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Session objectives:

Together, we shall think critically about:

 the language of feedback used in the classroom

« strategies to imbibe the language of feedback in the teaching and learning process
* the role of feedback in Assessment for Learning (AfL)
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What comes to your mind when you see/hear the word...

LANGUAGE?
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How would you describe the word...

FEEDBACK?
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Context is everything!

Cambridge works with schools
worldwide to build an education
that shapes knowledge,
understanding and sKkills.

Together, we give learners the
confidence they need to thrive
and make a positive impact in a
changing world.

Ready for
the
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Think:

* Who is your learner?

» What opportunities are you devising
to promote lifelong learning in your
classroom?

 How are you developing open-
mindedness through the classroom
talk”

* Why is it essential to address
individual learning needs and styles of
our learners?
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Think further...

Marc Prensky (2001) in Digital Natives, Digital Immigrants
says:

‘Our students have changed radically. Today’s students are no

longer the people our educational system was designed to [e] [e]
teach.’ ....IE::;;:“,E. 3 oot
‘Today’s students think and process information fundamentally ~; »
differently from their predecessors. These differences go far g e TR
further and deeper than most educators suspect or realize.’ @ o PrEE
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Why are some learners not motivated to learn?

A survey for the Bill and Melinda Gates Foundation in the United
States, “The Silent Epidemic, Perspectives of High School
Dropouts” (Bridgeland et al. 2006) pointed out that:

@ 2 oiisssd @ “most dropouts are students who could have and believe
they could have succeeded in school...the general
reasons they fail remain constant — a lack of connection
to the school environment; a perception that school is
boring; feeling unmotivated,; academic challenges and
the weight of the real-world events.”
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Engage me or enrage me...

Marc Prensky (2001) points out the types of learners:

»those who are truly self-motivated
»those who are going through the motions

»those who believe that what they are being taught is of little relevance to their lives
but also realise that they need their qualifications for the future

»those who increasingly “tune out” or lose interest, convinced that school is devoid
of relevance to their lives.
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Evolving classrooms...
Evolving conversations.

Recall a typical school day.

» What interactions do you hold with your learner(s) during the day?
» Are the discussions always around academics?
» What else do you talk about?

» Can you note down three prominent topics you discussed with your learner(s) in
the last week?
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Feedback — a constructive tool in the classroom

()

How
WHAT

, _ , Cambridge Schools Conference, March 2024
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Culture of mindful feedback

Could you suggest at least one strategy to foster the culture of mindful feedback in
your classroom/your school?

What kind of language will the adults and learners use while providing feedback to
each other?

Be as specific as you can in the response you share.
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In a nutshell:

The language of feedback in the everyday classroom situation plays a significant
role.

It can be fostered by:

« Promoting interactions and relationships with learners/amongst learners that are
based on mutual respect, care, empathy and trust.

« Avoiding negative/prejudiced/biased emotions in interactions with learners.

» Being sensitive to their individual needs, culture and beliefs can foster a culture of
feedback.

* Promoting learner motivation through feelings of competence, autonomy and
belonging.
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The Cambridge Attributes

« confident in working with information
and ideas — their own and those of
others

* responsible for themselves,
responsive to and respectful of others

* reflective and developing their ability
to learn

* innovative and equipped for new and
future challenges

* engaged intellectually and socially,
ready to make a difference...
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Could you draw some correlation between the Cambridge Attributes and feedback as a tool to learn?
How can these attributes build a strong and positive language of feedback in school? Some responses:

1. Confident Learners:
1. A strong feedback Ianguage instils confidence by

emphasizing students’ strengths and achievements
while providing constructive guidance for
improvement.

Encouraging students to take risks and learn from
mistakes fosters a growth mindset, where feedback is
seen as an opportunity for growth rather than a
critique.

2.Responsible Learners:

1.

3.

Responsibility in the feedback process involves both
giving and receiving feedback thoughtfully and
respectfully.

Students learn to provide feedback that is constructive
and considerate of others' feelings, promoting a
positive and supportive feedback culture.

Taking responsibility for one's learning journey
includes actively seeking feedback, retlecting on it, and
using it to set goals and make progress.

3. Reflective Learners:

1.

Reflection is essential in developing a strong feedback language. Students learn to
reflect on their own work and progress, as well as the feedback received from
others.

By encouraging students to reflect on the feedback they provide and receive,
educators help them understand its significance and how it can inform their learning.

