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Cambridge Teacher Standards evaluation Grid	

The Cambridge Teacher Standards Evaluation Grid is intended to support teachers to identify their strengths and areas for continued development. The grid can be completed individually or in partnership with others, for example with a line manager. It may be that teachers complete the whole grid in order to review their overall development, or they may choose to focus on one specific area. Below are some examples of evidence that teachers could use to demonstrate that they are meeting the standards. 

· Teacher qualifications
· Classroom environment and display
· Seating plans
· Curriculum plans
· Schemes of work e.g. expectation of active learning approaches
· Lesson planning 
· Lesson reflection and evaluation documentation
· Teaching and learning resources 
· Lesson observation documentation
· Peer observation documentation
· Lesson videos
· Photographs
· Skills audits e.g. digital technology, literacy and numeracy
· Student progress and achievement data
· Work scrutiny
· Attendance and punctuality data
· Behaviour and rewards data
· Social, Moral, Spiritual and Cultural documentation
· Student questionnaires
· Parent questionnaires
· Teacher questionnaires
· Minutes of departmental meetings 
· Written communication e.g. letters, reports to parents and newsletters
· School and departmental policies and handbooks
· Performance review and appraisal documentation
· Professional development file and training records
· Cambridge Professional Development-‘Education Briefs’, ‘Getting Started With…’ Documents, Introductory, Extension and Enrichment Training, Professional Development Qualifications (PDQs).

	1. Demonstrate knowledge and understanding of students and how they learn
	Key questions
	R
	A
	G

	1.1 demonstrate knowledge and understanding of how students learn and how this impacts on teaching
	· Do teachers know and understand some of the different theories about how students learn e.g. constructivism and student centred approaches 
· Do teachers use some of the key theories in their lesson planning and teaching? e.g. use of active learning strategies such as a Diamond Nine or Think-Pair-Share
· Have teachers engaged with active learning training or the Cambridge ‘Getting started with active learning’ guide?
	
	
	

	1.2 understand the learning strengths and needs of students from diverse linguistic, cultural, religious and socioeconomic backgrounds, and implement teaching and learning strategies that are responsive to those needs 
	· Do teachers know, value and understand about the different linguistic, cultural, religious and socio economic backgrounds? e.g. knowledge of the whole child
· Do teachers use this knowledge to inform planning and teaching for individuals and groups of learners? e.g. demonstrating high levels of respect and emotional intelligence
· Are opportunities for Social, Moral, Spiritual and Cultural (SMSC) development maximised? e.g. use of current affairs to support teaching and learning and increase relevance
· Is there concrete evidence of specific teaching and learning strategies that respond to the needs of learners? Have teachers engaged with training or  the Cambridge Education Briefs e.g. Bilingual Education
	
	
	

	1.3  demonstrate an awareness of the physical, social and intellectual development of students and know how to adapt teaching to progress their learning 

	· Do teachers show awareness and understanding of the theory of physical, social and intellectual development of students? e.g. Piaget, Bandura and Vygotsky
· Is there evidence of teachers adapting their teaching to enable learners to make progress based on their physical, social and emotional starting points? e.g. use of analogy to teach abstract concepts and promote intellectual development
	
	
	

	1.4   understand the needs of all students, including those with disabilities, special educational needs, or high achievers and use appropriate teaching approaches to engage and support them in their learning. 
	· Do teachers understand the personal and academic needs of all students? e.g. setting appropriate goals and targets
· Is there concrete evidence of differentiation and the use of specific teaching and learning approaches to meet the needs of all students? e.g. stretch activities, scaffolding or structured groupings
· Have teachers engaged with training and development opportunities focused on different groups of learners or the Cambridge Education Briefs e.g. Special Educational Needs
	
	
	




	2. Know subject and curriculum content and how to teach it
	Key questions
	R
	A
	G

	2.1 have secure subject and curriculum knowledge, and use it to plan coherent learning programmes and lessons 

	· Do teachers have secure subject and curriculum knowledge? e.g. relevant qualifications and professional accreditation 
· Do teachers use their subject and curriculum knowledge to plan coherent programmes and lessons? e.g. curriculum plan, schemes of work and lesson plans
· Do teachers seek to develop, extend and enrich their subject and curriculum knowledge and fill any gaps they may have? e.g. completion of a subject or curriculum audit 
	
	
	

	2.2 know how to teach subject and curriculum content using teaching strategies and learning activities that motivate and engage students to learn 

	· Do teachers know and understand how teach subject and curriculum content in a way that motivates and engages learners? e.g. active learning approaches, high levels of challenge, use of big questions, use of pair and group work, use of digital technologies
· Have teachers attended any Cambridge introductory, extension or enrichment training?
	
