's cognitive processes o related behaviours, based
an the menitoring feedback. This is metacognition

4

ey

What are the benefits of metacognition?

* Metacognitive practices help learners to plan, monitor
and evaluate their own progress and take control of their
learning as they read, write and solve problems in the
classroom.

* Research indicates that metacognition is a powerful
predictor of learning. Metacognitive practices make
a unique contribution to learning over and above the
influence of cognitive ability. The implication of this
research is that improving a learner's metacognitive
practices may compensate for any cognitive limitations
they may have (Veenman, Wilhelm & Beishuizen,
2004; Wang, Haertel & Walberg, 1990).

* Metacognitive practices have been shown to improve
academic achievement across a range of ages, cognitive o 2% N
abilities and learning domains. This includes reading ar| MEtEIEE}gI'ii'[iVE skills can hElp students to transfer what

!

text comprehension, writing, mathematics, reasoning B
and problem solving, and memory (Dignath & Buttner] they have learnt from one context to the next, or from a $
}

:

B s

e o St b g N e Y e

2008; EEF, 2019; Hattie, 2009). previous task to a new task. The teacher can support this

*  Metacognitive skills can help students to transfer wha

they have learnt from one context to the next, or from| b:ﬁ" Explalnlng hl:}W What hES bEE“ lEEII'I'lT_ fI'CIII'I'I one tE’ISk

previous task to a new task. The teacher can support t can be E'P,E“Ed to the next. 3
by explaining how what has been learnt from one task ~———rarv—s e wa J

can be applied to the next. ) Cambridge Schools Conference, June 2025
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SugﬂEStEd tEﬂc hi "g ﬂtti‘vitie‘s sher notes and resources

Learning objectives

In their groups, learners discuss their research materials.

Learmners list the sources of information used to research their

Consequences of ubanisationf  myanacity and consider the following questions:

» does the information come from a well-known
source?

» does the information come from the same country as
the megacity?

» do you think the information provided is true? If so,

¥
3

h‘wmh‘fwwmuh—uu—‘lhﬂ

Sugqgested teaching activities

Extension activity: undertake further research on megacities 3
and identify three arguments for and three arguments against

the further development of megacities. (I) E
SR Y T T L T, L P i

Ny WL e e
Cambridge Schools Conference, June 2025
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Reflective Practice — In Action

B et thcion Assessment objectives {
s — The assessment objectives (AOs) are: %
2?522(?52L”etfiiiii”;‘e’ifafz;";zz‘\ AQ2 Reflection :
- \\.‘ o acknowledge different perspectives and evaluate their impact on the learner’'s own standpoint i
LH:MEPEEE[ the extent ﬂ[imits of the 'iirﬂfﬂ‘ﬁﬂﬂ‘?fffﬂ* that has been undertﬂww WWE
| e For reflection candidates should note down their initial E
o soowaves viewpoint regarding urbanisation (for or against increased ;
urbanisation) Throughout this unit they should reflect on how i

(6 | different perspectives impact upon their personal viewpoint. ¢
!J e i

Cambridge Schools Conference, June 2025
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Al for increasing educational
impact

Getting started with Al in the Classroom



https://cambridge-community.org.uk/professional-development/gswaic/#section-Back-to-top-NMumkuIpPU

«» CAMBRIDGE

Al as a Classroom Tool — In Action

>

&s CAMBRIDGE

Leading, learning and
teaching with Cambridge

Backtotop Introduction WhatisAl? What doesthe researchsay? What are the benefits? What are some concerns?  Practical tips Checklist Finding out more  Glossary

> Active learning

Assessment for learning G etti n g
Behaviour for learning

started
Curriculum "
> Inclusive education WIth

®

Learner wellbeing AI In the
Metacognition C I a ss roo m

Oracy

Reflective practice and

school evaluation = —— -

> Teaching with technology

Cambridge Schools Conference, June 2025
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Al as a Classroom Tool — In Action

% Cambridge Assessment
¥ International Education
Syllabus
Cambridge International AS & A Level

Global Perspectives & Research 9239

Use thes syllabus for exams in 2023, 2024 and 2025
Exams are avadlable in the June and November seres
Exams are also avadable i the Manch senes i India only

> Cambridge Schools Conference, June 2025
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| think megacities are bad for the environment.

Despite the merits of urban planning, | do think they increase the gap
between rich and poor which can cause the rise of slums or unsuitable
housing.

The increased poor populations in these areas has adverse effects on
the environment as a result.