Reflective learners develop the ability to articulate their thoughts and ideas
effectively, enhancing their communication skills in giving and receiving feedback.

4. Innovative Learners:

1.
2.

Innovation thrives in an environment where feedback is valued and encouraged.

Students are empowered to think creatively and explore new approaches based on
the feedback they receive, leading to innovative solutions and insights.

Feedback that promotes innovation focuses on fostering a growth mindset,
encouraging experimentation, and celebrating diverse perspectives and ideas.

5. Engaged Learners:

1.
2.

Engagement is key to fostering a positive feedback culture in school.

When students are engaged in their learning and invested in their progress, they are
more receptive to feedback and actively seek opportunities for improvement.

Feedback that is meaningful, relevant, and timely keeps students engaged and
motivated, driving continuous growth and learning.
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Further reading...

i Cambridge Assessment
¥ International Education

Behaviour for leaming is an approach to understanding and developing children and young
people’s behaviour that focuses on their relationship with their self, with others and with
the curriculum, and promotes readiness for education.

Eehaviour for learning is an approach develaped by Dr Simaon
Elliz and Prafessor Janet Tod.

It is based on a conceptual framework that emerged freem a
systematic review [Powell and Tod 2004) commissioned by
the Teacher Traming Agency (TTA) in the UK and conducted
by & ressarch team at Canterbury Christ Church University
The conceptual framework (Figure 1) sets out thres
relationships for leaming: relationship with seff,

relsticrship otfrers and redationship with the curricalumn.
These three relationships represent respectively the
emotional, socisl and cognitive/ourricular Factars that
influence the development of learning behaviour.

Figure 1: The behaviour for learning conceptual
framework [based on Ellis and Tod 2018)

Services Family

Emodional
Relationship with sell

Saial CUPT Lar
Relationship Relationship
waith oifsers with the
currioslum
Community! School, local &
culture(s) national policies

The arrows connecting the three relationships are a reminder
that these relatiorships are nat experienced in solation by
the kearner. Far example, a difficulty in farming friendships
[secial) may adversely aHect how an individual feels about
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themselves [emotional]. Semilarly, a poor relstiorship with a
subject tracher [social] may impact negatively an the learners’
relationship with that curriculum area. More pasitively,
impravements in one relationship anea have the potential to

impact pesitively on another.

The circle surrcunding the central trianghe reflects the

influence of the school ethos on the three relationships and

learners’ behavicur. & range of other external influences are

also scknawledped

The behaviour far learning approach can be wsed flexibly:
School leaders can use its principles to suppart the
development of an inclusive whele-schaol behaviour policy.
Classroom teachers can use it &5 a corsistent reference
paing when selecting and subsequently svaluating
behavicur management strategies.
Pastoral, counselling and special educational needs staff

may find the approach useful in informing dedisions about
suppart and intervention requined by groups o individuals.

The term "behaviour for learning” reflacts the key principle
that the priority of a teacher’ & to promote learning
Therefore, even when sslecting a behaviour management
strategy, consideration shauld be given to its contribution to
the development of learming behaviour

The Evidence for Policy & Practice Infoemation (EPPI) review
(Porwel] and Tod 2004 identified a set of learning behavicurs
drarem framn the Qualified Teacher Status (0T5) professional
standards (DIES/TTA 2002) in plaoe at the time. These were:

engagement «  independent activity
collaboration *  responsivensss

= participation +  self-regard
communication «  self-esteemn
motratan +  responsibiity
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Further reading...

@ Cambridge Assessment
International Education

Student voice is the active engagement of young people in their education via opportunities for them
to share perspectives about their learning. Encouraging student voice helps to promote autonomy
and engagement by making sure students are fully engaged in the leaming process.

There are many ways we can develop student voice in an
online setting.

‘fou are the role model here, so you should demonstrate the
type of interactions that you want to encourage. Where
possible address students by name and provide them with
apprapriate opportunities to contact you. Contact with your
students may take a whole range of formats but should
always be welcoming and encowraging of their thoughts and
questions. Establishing effective ways for students to share is
key to encowraging student voice online.

Mot all youwr students will have the same experience or
expertise related to online leaming. Create opportunities for
students te share what they do and do not understand about
their current situations by asking open-ended questions such

Cambridge Schools Conference, March 2024
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as "How are you feeling about learning biology away from
school?” Asking open-ended questions Like this avoids any
assumptions on your part and allows you to gain valuable
feedback. Their responses should help you to gauge the work
you are setting and how they are engaging with it.