	
	

	2.3 know when and how to differentiate learning to meet the needs of students 

	· Do teachers know their students well and are they able to use data and information to plan for different learners? e.g. differentiation by content, tasks, resources, questioning, pace, time, grouping, seating, breadth, depth or teaching approach
· Have teachers engaged with training and development opportunities focused on different groups of learners or the Cambridge Education Briefs e.g. Special Educational Needs
	
	
	

	2.4 demonstrate an understanding of and take responsibility for promoting high standards of literacy and numeracy 

	·  Do teachers know and understand how to promote high standards of literacy and numeracy in their subject? e.g. do students read and write like a historian or reason like a mathematician
· Is there concrete evidence in planning and teaching of literacy and numeracy being explicitly taught and developed in a subject or curriculum context? e.g. teachers use sentence starters or writing frames to improve writing or teach learners how to draw a graph accurately?
· Do teachers mark for literacy and numeracy and provide learners with helpful feedback? e.g. spelling, grammar errors corrected and are students encouraged to show working out with calculations across subjects
	
	
	

	2.5 demonstrate effective use of digital technologies to support teaching and learning. 

	· Do teachers possess good knowledge, skills and understanding of how to use digital technologies to support, extend and enrich teaching and learning? e.g. use of platforms such as google classroom or use of approaches such as flipped learning and specific apps to support learning
· Do teachers know and understand how to teach learners how to stay safe online? e.g. think before you click, do not share personal information, don’t meet up with online friends, use privacy settings 
· Do teachers engage in training and development opportunities? e.g. engagement with the Cambridge Education Brief on Digital Technology 
	
	
	































	3. Demonstrate professional teacher values and attributes
	Key questions
	R
	A
	G

	3.1 have high expectations of all students and demonstrate a commitment to their learning, personal growth and well-being 

	· Do teachers seek to articulate and model high expectations inside and outside of the classroom? e.g. classroom environment is welcoming, teachers dress professionally and mutual respect is evident
· Do teachers demonstrate high levels of discretionary effort and seek to go above and beyond what they have to do to support learners? e.g. after school clubs and visits
· Do teachers actively model the Cambridge Teacher Attributes and seek to develop the Cambridge Learner Attributes? e.g. confident, responsible, reflective, innovative and engaged teachers and learners
	
	
	

	3.2 adopt high standards of behaviour in their professional role and maintain up-to-date knowledge and understanding of the professional duties of teachers and the statutory framework they work within 

	· Do teachers adopt high standards of behaviour in their professional role? e.g. following the policies and practices of the school and treating learners with dignity and respect
· Do teachers know and understand the professional duties of teachers and the statutory framework they work within? e.g. how to keep learners safe and support their well-being
· Do teachers seek to maintain up to date knowledge of the professional duties of teachers? e.g. regularly attend and engage with training focused on policies and practice
	
	
	

	3.3 contribute to the development, implementation and evaluation of policies and practice of their workplace, including those designed to promote equality of opportunity 
	· Do teachers contribute to policy and practice development? e.g. involvement in focus groups and providing constructive feedback on policies
· Do teachers implement policies and practices and evaluate their effectiveness? e.g. teaching, learning and assessment policies and/or safeguarding policies
· Do teachers promote and model equality of opportunity inside and outside of the classroom?  e.g. avoidance of stereotypes, promotion of diversity and/or strategies to encourage participation 
	
	
	

	3.4 demonstrate ethical conduct, marked by personal integrity, respect for others and fairness in their interactions with students, colleagues, parents and those in the wider community. 