That's a valid concern—megacities can have significant negative impacts on the environment. High
population densities often lead to increased air and water pollution, massive energy consumption, waste
generation, and the destruction of natural habitats due to urban sprawl. Traffic congestion in large cities also

contributes heavily to greenhouse gas emissions.

However, some argue that megacities, if well-planned, can actually reduce per capita environmental impact

through efficient public transport, concentrated infrastructure, and shared resources.

Would you like to explore specific environmental issues caused by megacities, or how urban planning can

mitigate them?

That's a thoughtful observation, and you're not alone in raising that concern. Urban planning, while aimed at
improving infrastructure and livability, can inadvertently widen the gap between rich and poor if it's not

inclusive or equity-focused.
Here's how that happens:

1. Gentrification: Redevelopment projects often increase property values and rents, pricing out lower-

income residents.

2. Unequal Resource Allocation: Planners may prioritize wealthy areas for upgrades, while neglecting

informal settlements or lower-income neighborhoods.

3. Zoning Laws: Strict zoning can limit affordable housing development, pushing low-income residents to

the margins.

4. Displacement: Infrastructure projects like highways or commercial zones sometimes displace entire

communities without adequate resettlement plans.

On the flip side, equitable urban planning can reduce inequality by ensuring access to affordable housing,

public transportation, green spaces, and essential services.

Would you like examples of cities that have tried to reduce inequality through urban planning?

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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Al as a Classroom Tool — In Action

Generate a list of reliable resources on urbanization and Number of people living in urban and rural arcas, World
megaci-ﬂes Sj‘:b\e | Chart  Change country or region
Here are some reliable resources on urbanization and megacities:
s LabXchange: Covers urban growth and sustainable development.
* World Population History: Explores the economic and social impacts of urbanization.
¢ QOur World in Data: Provides data-driven insights info urbanization trends. I T T
> 190 @ @ 2023

e Fiveable Library: Discusses urban sustainability and infrastructure.

¢ National Academy of Engineering: Examines megacities in the developing world. URBANIZATION AND MIGRATION

* Migration Data Portal: Focuses on urbanization and migration patterns. P> (2 SHARE OF THE WORLD'S POPULATION LIVING IN URBAN AREAS
* Royal Geographical Society: Offers educational resources on urbanization.
* Pressbooks: Covers urban sprawl and sustainable urban development. @

|

e Population Reference Bureau: Analyzes urbanization's environmental impact. 950

* Wilo: Discusses megacity dynamics and sustainability. Pppp—— 111111111141 44H4H4

is estimated to live in global or world
cities*

These sources provide a mix of academic, statistical, and policy perspectives. Let me know T

if you need something more specific!
Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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Syllabus
Cambridge International AS & A Level
Global Perspectives & Research 9239

Use this syllabus for exams in 2023, 2024 and 2025
Exams are avaslable in the June and November senes
Exams are also avadable ; the March senes in India only

Wersion 1

The aims are to enable students to:

e acknowledge and understand the diversity of perspectives on global issues

e develop the ability to evaluate claims and evidence
e become effective researchers, using appropriate sources to support judgements and understanding of
research processes

e develop arange of effective written and spoken communication skills.

Rty e Y T M

L ey e

S

o

R

AO1 Research, analysis and evaluation

e identify and analyse arguments, evidence and perspectives

e synthesise and evaluate arguments, evidence and perspectives

e locate through research a range of appropriate sources and perspectives

AO2 Reflection

e acknowledge different perspectives and evaluate their impact on the learner’s own standpoint
e consider the extent and limits of the learning and research that has been undertaken

AO3 Communication

et g W Ry e e e e, | i,

e produce structured, written arguments using appropriate terms and referencing where applicable

.

Cambridge Schools Conference, June 2025
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What about GenAl sources? (1)

Detection is unreliable — need to upskill students in efficient/ ethical use of GenAl

mm Al Literacy and Skill Development

Ethical awareness

Critical Thinking

Cambridge Schools Conference, June 2025
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What about GenAlI sources? (2)

Acceptable use of GenAl to carry out research into a topic in preparation, quote
briefly from Al-generated text within an essay, engage in critical discussion of the

guotation

* |nitial Research  Visual Aids » Generating

- Generating » Brainstorming Entire Essays
Search Terms « Learning « Plagiarism

» Exploring Assistance * |gnoring
Concepts Feedback

Cambridge Schools Conference, June 2025
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What about GenAl sources? (3)

Cambridge international submits all
scripts to Turnitin (i.e. similarity
check and Al detector)

» Schools can use Turnitin and other
originality detection software as
teaching and learning tool

* No issue with resubmission of
work to Turnitin by Cambridge
International — results list name,
date and 100% similarity

ongnuny I | Why Plagiarism is not Theft

Why Plagiarism is not “Theft.”

