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Tuning iné

1. Read the following poem

2. Read for understanding

3. Explain the similes and metaphors contained in the 

poem to the person sitting next to you.



Youôreby Silvia Plath

Clownlike, happiest on your hands,

Feet to the stars, and moon-skulled,

Gilled like a fish. A common-sense

Thumbs-down on the dodo's mode.

Wrapped up in yourself like a spool,

Trawling your dark, as owls do.

Mute as a turnip from the Fourth

Of July to All Fools' Day,

O high-riser, my little loaf.

Vague as fog and looked for like mail.

Farther off than Australia.

Bent-backed Atlas, our traveled

prawn.

Snug as a bud and at home

Like a sprat in a pickle jug.

A creel of eels, all ripples.

Jumpy as a Mexican bean.

Right, like a well-done sum.

A clean slate, with your own face on.





Metacognition

4Metacognition is a term used to describe the processes 

involved when learners plan, monitor, evaluate, and make 

changes to their own learning behaviours. 

4 It is often considered to have two dimensions: metacognitive

knowledge and metacognitive regulation.



Metacognitive knowledge

The learnerôs knowledge of:

4 their own cognitive abilities

4eg, ñI enjoy language and acquiring new vocabularyò, 

ñIôm good at Englishò;

4particular tasks

4eg, the language and metaphors in the poem we read 

were initially complex;

4different strategies (including when to use these strategies)

4eg, read a poem slowly, several times, pausing over 

difficult words or sentences; read aloud; look up words I 

do not know in a dictionary; look for clues.



Metacognitive regulation

Metacognitive regulation describes how learners monitor and 

control their cognitive processes. 

4Eg, a student realising that the mean was not the best way 

to understand an average for a discrete data set, but to use 

mode instead.

4Eg, re-reading a poem several times, concentrating on 

ódifficultô words where necessary, for understanding.



Model of Metacognition

CONTROL

e.g., re-reading a 

paragraph; looking 

for hints or clues in 

the language

MONITORING

e.g., checking 

that you 

understand 

what you are 

reading

Nelson and Narens (1990)



Four levels of metacognitive learners

(Perkins 1992)



ñHappily, frogs were frolicking as I took a 

refreshing drink. Suddenly, I saw a splash of 

the pink piranhas. Elegantly, the River curved 

like a snake, the current as strong as an 

elephant. Violently, the river was crashing 

against the banks like a battering ram against 

an iron door. Peacefully, Trees were growing 

tall and healthy on the other side of the river. 

Smoothly, the water bounded on the smooth 

black rocks.ò
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Metacognitive approaches typically involve:

4 teaching students specific strategies to set goals, monitor, 

and evaluate their own learning progress.

4 it involves making learning goals explicit, helping students 

to plan strategies and then ways of monitoring their 

progress towards achieving these goals.

4creating a learning environment that supports the 

development of metacognitive skills.

4encouraging discussion of strategies in class helps students 

understand when to use certain strategies, how they impact 

on their learning, and why the strategies work. 



What does success look like?