	· Do teachers model the key features of ethical conduct in all that they do? e.g. act in the best interests of children, act honestly, represent the profession and the school well
· Are teachers confident to do what is right and not what is easy? e.g. teachers listen make balanced and informed decisions and report matters that impact on children’s education and well-being

	
	
	




	[bookmark: 4._Professional_relationships_in_leaders]4. Establish professional relationships to develop and support learning and teaching
	Key questions
	R
	A
	G

	4.1 establish fair, trusting, supportive and constructive working relationships with students to progress their learning and achievement 

	· Do teachers establish positive and professional relationships with all students to progress learning and achievement? e.g. positive atmosphere in the classroom, use of student names, listening and to students sensitively and appropriately
· Do teachers set high expectations and establish clear routines and boundaries to support learning and achievement? e.g. challenging targets or entry and exit routines, use of starter/bell activities
· Are restorative approaches used to solve problems and repair relationships? e.g. meeting with students to prevent, correct and support unwelcome behaviours
· Do teachers give students constructive feedback and celebrate successes? e.g. use of positive reinforcement, praise and rewards
	
	
	

	4.2 work effectively with colleagues to develop the curriculum and enhance the learning and well-being of students 

	· Do teachers have strong professional relationships with their colleagues? e.g. shared vision and values evident, collaborative planning takes place alongside activities such as peer observation
· Do teachers work collaboratively with colleagues to plan the curriculum and share resources? e.g. shared planning systems such as Google Classroom or Moodle
· Do teachers work effectively as part of a team and seek to make a positive contribution? e.g. sharing resources, team teaching, 
	
	
	

	4.3 collaborate with colleagues to share new ideas about teaching and learning to improve subject and professional knowledge and practice 

	· Do teachers collaborate with colleagues to share new ideas about teaching and learning? e.g. through departmental or subject meetings and feedback from training and development activities
· Do teachers work with colleagues to improve subject and professional knowledge? e.g. professional learning communities, attendance at Cambridge training events or involvement in Cambridge PDQs.
· Are teachers open to new ideas and receptive to different approaches to teaching and learning? e.g. active learning or dialogic teaching
	
	
	

	4.4 establish professional relationships with colleagues in other institutions, professional bodies and educational organisations (including Cambridge International), to develop professional practice. 

	· Do teachers have professional relationships with colleagues in other institutions and educational organisations? e.g. work with partner schools, engagement with school clusters or online forums
· Are teachers have membership with any professional bodies? 
· Are teachers engaged in training and development? e.g. Cambridge International Professional Development or similar
	
	
	




	5. Implement effective planning, teaching, learning and assessment practice.
	Key questions
	R
	A
	G

	5.1 plan for progression in learning by designing effective learning sequences within lessons and across series of lessons 

	· Is planning and focused on learning rather than activities? e.g. use of learning aims and objectives with clear rubrics or success criteria
· Do activities enable learning? e.g. is there evidence of planning backwards so that teachers look at where they want students to learn and design activities to support that
· Does planning take into account the different starting points of students and prior knowledge? e.g. different ability groupings are catered for
· 
	
	
	

	5.2 set explicit, challenging and achievable learning goals for all students 

	· Are learning goals sufficiently challenging, clear and appropriate? e.g. learning goals are differentiated and language is age and ability appropriate
· Is it clear in planning, teaching and assessment what students need to do to make progress? e.g. teachers use clear aims and objectives in planning, teaching and assessment. Learners understand what they need to do to make progress
	
	
	

	5.3 use an appropriate range of teaching strategies, learning activities and resources which develop the students’ required knowledge, skills and understanding, and which promote equality and inclusion 

	· Does the teacher provide a variety of teaching and learning strategies? e.g. active learning, drama approaches, practical work, thinking skills, pair and group work 
· Are resources engaging and of a high quality? e.g. Images, artefacts, video and sound clips alongside high quality and accurate worksheets and PowerPoints
· Do teachers provide opportunities for social learning? e.g. planned and structure pair and group work.
· Has the teacher considered the needs of all learners? e.g. no hands up or direct questioning to promote participation

	
	
	

	5.4 develop new learning by building on students’ previous knowledge, and provide opportunities for the new learning to be applied so the required learning outcomes are met and progress in learning is sustained 

	· Are there opportunities to recap and revisit at the start of lessons? e.g. quizzes or recap activities
· Does planning and teaching seek to draw on prior knowledge? e.g. KWL grids
· Do lessons include new learning and opportunities to extend and enrich learning? e.g. through engaging homework or project based learning


	
	
	