\\"hang Plagiarism?

Plagiarism - the attempt to pass off the ideas, research, theories or words of others as
one's own - is a serious academic offence. A new study by the Qualifications and
Curriculum Authority warns that exam boards appear to be failing to spot cheating, even
though the number of cases of fraud is increasing. Last year, 3,600 teenagers were caught
breaching the rules - a 9% rise on the previous yea

Ewentieth-cenlury dictionaries define plagiarism as "wrongful appropriation," "close
imitation," or "purloining and publication,” of another author’s "language. thoughts,
ideas, or expressions,” and the representation of them as one's own original work, but the
notion remains problematic with nebulous boundaries. There is no rigorous and precise
distinction between imitation, stylistic plagiarism, copy, replica and forgcr)i

Giving Plagiarism a Face P

At the core of any discussion about |plagiarism is the question of intent. Was another’s
work or ideas absconded with the intent to deceive or was the instance of plagiarism a
case of the misuse of sources (for reasons other than outright fraud)? In other words, is
an instance of plagiarism in student writing a case of academic misconduet or a teachable
moment?

In the context of this question, writing instructors have turned to the approach of
preempting any questionable practices by clarifying for students what defines plagiarism.
These discussions typically open with a comparison of plagiarism to intellectual “theft”
or “fraud.” For exang3le, the oft-referenced Purdue Online Writing Lab (OWL),
describes plagiarism jas follows:

There are some actions that can almost unquestionably be labeled plagiarism.
Some of these include buying, stealing, or borrowing a paper (including, of
course, copying an entire paper or article from the Web): hiring someone to
write your paper for you;, and copying large sections of text from a source
without quotation marks or proper citation.

Turnitin And The Debate Over Anti-Plagiarism Software : NPR Ed : NPR
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https://www.npr.org/sections/ed/2014/08/25/340112848/turnitin-and-the-high-tech-plagiarism-debate
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Context: Help students develop critical reading, analytical, and evaluative skills that will enhance their
ability to understand and respond to complex texts effectively.

Principal Examiner Component 1 (Written Exam)-Top Tips for students

1. Q1 - Read both the docs properly before you answer any of the questions. Don't read them too
fast, because you will not get the subtleties of the texts.

2. Q2 - be aware of different types of evidence which might appear in the Document. Look at past
papers to see what kind of types of evidence you might be expected to notice and comment on.

3. Q2 - make sure you explain WHY a particular type of evidence is a strength or a weakness, and
make sure you comment on how the evidence impacts on the argumenﬂ

4, Q3 - try te plan your answer carefully by reading both docs carefully and making notes on
different components of the argument. Then find peints of comparison or difference between
the two documents. If you plan your answer carefully, it will be much better organised and
easier to understand.

5. Q3 - make sure you include a clear and reasoned judgament about which document is stronger,
or if you prefer, a clear statement about why you think they are equally strong.

TASK: Use *Principal Examiner top tips for students’ to share teaching ideas for class
discussions.

1. Emphasise Thorough Reading and Comprehension

Conduct reading sessions where students practise reading comprehension technigues, Use
guided questions to help them identify key points and subtle details in the texts.

2. Understanding Different Types of Evidence

Create a lesson plan that includes analysing past papers. Have students identify and categorise
different types of evidence, discussing why each type is used and its significance.

3. Ewvaluating Evidence

Use past papers / sample documents to practise evaluating evidence. Have students work in
groups to discuss and present their evaluations, focusing on the reasoning behind their
assessments.

4. Planning and Organising Answers

Practise making notes on different compenents of the argument. Find points of compariscn and
difference. Provide templates or graphic organisers to help students plan their answers.
Conduct workshops where students practise organising their thoughts and structuring their
respenses for clarity and coherence.

5. Making Reasoned Judgements

Facilitate debates or discussions where students defend their judgments about the documents.
Encourage them to use evidence from the texts to support their conclusions and to articulate
their reasoning clearly.

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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Principal Examiner Component 2 (Essay) - Top Tips for students

1.

Research topics to find issues that have global significance.
The issue you select for essay focus should be contentious in that there are contrasting
perspectives supported by a range of sources that respond to it.

Your essay title must be in the form of a question that sets up a debate.
The best questions are concise and clear for example *Should countries continue to develop GM
crops?

Keep focused on your title question throughout the essay.

Plan your essay carefully.
There are ten different aspects for assessment and essays need to

TASK: Use ‘Principal Examiner top tips for students’ to share teaching ideas for class
discussions.

Research topics to find issues that have global significance.