Do miot be afraid to encourage your students to give you
feedback on your online teaching. Show that their
contributions are valued by making relevant adjustments to
how you are teaching and explaining how their feedback
informed the changes. Doing this helps students to feel that
they have the opportunity to shape their leaming
emviromment. Seeing the impact of suggestions from
students will motivate others to engage as well as encourage
those who already have to continee doing so.

In an online setting, students may feel they have fewer
opportunities to interact with you and gain direct support.
Make sure you provide time and space for them to ask
clarifying questions related to the tasks you have set. You
could arrange one-to-one follow-up chats or set up
discussion groups. The creation of growps gives students the
opportunity to offer peer support, and you may want to
encourage them to share questions with each other before
coming to you. f you monitor these group chats you can use
your time effectively by responding to common guestions in
one place. Their guestions should allow you to judge the
tasks you have set and alter them if necessary.

Copyright © UCLES April 2020
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Making connections - Strategies to implement language
of feedback in teaching, learning and assessment
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Community Teacher values
engagement and attributes

Innovation and
improvement in
teaching and
learning

Classroom
culture and
environment

Teaching skills
and practices
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Why these two standards?

o Classroom culture and environment

Teachers:

Standard 1

Standard 2

Standard 3
Standard 4
Standard 5

create a classroom culture and environment where all students are
supported in their learning

establish positive and productive relationships with all students to
support their learning and achievement

have high expectations of themselves in their professional practice
have high expectations of all students

work effectively with colleagues to develop the curriculum and
enhance student learning.

o Teaching skills and practices

Teachers:

Standard 1

Standard 2

Standard 3

Standard 4
Standard 5

Standard 6

Standard 7

Standard 8

demonstrate knowledge and understanding of how students learn
and how this impacts on teaching

demonstrate secure content knowledge and pedagogy to plan
coherent, authentic and engaging learning programmes and lessons

have a deep understanding of the diverse needs of students and adapt
their practice accordingly

orientate their students and ensure they are ready to learn

use effective teaching strategies to motivate, challenge and extend
student learning

use a range of assessment strategies to inform next steps in the
teaching and learning process and to provide timely, accurate and
constructive feedback

use summative assessment to understand student progress
and attainment

manage time effectively and ensure the classroom is free from disruption.

Cambridge Schools Conference, March 2024
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Assessment for Learning (AfL)

Where the
learner is going

Sharing learning intentions
and success criteria

Where the
learner is now

Gaining evidence
of learning

How can the
learner get there?

Providing feedback

Helping learners to take
their next steps

Cambridge Schools Conference, March 2024
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Cambridge Assessment
International Education

Assessment for learning (AfL) is an approach, integrated into teaching and learning, which
creates feedback for students and teachers in order to improve learning and guide their
next steps.

AL foouses an both the teacher and student
understanding three key things:

1. Where the learner is going. Sharing the aims of a lessc
snd success criteria helps learnars to see wh

axmang for and

2. Where the learner is now. Technigues such
questioning will help teschers ¢

3. How can the leamner get there? Teachers use this
e f leaming to nform choices about what they
t with a class ar

dual students. Learners can

dence to make decisions about their lsarning, [ ] [ ]
such as how to spend their independemt study time: .... ..
L L 2 1 1] &
L * 209
l:wh"."h _ [reacher to student and student . .
Arner s EonE _ anges from the informal [ ] | T 1T 1 1 I T ]
mments given immediately to learners as they [ ] $ 928989
gh probilems), to more formal [e.g written . .... .
piven after an end-o C test) AFL also Emeokves ..
high-guality peer and self-assessment where learners or o & S0
peers may be irvalved in making decisions about future
" Where the bearnirg nesds. ['Wiliam, 2018) . . . .
Eamer is now = a8 & @
The tenm ‘assessment for learning’ became popular in the
19505, At this time there was concern that lesmers were . . . . .
How can
. t there? beirg aver-assesoed and that there was a dispropartionate
= = focus on end results [assessment of beaming) rather than . . . .
an assessment processes that could actively enable . . . . .

kearners to make progress. Bath assessment for learning
and sszessment of kearning are valusble in education, but
they have different purpases.
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Getting started
with Assessment
for Learning
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Language of Feedback
Teaching, Learning, Assessment

Case study 1 — Grade 6:

In a writing class, the teacher gives students a performance task of writing a newspaper report. The
work is done when it is ‘up to professional writing standards’ for the sample newspaper report. The
students receive a description of the standard in writing with a model response. But the main
information is the last part.