	5.5 use effective communication skills and adapt their language to suit the students they teach, introducing new ideas and concepts clearly using explanations, questions and discussions effectively 
	· Do teachers provide clear explanations for students? e.g. explanations are clear, focused and well sequenced
· Do teachers use a range of questioning strategies to engage and challenge students? e.g. use of Bloom’s Taxonomy, Pose, Pause, Pounce and Bounce, Socratic Questioning
· Are teachers able to reframe explanations and questions to support learners? e.g. using analogy, personal connections or additional examples
· Do teachers provide and facilitate opportunities for extended talk and discussion? e.g. De Bono’s Thinking Hats, exploratory talk and dialogic talk approaches
	
	
	

	5.6 use a mixture of individual, pair and group work activities to meet the needs of all students 

	· Do students work well individually and do they have strategies to solve problems? e.g. book, buddy, brain and boss or three before me
· Do teachers plan for and use pair work activities in their teaching? e.g. learning partners, study buddies, think-pair-share or rally robin
· Do teachers provide a range of structured opportunities for group work? e.g. rainbow groups, jigsaw and snowball
	
	
	

	5.7 make effective use of formative and summative assessment to support student learning and monitor levels of achievement and attainment 
	· Do teachers make effective use of a range formative assessment and assessment for learning strategies? e.g. traffic lights, self and peer assessment and effective questioning
· Do teachers make effective use of summative assessments to support learning? e.g. use of question levels analysis and test scores to inform planning and address misconceptions

	
	
	

	5.8 use the outcomes of assessment to identify students’ learning needs, set targets for improvement, and plan for future teaching and learning interventions
	· Do teachers use assessment for learning to adapt their teaching? e.g. teachers identify interventions that close the learning gap between where students are and where they need to be.  Strategies include sharing learning intentions and success criteria, engineering effective classroom discussions and providing formative feedback.
	
	
	

	5.9 provide students, colleagues and parents with timely, accurate and constructive feedback on students’ progress in learning, attainment and areas for development. 
	· Do teachers provide students with effective formative verbal and written feedback? e.g. WWW/EBI (what went well and even better if) or Three Stars and a Wish
· Do teachers provide parents and colleagues with high quality feedback e.g. data collections, reports to parents or parental consultation evenings
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	6. Demonstrate innovative and effective classroom practice
	Key questions
	R
	A
	G

	6.1 work with colleagues to develop sequences of learning and learning programmes that result in a coherent, holistic and progressive curriculum 

	· Do teachers work collaboratively with colleagues to plan schemes of work that that consider the development of the whole child? e.g. consider personal and academic outcomes
·  Is there evidence of progression across year groups and key phases? e.g. use of progression maps 
	
	
	

	6.2 critically engage with recent developments in subject knowledge, learning and international good practice, and apply new ideas and approaches to improve the quality of their teaching and the students’ learning 

	·  Do teachers engage with and apply recent developments in subject knowledge, learning and international good practice? e.g. active learning, action research such as lesson study, cumulative assessment or growth mindset
· Are teachers engaged in training and development opportunities with Cambridge? e.g. Enrichment training such as Active Learning, Metacognition, Assessment for Learning or Effective Classroom Talk
	
	
	

	6.3 use active learning approaches and activities that encourage students to think hard for themselves so they are challenged and their learning extended 

	· Do teachers use a range of active learning approaches? e.g. diamond nine, see-think-wonder, think-pair-share or similar
· Do teachers encourage students to think for themselves e.g. use of think time or no hands up
· Do teachers use metacognition to support students to plan, monitor, regulate and evaluate their learning? e.g. use of metacognitive talk in the classroom
	
	
	

	6.4 create a classroom culture where students are encouraged to: work cooperatively and collaboratively; be prepared to take intellectual risks and ownership of their own learning; be open to new ideas and welcome new challenges
	· Do teachers create a classroom culture where students work cooperatively and collaboratively? e.g. classroom layout, active listening skills, classroom etiquette, strategies such as think-pair share and rally robin or round robin
· Does the atmosphere in the classroom encourage students to take intellectual risks and ownership of their own learning; be open to new ideas and welcome new challenges? E.g. growth mindset approaches

	
	
	

	6.5. use a variety of teaching and learning strategies that encourage development of the students’ problem solving, metacognition, critical and creative thinking skills 

	· Do teachers develop teaching and learning strategies that encourage problem solving, metacognition and critical and creative thinking? e.g. classification, mysteries, use of analogy, advance organisers, summarising.
	