Organize a brainstorming session where students can discuss and select their topics.
Encourage them to use diverse sources such as academic journals, news articles, and expert
opinions.

Your essay title must be in the form of a question that sets up a debate.

Have students draft multiple essay titles and peer-review them to ensure they are clear and
debatable.

Keep focused on your title question.

Use graphic organizers (key visuals) or outlines to help students plan their essays. Conduct
workshops where students can practice writing focused paragraphs.

Plan your essay carefully.

Conduct a step-by-step essay planning session. Have students create detailed outlines that
address all the required skills, such as research, analysis and evaluation, reflection and
communication.

Cambridge Schools Conference, June 2025
Future-ready: preparing learners to thrive
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CAMBRIDGE Principal Examiner Component 3 (Team Project) - Top Tips for Schools

1. Content of Presentations: Presentations of the team project must be individual. Also, candidates
should not list their team members’ perspectives, as this was a requirement of the old syllabus and
uses valuable presentation time.

2. Use of Al: There has heen noticeable use of Al in completing components, particularly in reflective
papers. Centres need to check candidates’ work for Al usage before submission.

3. Voice Recordings: Candidates should not speed up their voice recordings to fit within the 10-
minute limit, as this can negatively impact the effectiveness of their presentations and their marks.

4. Presentation Length: Centres should avoid encouraging candidates to submit 8-minute
presentations. Candidates should use the full 10-minute allowance to maximize the scope of their
presentation. Presentations should not exceed 10 minutes, as solutions presented after the time
limit may not be credited.

5. Source Evaluation: Sources should be evaluated and synthesized within the body of the
presentation. Doing this in the reflective paper instead means candidates do not achieve marks for
it.

TASK: Use ‘Principal Examiner top tips for schools’ to share learning ideas for class
discussions

1. Individual Presentations: Ensure your presentation is your own work. Team presentations are
not allowed, and listing your team members’ perspectives is unnecessary and uses valuable
time.

2. Check Al Assistance: Be cautious about using Al to complete vour work, especially in reflective
papers. Your work should be your own to avoid any issues with authenticity.

3. MNatural Pace: Do not speed up vour voice recordings to fit within the 10-minute limit. Speaking
too quickly can negatively impact the effectiveness of your presentation and your marks.

4. Use Full Time: Aim to use the full 10-minute allowance for your presentation. Submitting an 8-
minute presentation can limit the scope of your content. However, do not exceed 10 minutes, as
any content beyond this limit may not be credited.

5. Evaluate Sources: Make sure to evaluate and synthesise your sources within the body of your Cambl'ldge Schools Conference, June 2025
presentation. Doing this in the reflective paper instead will not earn you marks for it. Futu re-ready: preparing |earnerS tO th I"ive
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Principal Examiner Component 4 [Report) - Top Tips for students

1. Select an issue that is of real personal interest. Students are going to be researching and
writing about their chosen issue for a significant amount of time.

2. Choose an appropriate research report title. Students and teachers should use the Research
Proposal form as a basis for dialogue through which the appropriateness of the title guestion
can be tested. Does the question set up a debate between contrasting perspectives? Is there
academic research to support contrasting perspectives? Can the title question be examined
through different themes (or lenses).

3. Use the research log to plan. Set both broad research aims and key milestones or objectives.
Record research notes. Also, students need to reflect on the research decisions they have made
and detail any changes of direction. The research process can be organic and sometimes
students will have to change direction or rethink their ideas.

4. Plan your report carefully. There are fifteen different aspects for assessment and reports need
to address all of the skills required. These need to be identified and clearly explained to
students.

TASK: Use ‘Principal Examiner top tips for students’ to share teaching ideas for class
discussions.

1. Select an issue that is of real personal interest.

Organize brainstorming sessions where students can discuss their interests and potential
research topics. Provide guidance on how to narrow down their choices to issues with
contrasting perspectives.

2. Choose an appropriate research report title.

Use the Research Proposal form to facilitate dialogue between students and teachers. Have
students draft multiple title questions and peer-review them to ensure they are debatable and
supported by academic research.

3. Use the research log to plan.

Provide students with a research log template to set broad research aims, key milestones, and
chjectives. Encourage them to record research notes and reflect on their decisions, detailing
any changes in direction.

4. Plan your report carefully.

Provide detailed rubrics and examples of well-structured reports. Conduct step-by-step report Cambridge SChOOlS Conference, June 2025

planning sessions where students create detailed outlines that address all required skills, such

asz research, analysis and evaluation, reflection and communication. FUtu Fe-readYZ pre pa ri ng Iea rners tO th riVe
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