“‘When you think your writing is up to standard, put it on this table, and sign it with your favourite
colour pen — signifying it is up to standard.”

On the table, students will also find some newspaper reports up to standard from previous students
and some that are not, marked as such.

A student thought he was ready. But upon getting to the table and closely inspecting all the sample
newspaper reports on the table, he went back to his table (having realised his was not up to standard)

to work further. .
Cambridge Schools Conference, March 2024
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Case study 2 — Grade 9:

At half-time of every football game, the coach asks the players:
» What's working for us?
« What's not working for us?
« What's working for the other team?

Players answer the questions, and they propose the advice that follows from the feedback on what to
work on in the second half.

The same questions are asked again and discussed the next day in practice in the post-mortem of the
game, with the coach asking players to re-create successes and failures in walk-thru simulations.

Cambridge Schools Conference, March 2024
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Case study 3 — Grade 1:

In a class of 15t graders, students in pairs create a simple map of the whole school,
with concentration on a map of a room in the building. The map’s success is
assessed, in part, by other students’ ability to use the map to find something, using
the map key and compass rose. After each team has had others use their map,
students self-assess using a few prompts with smiley faces or sad faces for each
criterion to be circled, reflecting their self-assessment as to how helpful and clear

their map was.

Cambridge Schools Conference, March 2024
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Reflect:

To what extent are these good examples of feedback strategies to assess teaching
and learning?

What makes you say so?

Post your responses in the chat box.

Cambridge Schools Conference, March 2024
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Consolidate:

* Gaining mastery over the content (Knowledge, understanding and skills)
* Thinking deeper

Precision and accuracy in the work produced

Ability to communicate and collaborate

Language awareness

Developing creativity and critical thinking...

Cambridge Schools Conference, March 2024
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Evaluating — Direct Negative Feedback vs Indirect
Negative Feedback

Russia France Italy US UK Brazil India Saudi Arabia Japan
Israel Germany Norway Australia Canada Mexico  China Korea Thailand
Netherlands Denmark Spain Argentina Kenya Ghana  Indonesia
- >
Direct negative feedback Indirect negative feedback

N L L L L L R L R L e L L L T

Direct negat'ive Negative feedback to a colleague is provided frankly, bluntly, honestly.

feedback Negative messages stand alone, not softened by positive ones. Absolute
descriptors are often used (totally inappropriate, completely unprofessional)
when criticizing. Criticism may be given to an individual in front of a group.

Indirect negative Negative feedback to a colleague is provided softly, subtly, diplomatically.
feedback Positive messages are used to wrap negative ones. Qualifying descriptors are
often used (sort of inappropriate, slightly unprofessional) when criticizing.

Criticism is given only in private.

Cambridge Schools Conference, March 2024
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The Feedback Box

The Feedback Box

Suggestion

1 Feedback | ] .

The Decision Book

Fifty models for strategic thinking

Mikael Krogerus and

Roman Tschappeler

" The Decision Book - fifty models for strategic thinking,
by Mikael Krogerus and Roman Tschdppeler
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The Feedback Method

The Feedback Method
How kO crikicize

D. L. CooperriderD. Whikney

Constructive

NO, BECAUSE.... T YES! AND...

L/

)

B % \f/ OBV/

|

Destruchive ' l

THE
CIJMMUNICATIUN

BODK. 141

EVERY DAY

MIKAEL KROGERUS &
ROMAN TSCHAPPELER

AUTHORS OF THE INTERNATIONAL BESTSELLER THE DECISION BOOK
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Transactional Analysis

THE fa \
COMMUNICATION @ ) G \ il
BU u K. 4 4 "] E AS L mrhroom cabmar) ....... 7\
FOR BETTER E(

CONVERSATIONS arhe
EVERY DAY »

MIKAEL KROGERUS &

ROMAN TSCHAPPELER Cambridge Schools Conference, March 2024
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adult ego state

child ego state
;:)F \ parenl" ego state

AUTHORS OF THE INTERNATIONAL BESTSELLER THE DECISION BOOK
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e 00 How do we share the autharity and bring
ACCOUNTABILITY ility to each in the

classroom/school?

°

pURpOSE Why do we need to design a culture of
feedback in our classroom/school?

PRIORITIES

What are our top three priorities in the
classroom/school to

develop a culture of feedback?

RITUALS What are going to be the
peculiar ways of giving
and receiving feedback in
[ ] our classroom/school?