	
	

	6.6 evaluate learning programmes and their own teaching using reflective practice and evidence from different sources, including student feedback, to inform planning and to improve future teaching and learning. 

	· Do teachers have strategies to reflect on their practice during lessons and teachers reflect on their practice? e.g. what? so what? Now what? or Kolb’s Learning Cycle
· Are teachers able to use a range of sources to evaluate their practice in order to obtain a balanced view? e.g. Hattie’s Effect Sizes or the Education Endowment Fund (EEF), student questionnaires, videos of teaching
	
	
	




	7. Create and maintain a safe and inclusive learning environment
	Key questions
	R
	A
	G

	7.1 establish a safe and stimulating learning environment for all students that is rooted in mutual respect 

	· Do teachers establish a safe environment for all students? e.g. personal space is respected and emotional well-being is a high priority for example students respects each others feelings and show empathy
· Is there a culture of safeguarding evident? e.g. teachers and students know safeguarding procedures and know who to ‘tell’ when there is a problem
· Does classroom display support learning and celebrate achievement the learning and achievement of all students? e.g. no stereotypes, all student groups represented, positive messages
	
	
	

	7.2 implement clear rules and routines for behaviour in classrooms and promote good and courteous behaviour both in classrooms and around the school 

	· Are the teacher’s rules and routines known, understood and valued by all? e.g. entry and exit routines, listening, asking and answering questions, noise levels, completion and presentation of work
· Do teachers promote good and courteous behaviour inside and outside of classrooms? e.g., teachers walk the talk, promote classroom and corridor etiquette, prevent and correct poor behaviour, use positive reinforcement and uphold school rules and expectations

	
	
	

	7.3 manage challenging behaviour effectively by establishing clear ground rules and expectations of student conduct, apply rules and expectations consistently, and address all discipline issues promptly and fairly 


	· Do teachers manage behaviour effectively, fairly and consistently e.g. voice control, body language, calm approach and use of techniques such as giving students choices, de-escalation, partial agreement, walking away
· Do teachers follow school policy and practice in terms of application of rules and expectations e.g. use of consequences and rewards

	
	
	

	7.4 use a variety of strategies to support the safe, responsible and ethical use of digital technologies in learning and teaching. 

	Do teachers use a variety of strategies to support the safe, responsible and ethical use  of digital technologies e.g. think before you click, teaching about cyber-bullying and plagiarism, accepting files, use of privacy settings
	
	
	




	8. Engage professionally with parents and communities
	Key questions
	R
	A
	G

	8.1 establish collaborative relationships with parents regarding their children’s learning and well-being, and plan for appropriate and contextually relevant opportunities for them to be involved in their children’s learning 

	· Do teachers establish collaborative relationships with parents? e.g. through emails, reports, positive postcards, phone calls home
· Do teachers plan for appropriate and contextually relevant for parents to be involved in their child’s learning? e.g. homework tasks that involve parents, online learning or project based learning
	
	
	

	8.2 report clearly, accurately and respectfully to parents about student achievement and well-being using accurate and reliable records 

	· Do teachers report clearly, accurately and respectfully about student achievement and well-being? e.g. professional language and tone, positive reinforcement and high levels of accuracy
· Do teachers keep and use accurate and reliable records? e.g. attendance records, behaviour records, progress and achievement records, records of homework.

	
	
	

	8.3 participate in community networks and forums, including those of Cambridge International, to develop knowledge and improve professional practice and the educational outcomes of students 

	· Do teachers engage in community networks and forums? e.g. subject networks, school cluster groups and appropriate online forums 
· Are teachers engaged with Cambridge International  to develop professional practice and improve outcomes? e.g. introductory, extension and enrichment training and PDQs
	
	
	

	8.4 make a positive contribution to the wider life and ethos of the school. 

	· Do teachers make a positive contribution to the life and ethos of the school? e.g. educational visits, school productions, working with school sports teams, running clubs and societies
· Do teachers represent the school and its community positively and professionally? e.g. professional behaviour in the public domain and online

	
	
	







13
Cambridge teacher Standards: Evaluation grid V0.1
image1.png