COLLABORATIONS
How are we going to effectively collaborate on
building a culture of feedback?

EMPATHY
* 100 AGREEMENTS What is going to be the expected HOW DO WE HELP EACH OTHER GROW?

behaviour in the process of giving

OUTCOME What are we aiming to achieve and receiving feedback?
towards the end of this process?

INCLUSION
'HOW DO HE ENCOURAGE MAXIMUM
PARTICIPATION IN THE PROCESS ?
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Feedback is one of the most powerful influences on learning and achieve- : P .== ::.. :..‘:...:' P ® ..:':.
ment, but this impact can be either positive or negative. Its power is fre- (TTITIT] & &8 @ 80008 & @
quently mentioned in articles about learning and teaching, but surprisingly *® oF & 2000 0 » ®
JSew recent studies have systematically investigated its meaning. This article ¢ s & &0 & 0 . & @

; I o - ; d & & & 0 & & @ L 1 1)
provides a conceptual analysis of feedback and reviews the evidence related - . - SO008 SOO0G8S &
to its impact on learning and achievement, This evidence shows that although e & o8 @ T & e o0 & @
feedback is among the major influences, the type of feedback and the way it & 2089 08 289 L 1 e @
is given can be differentially effective. A model of feedback is then proposed ® Ll 1) a9 *® @ . 2009

& e differentially eff rmodel of fe 13 hen prop e 06 G 6 6 0 06 00 6 800 00

that identifies the particular properties and circumstances that make it effec-
tive, and some typically thorny issues are discussed, including the timing of
feedback and the effects of positive and negative feedback. Finally, this analy-
sis is used to suggest ways in which feedback can be used to enhance its effec-
tiveness in classrooms,

Cambridge Schools Conference, March 2024
Effective communication: from competence to confidence



Further reading...

45

Applying
Science of Laarning ()
in Education :

Using Feedback to Promote
Learning

John A. C. Hattie
™ Infusiny P
Paychotsgoal o University of Melbourne

) il the Cuimicilim

Gregory C. R. Yates
University of South Australia

The term “feedback’ emerged around the start of the 20th century. It was coined to describe
mechanisms that would allow a well-engineered system to regulate itself (e.g., when a heating system
exceeded a certain temperature it turned itself off, and could restart when the temperature got below a
certain level). There is an inherent sense of control and automation within its original conceptualization.
Im reviewing the history of the social sciences, it is apparent that early behaviourists used feedback ideas
extensively when attempting to analyse alterations in behavioural rates and probabilities. They
conceived feedback as stemming from reinforcers {positive feedback) or in avoidance of punishment
[negative feedback]. The conseguence of present actions would regulate changes in the rate of future
action, in accord with the goal of servicing an organism's motivational requirements, be they biological
or socially defined. Irrespective of such uses, the term "feedback’ began to be used widely, becoming an
aspect of everyday vernacular well aside from its original derivation in engineering theory and practice.

Today, feedback has come to have many more expansive meanings. For instance, there are distinctions
between feedback and feed forward, and it can refer not only to actual consequences but can also be
self-rewarding (i.e., feedback may inspire further actions and be intrinsically rewarding within itself).
Certainly, our responsiveness to feedback is seen as a key driver of behavioural adaptation. This notion
of sensitive and adaptive responsiveness was one of the initial ideas investigated through psychological
science methods, often researched and documented under the term *knowledge of results’.

In broad perspective, it is not hard to locate convincing evidence painting to feedback as a key process
implicated in behavioural change. For instance, military gunners become more accurate and less
wasteful in using ammunition when provided with detailed instruction coupled with feedback, both
factors being essential (Gagne, 1962], young drivers become more careful after accidents or near
accidents [Mayou, Simkin, & Threlfall, 1991}, and entrepreneurs often report certain positive learning
effects associated with analysing business failures (Politis & Gabrielsson, 2009). Consider, as an example,
the famous Hawthome studies where workers were asked to be part of an experiment; no matter how
different independent variables were manipulated, worker productivity increased. For example, when
the light in the factory was reduced, rest pauses were introduced, and group payment was changed to
individual payment, still the production increased. The daim, now known as the Hawthorne effect, was
that because the workers knew they were part of an experiment and being observed, their performance
increased. An alternative explanation for the increased output is the feedback workers received

Cambridge Schools Conference, March 2024
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Get 1n touch!

Email: akash.raut@cambridge.org

LinkedIn — linkedin.com/in/rautakash/

Effective communication: from competence to confidence
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